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Preface

“If a fish were an anthropologist, the last
thing it would ever discover is water.”

Margaret Mead

Norway

I was 45 minutes into my first-ever presentation in Norway. My back
was to the teachers. As I finished copying a quote onto the flipchart, a
third of the room made a gasping sound. As an American, my only inter-
pretation was “emphysema?” Knowing that my initial reaction would be
ethnocentric, I was very attentive to subsequent gasps. By the end of the
second day I interpreted the gasps to be a cultural response for, “I em-
phatically agree with what you said!”

A culture can be formally defined as a set of beliefs, values, and behav-
iors shared by a group of people. An informal definition of culture is
something that we all do, and hence, we are not aware that we do it. For
instance, on the third morning of training in Norway, we were talking
about our profession of teaching as a culture. I stated, “Here in Norway
when we emphatically agree with something that has been said, we gasp.”
(And I made the gasping sound.) The whole room in unison made the
gasping sound. Then they immediately said, “No, we don’t!” Hence, the
above quote from Margaret Mead.1

Obstacles to Understanding Group
Dynamics: Educational Cultures

This book is about healthy classrooms which can only occur when group
dynamics are the foundation of management. Certain educational cul-
tures are very attentive to group dynamics. Principals learn very quickly
to never respond to a request from an individual faculty member without
taking into account how the rest of the staff will be affected by their
decision. Coaches of athletic teams are acutely aware of how the coach’s
treatment of one member of the team will have ramifications for the
team as a whole.

Generally, the concept of group dynamics is outside the cultural aware-
ness of classroom teachers, like gasping is to the Norwegians. Evidence
of this is the teacher of 6th–9th grade students who literally awaits the
beginning of a semester and the challenge of establishing ownership of
the classroom turf. Often a student, with a reputation that precedes the

If you intuitively
understand a

cultural trait, you
are probably a

member but
cannot see it.

You don’t have to
understand a

culture to
participate in it.

If you can see the
cultural trait, you
probably aren’t a

member yet.
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Power is to the
educational

culture as water is
to a fish.

student does an inappropriate behavior and the teacher immediately puts
on the “invisible six-shooter.” The classroom is transformed into the OK
Corral, and the identity of the “marshal” is established. No consideration
of how the rest of the students view the situation is taken into account.
By the instructor’s behavior, the template for the term is set into place:
“THIS IS MY CLASSROOM AND THE RULES ARE...” In such cases,
the group may never be fully formed and the possibility of modeling
shared responsibilities is probably ruined.

The hidden “culture of power” prevents many teachers from taking
advantage of the sophisticated benefits of group dynamics.

So, too, like Margaret Mead’s fish being unaware of water, as teachers
we are similarly oblivious to the fact that power is a major tenet of our
culture. The concept of culture is critical to understanding the aware-
ness, or lack thereof, of group dynamics. For instance, the teacher that
“laid down the law” in the previous scenario might be an outstanding
coach who would never act that way in the sports world. This teacher’s
membership in the one culture (i.e., sports coach), and the awareness
that accompanies that culture (i.e., sensitivity to group dynamics), usu-
ally doesn’t transfer with the person when s/he enters into a different
culture (i.e., the classroom). The person switches to the cultural aware-
ness associated with the new context.

The same thing is true for the principal when the principal opens a de-
brief conference following a classroom observation with, “There were
two to three students over by the window who were not engaged.” The
principal suspends the principal’s sensitivity to complexities that may be
incumbent with engaging those two to three students.2 Attempts at en-
gaging them may actually be counterproductive. That teacher may not
gain value for the effort expended compared to that same energy spent
with students who are seeking assistance.

Let the Fire Burn

There is one more major group dynamics concept. The idea comes from
the U.S. Forest Service. In the past, the response to any forest fire was to
intervene and control the situation. Officially, in 1995, they changed their
policy and now evaluate each fire, often letting one burn because it is
actually more beneficial in the long run.

A Healthy Classroom3 contends that the culture of education has tradi-
tionally been very control and power oriented. Evidence of this belief is
seen in the emphasis that administrators place on “control” of the class-
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What does A Healthy Classroom do?

room. For example, consider how the following three classroom dynam-
ics would be ranked by a visiting administrator.

1. Teacher A calls for the class’ attention and gets it.

2. Teacher B calls for the class’ attention and does not get it. Then with
a loud, booming and angry voice, Teacher B asks a second time and
the class frightfully complies.

3. Teacher C calls for the class’s attention and does not get it. As the
teacher pauses, some of the students turn to those who have yet to
comply and say, “Sh!” The class then becomes attentive.

It makes perfect sense for the evaluating administrator to view the first
situation as the best of the three scenarios. Yet, to assess the second situ-
ation as better than the third fails to recognize the group dynamics that
are in place.

A Healthy Classroom3 is based on the following quote.

We are inadvertently in love with the “influence of power”
and we need to be in love with the “power of influence.”

Like the “pistol-wielding” teacher we met earlier, the second situation
above is a power template. The third scenario is an influence template;
the class has a sense of its own identity and responsibility.

Traditionally, managing the individual student has been a primary focus
of evaluating the classroom setting. A Healthy Classroom focuses on the
larger picture: How will the teacher’s interaction with the individual stu-
dent impact the classroom as a whole? A Healthy Classroom looks not
only at how the teacher is when managing the individual student but how
the class will view the teacher after the management is done. Will the
class see the teacher in an adverse light? For example, will they think,
“The teacher is in a bad mood because of the residue from the negative
interaction with the managed student?” Or worse, will they think, “The
teacher was too harsh when managing that student!”

A Healthy Classroom provides educators with the guidelines for recog-
nizing the patterns of classroom dynamics, for knowing when and if to
intervene and, if so, how. These guidelines are tools educators can use to
increase their ability to predict what is likely to happen. By predicting
what is about to happen, teachers are not caught off guard and can calmly

A Healthy
Classroom

provides the
teacher the ability

to predict.
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manage from a proactive, instead of a reactive, posture. A Healthy Class-
room helps teachers arrive at such professionalism.

A Healthy Classroom3 proposes that education needs classrooms that are
managed by influence instead of power. This work postulates that teach-
ers resort to inappropriate power when they are surprised. One of the
most important benefits of understanding classroom dynamics is the abil-
ity to predict. A Healthy Classroom helps the teacher to predict both
what situations are likely to arise on a given day and what is likely to
happen if the teacher responds in predictable patterns.

Predicting prevents surprises.

Recalling the principal’s debrief, the “two to three students by the win-
dow who were not engaged” is the Forest Service equivalent of “fire.”
The teacher’s knee-jerk reaction is to intervene and control. A Healthy
Classroom applies the Forest Service’s enlightened view to the class-
room.

 Sometimes it is better to stay out
than to enter and then try to get out.

Benefits of A Healthy Classroom

Perspective

Historically the microscope provided us with an overall image of the
cellular level of life. There was a need for a deeper view of the makeup
of what we were seeing hence, the Electronic Scanning Microscope was
added to graphic imaging. At first what was revealed was a bewildering
mess.  Seeing the pictures begged for understanding. In time the scien-
tists trained their eyes to see meaningfulness. So too, ENVoY and ENVoY
II provided clarity of management strategies to a generation of teachers.
Those trained in the ENVoY model also begged for a deeper understand-
ing of the ultimate outcome of effective classroom management. Conse-
quently, A Healthy Classroom was created and the blueprint for a healthy
classroom was revealed.

Learning Levels and Transcending Culture

The students of A Healthy Classroom will be simultaneously learning on
four levels:

What do you walk away with?
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Neil Diamond, one
of the most enduring

and endearing
singers of all time
certainly changed

what he was capable
of. He went to

college on a fencing
scholarship.

1. Being reminded of what we already know.

2. Learning a skill that can be implemented immediately.

3. Understanding a skill which will require practice before it can be
implemented.

4. Appreciating what is humanly possible.

The last level is designed for those teachers who are “ready” to become
outstanding managers. The word “ready” warrants an explanation. When
we are student teachers, our view of teaching is very different than is our
view of teaching in our first year of actually teaching in our own class-
room. Somewhere around our fifth year in the profession, we settle into
a view of what our career will be like. A Healthy Classroom demands
that we reexamine what we are humanly capable of doing as managers.
Literally, we need to break with tradition.

Literally, we need to break with tradition.

Vignette: “Tradition, Tradition”
(a line from the play Fiddler on the Roof)

The problem with following old habits and traditions is that we
usually do not explore other, more attractive alternatives.  We get
stuck doing it “the old way.”  We are reminded of the modern-day
cook who would buy a ham, cut off the end of it, and stick it in the
oven to cook.  When asked why, she replied “I don’t know—that’s
how my grandmother always did it.”  One day while visiting her
grandmother she asked why the tradition was in place and the
grandmother laughingly replied, “Because in my day I had a very
small baking oven.  I had to cut off the ends of the ham to make it
fit in the oven.”4

We must be willing to get rid of the life we’ve planned
so as to have that life that is waiting for us.

In this author’s opinion, the culture of education doesn’t recognize out-
standing teachers. Outstanding teachers transcend their culture.5 The con-
cept of “culture” is critical to comprehending A Healthy Classroom con-
cepts. The reference is not made towards the teacher as a person but to
the behaviors that are common to teachers when managing (i.e., the vast
majority of teachers are the salt of the earth—healthy, giving, caring
people; but when the teacher is managing, the teacher's behavior can
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“It is important to
transcend the

places that hold
us.”6

seasonally be unhealthy). Two examples of a subgroup having certain
cultural characteristics assigned to it are “Don’t go postal!” and “TV
weather people are more bizarre than other members of a newscast team.”
(David Letterman started as a weather person.)

The teacher’s transcendence is viewed by colleagues differently based
on the grade level the outstanding educator teaches. Outstanding elemen-
tary, especially primary teachers, are viewed by their colleagues as nor-
mal people who are outstanding teachers. The words “respect” and “ad-
miration” are often associated with these outstanding educators. The pro-
file of the outstanding secondary teacher fits more the image from the
movie Dead Poet’s Society. Such descriptions range from “different” to
“odd” to “weird.” In my opinion, there is a tendency for outstanding
secondary teachers to be kind, tolerant, and accepting of students; they
ignore their teaching colleagues (the outstanding teachers avoid visiting
the faculty lunch room), and they may be intolerant of the administration
whom they see as ancillary to the teacher.

There is never a question of the quality of atmosphere in such class-
rooms. These teachers have transcended the educational norms.

Vignette: Food Fight7

Curt Culinary has taught seventh grade science forever. He knows
that the faster he can gel a group together the more accelerated
learning will occur. On the first day of school he explains the
importance of cooperation, and tells them that the expecta-
tions of the classroom are such that safety around the Bunsen
burner and other equipment are paramount.

One particular year he knew he was going to have a difficult
class. Instead of his traditional lecture on cooperation and ex-
pectations for safety, he passed out baggies with six marshmal-
lows in each bag. He then announced that a game was going to
be played. The rules were visually outlined on the board. When
signaled to do so, the marshmallows are removed one at a time.
They have to be thrown at six different people who are at least
a meter stick away from the thrower. Then a whistle is blown
and the group has 45 seconds to pick up the marshmallows—
there must be six marshmallows in each bag. As Curt says, “Go!”
the room is in total chaos.  Since they have to throw at six dif-
ferent people, they kinesthetically have contact with classmates
that would normally take them much longer to meet.  As the
whistle blows, the amount of cooperation done in a fun way
produces the group dynamics in an accelerated manner.
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A Healthy Classroom invites the educator to critically view our culture
and consider transcending what is normal; it shows how to rise above the
“average.” A Healthy Classroom is an alternative to the inadvertent coun-
terproductive management behaviors that tend to occur seasonally, usu-
ally due to fatigue. It isn’t the teacher, personally, that A Healthy Class-
room speaks to but our unconscious cultural tradition of needing to con-
trol. Without alternatives the average classroom appears “healthy.” By
delineating what are the heretofore secret behavioral ingredients of the
outstanding teachers’ classrooms, we now know what a healthy class-
room actually is and that it is within the grasp of the “average teacher.”

A Healthy Classroom walks educators to places to which they
hoped to go but could not conceive the way. And once there the

view broadens even more.8

The recognition of the educational culture’s unconscious use of power
and how this overuse of power prevents group dynamics is the founda-
tion for a healthy classroom. Howard Gardner introduced the concept of
interpersonal intelligence, which is the same as understanding group
dynamics.9 A Healthy Classroom provides the how-to.

Curriculum

There are ever-increasing demands to achieve learning objectives (i.e.,
“Standards”). The purpose of classroom management is to provide the
time for curriculum to be taught.10 But learning only occurs through rela-
tionships.11 It is especially important that the teacher reaches the stu-
dents who are hard to reach—the independent, self-selective cats of the
classroom.12 A Healthy Classroom provides the much needed atmosphere
wherein thinking can occur. It is only when the students have a relation-
ship with each other (which is different than the teacher having a rela-
tionship with the students individually) that the atmosphere of safety is
created within the classroom so that the dialogue needed for thinking
can occur.

Currently education is committed to providing students of special needs
a “least restricted environment.” This noble and healthy goal has never
been properly funded.  Literally, the teacher often doesn’t have time to
individualize instruction. The only hope is that students voluntarily as-
sist their fellow classmates. Such ownership is a result of healthy group
dynamics. “Osmotic Learning” in Chapter Five will further elaborate on
this concept.
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Being Proactive because the Teacher can Predict

Stephen Covey indicates that one of the Habits of Highly Effective People
is being proactive. This is only possible when a teacher can predict what
is likely to happen. The key is for the teacher to increase the teacher's
recognition of the pattern that lies beneath the surface chaos. As Marga-
ret Wheatley13 says: “Confusion is chaos seen from a shorter time pe-
riod. A longer view shows patterns that are predictable.…What is seen
as chaos is a mislabel which occurs because the perspective on the situ-
ation is too close. A longer view shows that there are patterns which are
predictable. Confusion is just myopic sight.”

Problem Solving and a View of Success

Every profession has problems and dilemmas. Have you honestly con-
sidered if the trials and tribulations of teaching are the ones you want to
grapple with? As mentioned earlier, the outstanding manager transcends
the educational culture and becomes increasingly comfortable with in-
dependently deciding what is success and what is not success.

One of the tenets of the teaching culture is the tendency to define our-
selves based on how others view us. Gloria Steinem, one of the leaders
of the feminist movement, could have been speaking about teachers when
she said,  “I still have the female psychological disease of knowing what
other people are feeling better than knowing what I’m feeling. (I only felt
real when I was helping other people or was needed in some way…)”15

The outstanding managers are not dependent on others’ approval and are
willing to absorb the consequences of such independence. An educator
who is committed to lifelong learning may have the urge every six to
nine months to send out postcards to former students and say, “I am
better now.” The outstanding educators must reflect on their quality level
of previous management and give themselves “grace.”16

This book is designed to assist the educator in sorting what the teacher is
responsible for. The corporate world has been guided by Stephen Covey’s
concept of “Circle of Concern” vs. “Circle of Influence.”17 The former is
what the educator cares about while the latter is what is within the teacher’s
range of doing something about. You will save time and energy by not
trying to solve those difficulties which are unsolvable.  In education, we
need to replace the criterion of “success is when the teacher gets results,”
which is based on power management, with a criterion based on influ-
ence. Success needs to be viewed as, “How did I do based on the level of
influence I was able to obtain?”18 With this understanding comes an ad-
aptation of the well-known Serenity Prayer applied to the classroom.

An unhurried
sense of time is
the luxury that

comes with
perception.

“To be successful
in life one must

develop strategies
for mistake

management.”14

Concern     Influence
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“It’s not the hours
you put in your

work that counts,
it’s the work you

put in the
hours.”20

“Lord, grant me the serenity to accept the things I can’t change,
the courage to change the things I can

and the wisdom to know the difference.”

You will be able to anticipate and minimize problems that occur when
classroom dilemmas, or polarities, are not managed well. Your decision
making will improve. This is especially true with decisions where you
must choose between two sides of a set of apparent opposites. The edu-
cator wants to avoid situations where the teacher has to select between
what is good for the class and what is good for the individual students.
The ability to anticipate allows the teacher to replace “either/or” think-
ing with “both/and.”

Time

The classroom can be viewed with educational binoculars. One tube fo-
cuses on the management aspects of the learning environment. The other
lens zeroes in on the curriculum. While the educational tubes of curricu-
lum and management are inseparable, A Healthy Classroom restricts it-
self to the management aspects of the classroom. An outstanding teacher
is outstanding in both the curriculum and management tubes. Admit-
tedly, being an outstanding instructor (curriculum) is a result of long
hours and creative lesson design presented with insightful and often dra-
matic delivery; in contrast, being an outstanding manager takes less time
than operating from ineffective management templates. A Healthy Class-
room is an extension of ENVoY and A Cat In The Doghouse. The earlier
works demonstrated that it takes less teacher time to employ effective
management techniques than traditional counterproductive efforts. The
difference is that the practitioner of A Healthy Classroom has to have
concentrated effort for three to five years to arrive at a proficiency level
where the healthy classroom operates with less teacher effort than the
traditional classroom.

It takes less time to be an effective manager
 than to be an ineffective one.

Challenging the Brightest and Creating a Legacy

As an educational consultant, I see education as often unable to keep its
brightest members as teachers. There are many possibilities why this is
so. May I add to this list one of the partial reasons why teachers leave our
profession? They are looking for something worthy of their challenge. A
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Success doesn’t
satisfy the

ambitious teacher
—progress and

improvement do.

Healthy Classroom provides a long-term, continuous learning curve suited
for such a population.

The dropout rate of teachers in their first three years of teaching is higher
than the dropout rate of high school students. The sheer time demands of all
teachers is daunting. We are willing to give of ourselves and our family time
because of the rewards of seeing light bulbs go on in the eyes of students, the
thrill of facilitating growth and understanding, and the joy of adding richness
to another human’s life. I would suggest that while the preparation time
needed of new teachers is shocking to them (and even more so for their
spouses), there are two things that drive teachers from our profession—a
lack of practical management tools and the lack of support. As America’s
number one motivational speaker19 suggests, “The biggest thing missing in
our society is mentoring.” Mentoring is a growing practice in education. A
Healthy Classroom provides our outstanding teachers a way of understand-
ing the substructure from which they operate and, in so doing, reveals the
science of their artistry—the finest examples of  classrooms that are man-
aged by influence instead of power. This is a gift to our next generation.
“Success doesn’t give you satisfaction—progress does.”21

The artist of classroom management thinks, perceives, labels and responds
differently than the scientist. The ultimate goal of A Healthy Classroom
is an increase in healthy classrooms and the teacher’s unequaled per-
sonal satisfaction that comes from operating from a blueprint that allows
for continuous professional improvement.

“The highest form of learning is when art learns from science
and when science learns from art.” Leonardo De Vinci

We tell our students that they need to be lifelong learners. So, too, do our
veteran teachers have as much right and need to continually grow as the
new members of our profession. I would submit that often a seasoned
teacher who is cynical is an idealist who has never found the map to the
promised land. As the title of this work indicates, as educators we need a
vision of what a healthy classroom is and we need to know how to influ-
ence the dynamics for one. Finally, here is a blueprint to fulfill your dreams
of why you became a teacher.

August 23, 2000
Michael & Gail Grinder
Battle Ground, WA
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This work provides a blueprint of:

• transcending the educational culture of power to achieve gover-
nance via influence because group dynamics are formed and main-
tained

• moving from a one-on-one view of communication to the group
dynamics view

• recognizing the seasons of a school year and knowing how to ad-
just

• identifying the actual ingredients of a healthy classroom

• increasing time for teaching curriculum

• creating the atmosphere of safety, so needed in order for the dia-
logue to occur which is the gateway to thinking

• fostering an environment in which students assist classroom mates
of special needs

• transitioning from reactive to proactive management because the
teacher can predict what is likely to happen before it happens

• sorting out what the teacher is responsible for and thereby increas-
ing the teacher’s inner tranquility

• understanding the components of negotiation

• eventually accomplishing the above with less time than it takes
compared to employing the traditional power approach to class-
room management

• providing an ongoing challenge that is worthy of our brightest new
teachers so that they continue to select teaching as their profession

• providing a conscious understanding to our artisans so they can
mentor others.

Summary of Benefits of A Healthy Classroom



© 2000 by Michael Grinder & Assoc., ARR. AHC03 (360) 687-3238; FAX (360) 687-0595; http://www.michaelgrinder.com

12  •  A Healthy Classroom

End Notes

1. Of course it would have been impolite to have pointed out that
their gasping non-verbally spoke volumes compared to their verbal level
denial of their cultural norm. The reason is, humor is a reaction to hearing
how another culture is foolish; a joke about the culture you are speaking to
is not funny.

2. The principal already knows how to view the faculty with the
lens of group dynamics. A Healthy Classroom will help the principal
transfer this ability to classroom observation.

3. All three of the ENVoY programs (A Healthy Classroom, ENVoY
and forthcoming A Cat In The Doghouse) operate on this basis.

4. Supplied by Debbie Johnson, financial planner.

5. Adapted from Joseph Campbell, Reader’s Digest, September,
2000.

6. From the movie The Hurricane starring Denzel Washington.

7. Inspired by Hank Sauer, teacher in Washington.

8. Adapted from a poem by Mary Anne, Macy Bryce and Lewis
Radmacher, 1999.

9. Multiple Intelligences: The Theory in Practice by Howard E.
Gardner. Paperback, March 1993.

10. ENVoY provides that time.

11. Elaborated in Osmotic Learning, p. 158.

12. A Cat In The Doghouse outlines how.

13. Author of Leadership and the New Science.

14. Tim Prior, professional tennis coach.

15. Interview with Gloria Steinem in Modern Maturity, May-June,
1999.

16. The Hebrew definition of grace is “unmerited favor.”

17. Seven Habits of Highly Successful People.

18. Sam Ewing, Reader’s Digest, September, 2000.

19. Anthony Robbins on the Charlie Rose TV show, Spring, 2000.

20. Ibid.
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Question bubble—The question bubble asks the reader if this is a
question that interests the reader; if so, then the text provides the answer.

How to Read This Book
As educators we read a book in the summer time as if it were a novel and
during the school year we want the same material to be quickly acces-
sible as a diagnostic and prescription reference.1 The attempt here has
been to provide both. Browsers start where their interest lies and then
cross-reference to meaningful links. Some starting points:

Tabs—A tab at the beginning of each chapter indicates when that chap-
ter might be employed. For the self-contained teacher who has the same
students all year, the first chapter would be the focus for September. For
the secondary teacher who teaches by semesters, the first chapter is ap-
plicable both in September and January. The first four chapters are iden-
tified by the month that the educator is most likely to implement them.

Chapter One, Class Formation

Chapter Two, Reading A Class

Chapter Three, Stages

Chapter Four, Seasons

Chapter Five, Managing A Healthy Classroom

Chapter Six, Managing Special Situations

Wide Margins—The space allows you to take notes, capture ideas that
come to you while reading and plan a course of action.

Vignettes—Many of us learn best through stories. These are boxed and
shown in a different font. Some readers will jump to them and when
engaged will then read the text; others will read the text and use the
vignettes for reinforcements. The Index lists the vignettes both by title
and major characters.

Shadow box—The key sayings are in shadow boxes. Some readers surf
pages to read the shadow boxes. This influences them to read the text.

Rubrics—The rubrics at the end of every chapter capture the essence of
the book: pages 54, 80, 101, 129, 165 and 193. When intrigued by a
strand (i.e., row), read that section of the chapter. The Appendix gathers
them in a collective manner. The Plan of Action on page 200 is an excel-
lent format for a teacher’s professional development.

1st Month
September/January

2nd Month
October/February

3rd Month
November/March

4th Month
December/April

5-year Plan

Special Situations
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Post-its—3M has a product for inkjet and laser printers, PC410. At present
these are available online at PCSound.com and also at Best Buy, Office
Max, and CompUSA. Office Max uses their number SKU 2003 3116 to
identify the PC410. Six Post-its (3" x 4") are positioned on an 8½" x 11"
sheet. The software allows the user to position key concepts and sayings
which are printed on the six Post-its. At the end of each chapter of A
Healthy Classroom, summaries from the chapter are already made up.
By placing these sheets in a photocopy machine with the 8½" x 11" sheets
from 3M, the educator can run off these Post-its and then place them in a
planning book, on white board, and/or on a lectern as reminders.

End Notes—References to specific skills in ENVoY and A Cat In The
Doghouse are found in the end notes so that A Healthy Classroom is a
stand-alone text. Appendix C, page 210, compares this book to the other
books of the ENVoY trilogy.

Screen Savers—Screen savers for the book’s major concepts are avail-
able at www.michaelgrinder.com under “Free Downloads.” The concepts
are summarized in thought-provoking quotations and sayings. They are
artistically presented with beautiful backgrounds. There is one set for the
Mac and the identical set for a PC. The best use of the screen savers is to
put them on your computer during the appropriate month. The chapters
are organized so that the first four chapters correspond with the first four
months of the year/semester. Because the files are quite large, it is rec-
ommended that prior to installing a new screen saver file, the previous
file be uninstalled (My Computer, Control Panel, Add/Remove Programs).
As you walk by your computer the quotation will intrigue you. The page
number is mentioned for easy follow up reading.

Worksheets and Margin Icons—Also on our website are easy-to-use
worksheets that accompany the major concepts of the book. The
worksheets can be found on our web site (www.michaelgrinder.com)
under “Free Downloads.” These forms allow the teacher the opportunity
to practice the skills. The self forms are ones that you fill out on yourself.
After a self form has been completed the corresponding peer form can be
employed for reinforcement. The peer forms are much briefer and only
focus on what is externally verifiable during an observation. There may
be circumstances that warrant your using a generic worksheet. Two are
provided: one for planning and one for reviewing. A worksheet is indi-
cated by a computer icon, chapter number and worksheet number in the
margin of the text.

End Note

1. Dr. Mary Yonek, principal of an ENVoY-trained school,
Vancouver, Washington.

Marginal
Quotes—Like the
shadow box, the
reader is often

intrigued with a
provocative saying

that leads the
reader to read the

text that
accompanies the

quote.

Chapter-Page



© 2000 by Michael Grinder & Assoc., ARR. AHC06 (360) 687-3238; FAX (360) 687-0595; www.michaelgrinder.com

Introduction: The Triangle of the Classroom • 15

The teacher is invited to switch from managing with power
to being empowered to manage with influence.

The Art & Science of Managing

While teaching is often described as the “Art and Science of Teaching,”
or in the case of ENVoY trilogy1 the “Art and Science of Management,”
in reality they are learned in the reverse sequence. The competencies of
the science have to be consistently present before the art is broached.
Just like wisdom is not the same as knowledge but is based on knowl-
edge, so too, the art of managing has as its foundation the science of
managing— but the art is not the same as the science.

There are four stages to a teacher’s professional development. The first
two stages are the science and the other two are the art.

Science

The first stage of an educator’s career is focused on knowing the content.
This is the curriculum tube of the educational binoculars.2 This stage of
the person’s development takes two to four years to master. Initially, the
teacher is just learning the words to the content, then the teacher in-
creases her repertoire of how to deliver the content. It is only after teach-
ing the same content for this length of time that the teacher recognizes
where the students have difficulty and how to present such concepts in a

}
= Science

= Art

}

INTRODUCTION

THE TRIANGLE OF

THE CLASSROOM

To be respectful of gender equality and yet provide the educator with a fluid reading
style, in this chapter the teacher is referred to by the female pronoun and the student
by the male pronoun.

T

I C
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meaningful manner. This includes, but is not limited to, packaging the
components of concepts in palatable sizes and in a sequence that is com-
prehensible.  This is especially true for the special needs students. Most
teachers have to concentrate on how to create the presentation for the
class as a whole before addressing how to individualize instruction for
these pupils.

It is a terrible hardship on teachers, both novice and veterans alike, that
the scope and sequence of each curriculum subject (e.g., math, English)
seem constantly in flux. Instructors have tremendous stress because the
winds of curriculum are continuously changing. Unless the curriculum
can be stabilized, educators can’t practice the same content for three years
and thus master delivering it.

The second stage of the teacher’s development is the process of manag-
ing. This level of professional development consists mostly of skills and
strategies—commonly referred to as competencies.3 To successfully op-
erate on A Healthy Classroom’s level of classroom dynamics, the teacher
must have certain competencies. Veteran teachers who systematically
employ non-verbal strategies might have all or some of these competen-
cies.4

The question is, “What are the prerequisite competencies for a teacher to
be an effective manager while preserving relationships with the students?”
By answering this question, we identify the science of managing so we
can mentor ourselves and others towards the art of managing. The an-
swer has four components.

R—the teacher has established relationships with the class as a whole5

and especially the hard-to-reach students.

S—the teacher individualizes instruction so that the students, espe-
cially the inclusion students, are academically successful.

V—the teacher visually communicates.

P—the teacher pauses.6

The first letter of the italicized words spell out the acronym RSVP. You
are invited to A Healthy Classroom, and our four prerequisites compe-
tencies are your RSVP. Being group-oriented doesn’t necessarily mean
that the group takes precedence over the individual student; rather, it
means that the needs of the group are held in paramount importance
except during seatwork.

Curriculum
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Art

The final two stages of our craft are Perception-Timing and Healthy Class-
rooms. The artisan of management has these two stages mastered.

The art of management can’t be understood on the strategy/maneuvers/
intervention level alone. The art of management is the timing of em-
ploying these competencies with consideration to group dynamics. The
printed word is not the appropriate vehicle for the teaching of percep-
tion-timing. Watching an artisan of classroom management on video,
especially fast forward and frame-by-frame speed, allows the viewer to
recognize the timing of the artisan. Once a teacher is trained in observing
reality in “distorted” time, A Healthy Classroom provides the framework
for viewing the classroom in real time. So while it would be easy to
conclude that the benefit of practicing A Healthy Classroom’s concepts
is the entrance to the art of managing, actually, A Healthy Classroom
presents the cognitive tenets of the art.  This work provides the frame-
work of managing classroom dynamics.

The four stages to one’s professional development are:

In A Healthy Classroom we define classroom
dynamics as the interaction between the
teacher, the individual students and the class
as a whole. Respectively, they are referred
to as the teacher (T), individual (I) and the
class (C). The interplay among these parties
can be represented by a triangle.

} = Science
Management

Curriculum

Healthy Classroom

Perception-Timing
= Art (A Healthy Classroom)}

Healthy Classroom

Perception-Timing

Management

Curriculum

= Art of Management}
= Science of Management 7

T

I C

Teacher

Individual Class

}
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Phases

T

I C

1st, 2nd, &
 3rd

4t
h

The triangle is the strongest of all geometric shapes because pressure
experienced on one side is equally felt by the other two sides. The next
time you cross a river via a grid-constructed bridge, notice the omnipres-
ent triangles. The triangle is the ideal icon for understanding classroom
dynamics because pressure experienced by one corner equally affects
the other two corners.

The first three phases of a lesson are:8 Getting Their Attention, Teaching
and Transition to Seatwork. The fourth phase is what the teacher does
with individual students: Seatwork. The four phases of a lesson can be
superimposed on the triangle of classroom dynamics in the following
manner:

Note how there is no connection between the individual student corner
and the class corner.9

A Healthy Classroom broaches the two hardest management situations
an instructor encounters. These are situations when all three corners are
affected by an interaction. This is the definition of classroom dynamics.

T

I

T

C

the teacher interacting
with the class corner

Graphically speaking, ENVoY focuses
on either the teacher interacting with
the individual corner

or
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One is when the teacher is
managing an individual and is
concerned because of how the
class might be interpreting it.

T

I

}
T

I

}
“Is the teacher

 fair?”

“What does this
mean to me?”

C C

Secondly, when the teacher is
managing the class and is concerned

about how an individual student
might be interpreting it.

There are two more critical classroom dynamic situations.

Summary

While the reader may be anxious to practice the dynamics in this work,
the author cautions that it takes two to four years to master the compe-
tencies of RSVP.

R—the teacher has established relationships with the class as a whole
and especially the hard-to-reach students.

S—the teacher individualizes instruction so that the students, espe-
cially the inclusion students, are academically successful.

V—the teacher visually communicates.

P—the teacher pauses.

 The mastering of these competencies insures that the teacher is a scien-
tist of classroom management. The teacher is consistent thus creating a
safe atmosphere for learning. These are the prerequisites to A Healthy
Classroom. It is the author’s estimation that five years of constantly em-
ploying the concepts from A Healthy Classroom are needed to move

An educator shifts
from a template of

power to a
paradigm of

influence before
the focus of group

dynamics is
addressed.

T

I C?

T

I C?

The teacher is dealing with an
individual and is concerned

because the class isn't
appropriately engaged.

The teacher is dealing with the class
and is concerned because individual

students are not appropriately engaged.
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What is a healthy classroom?

from the scientist to the artisan level of sophistication. The rubrics at the
end of the chapters provide the progression during those five years.

A Healthy Classroom equips the educator with management strategies
that simultaneously take into account both the effects of the manage-
ment on the individual student and the effects on the class as a whole.

The Introduction presents a model of professional development that sepa-
rates the science of managing from the art of managing. The science in-
cludes techniques, interventions, and maneuvers. The teacher is consis-
tent thus creating a safe atmosphere for learning. It is the “how” of man-
aging. The artisan has a range of behaviors and systematically employs
them. It is essential that the teacher’s perception affords her the ability to
predict what is likely to occur before it does. Research finds that the ef-
fective teacher does something just before the class is about to do some-
thing; whereas the less effective teacher does it afterwards.10 The art re-
fers to the perception needed to time the employment of the techniques. It
is the “when” of managing. The artist’s ultimate goal is to achieve recep-
tivity with the class so that they are responsive to the teacher’s influence.
The more influence the teacher has the less power the teacher needs to
employ. The ultimate artistic form of managing is to manage by influence
because the potential for the classroom being healthy increases.

The concept of “culture” mentioned in the Preface is essential to under-
standing the framework that this book is based on. Throughout A Healthy
Classroom references are made to the “culture of education.” At times
the reference is other than positive; e.g., that as a profession we seek
control and are power-oriented. At no time does the author mean to im-
ply that the reader, as a human being, personally seeks control or is power
oriented, and yet the reader will statistically behave that way when don-
ning the mantle of teaching. It is the author’s bias that the outstanding
teacher transcends our culture of being power and control-oriented.

The outstanding teacher transcends our culture
of being power and control oriented.

Rubrics for A Healthy Classroom

The question of “What is a healthy classroom?” is a complex one and
deserves more than a simple answer. At the end of every chapter is a
rubric that contains behavioral descriptors of a healthy classroom. The
Appendix has all of the rubrics gathered in one location. The teacher/
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coach/principal can use these rubrics as an assessment of where the teacher
is and what the teacher’s next professional development phase might
be.11

The rubrics’ right columns are the composite
definition of a healthy classroom.
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Norms and Standards 12

When the reader views the rubrics’ four categories, several explanations
are warranted.

1. The far right column of each rubric lists the descriptors of an out-
standing teacher who fosters a fully functioning classroom.13 The natu-
ral tendency is to describe the opposite terminal of the continuum as
the opposite of functional–dysfunctional. While it may be an accu-
rate term for a very small percentage of veteran teachers who aren’t
developing into adequate teachers and, consequently, function in the
first column, the pejorative connotations of the word “dysfunctional”
might be offensive to the reader. A Healthy Classroom  proposes the
acronym f.a.l.o.w. = follow another line of work (a description of
veterans who have never developed into adequate teachers).14 Since
the A Healthy Classroom rubrics are templates to chart the develop-
ment of a new teacher’s professional development, references to
f.a.l.o.w. will be held to a minimum.

2. In no way is the rubric format intended to imply a new teacher would
necessarily begin at the far left end of each rubric. Even if a new
teacher does start her career in the far left column, in time she can
cultivate herself into a solid teacher.

3. A given teacher could employ the rubric to chart or compare to where
she is in her development. What is the connection between rubrics
(criteria reference or standards) and the more traditional bell shaped
curve (normative reference) in which teachers are compared to each
other? The extremities of f.a.l.o.w. and artisans are apparent.

What is interesting is the connection between the middle section of the
bell shape and the two middle categories of the apprentice and the scien-
tist. If common parlance is applied, namely, that these categories com-
prise 80% of teachers, so translation between the reference systems is
very important.

Artisans of Healthy
Classrooms

f.a.l.o.w.
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Artisans of Healthy
Classrooms

Apprentices

Scientists

If the bell shaped curve and the ru-
brics categories are turned side-
ways, the question is, “Are the ma-
jority of veteran teachers appren-
tices or scientists?”

Struggling Novices

Artisans of Healthy
Classrooms

Artisans of Healthy
Classrooms

Apprentices

Scientists

A Healthy Classroom suggests
that the majority of teachers are
scientists most of the time,

and yet periodically drop to being
apprentices.

Struggling Novices

Struggling Novices
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Why is this so? To answer that question and to prevent such a drop from
occurring so frequently, A Healthy Classroom borrows a term from envi-
ronmental studies: SAD (Seasonal Affected Disorders). This work is about
group dynamics because group dynamics is the foundation of a healthy
classroom. Group dynamics, both the fostering of group dynamics and
the utilization of group dynamics by the teacher, is what leads to a healthy
classroom. The educational equivalent of SAD is SAG (Seasonal Af-
fected Group Dynamics). The majority of teachers are seasonally affected
and sag from being scientists to being apprentices.

Consistency is a major ingredient that separates the scientist from the
apprentice. It would seem that the more a teacher is consistent through-
out the year, the more competent/scientist the teacher would be. How-
ever, since seasonal fatigue will affect the classroom dynamics, both the
pupils with each other and their relationship with the teacher, what is
deemed consistent in one season will be seen as rigid and inflexible dur-
ing another season.

It is only natural that the teacher becomes fatigued at the same time the
class does. Examples abound! Video footage would show the teacher
standing and sitting straighter in September than mid November.

Colin Powell15 said this about seasonal fatigue:

“Moments of stress, confusion and fatigue are exactly when
mistakes happen. And when everyone else’s mind is filled or
distracted, the leader must be doubly vigilant. Avoid having your
ego so close to your position that when your position falls your ego
goes with it.”

Artisans of Healthy Classrooms

Apprentices

Scientists

S

A
G

Struggling Novices
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In September

In September the teacher says a
student’s name then employs her
hands to gesture management direc-
tives.

Early in the year the teacher works
hard to form cohesiveness in the
room. The teacher is at the door
greeting students. By mid-October,
the class operates by established
routines. The teacher doesn’t have
to spend much time or energy on co-
hesiveness and safety.

Academically, the teacher is clear on
expectations. The teacher devotes
much preparation, visually demon-
strating concepts and writing out di-
rections to assignments (Exit Direc-
tions). In time the class follows the
routines of “always...” and
“never...” so well the teacher
switches to being more oral: “Re-
member class, we always put our
heading on the paper and when fin-
ished put math in the blue tray.”
Sometimes the teacher can even
drop the verbiage and the class op-
erates very successfully.

Later

By Thanksgiving, the teacher is
using her hands to prop up her
body (e.g., leaning on desks). This
is exactly why when the teacher
needs to be non-verbal, the
teacher is verbal because the
hands are occupied.

By early November, the teacher
is seasonally shocked because the
pupils are not responding like
they normally have been.

The teacher is lulled into the quiet
before the seasonal storm. Just
when life is getting easier, it be-
comes harder. What worked no
longer does. Instead of adjusting,
the room is filled with teacher re-
torts such as, “Where have you
been?” “Since September we al-
ways put math papers in the blue
tray!”

Fatigue causes the teacher’s brain to lock up and, with it, the teacher’s
flexibility decreases. One of the purposes of a school-wide wellness/
fitness program is for the teacher to have a different season than the
students. The teachers and school weather the season. The more knowl-
edgeable the teachers are about group dynamics, the more the teachers
adjust their management approach. By being sensitive to and compen-
sating for seasonal fatigue, the teachers avoid SAG. Instead of sagging,
exercise will provide teachers with a firmness.
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Artisans of Healthy Classrooms

Apprentices

Scientists

Struggling novices

Struggling           Apprentices         Artisans of Healthy Classrooms
  Novices

A Healthy Classroom Reshapes the Bell Curve

If the sole purpose of A Healthy Classroom were to assist the majority of
teachers in transitioning from apprentices to scientists of classroom man-
agement, the project would be noble.16 A Healthy Classroom is much
more ambitious. It offers the scientist of classroom management a tem-
plate of how to become an artisan of a healthy classroom. Placing stu-
dent teachers with artisans certainly helps. However, the artisans’ expla-
nation of what they do isn’t sufficient because their daily strategies are
behaviorally employed, often at an unconscious level. A Healthy Class-
room contends that the outstanding teacher’s philosophy doesn’t explain
why the classroom is so healthy. This work suggests that a healthy class-
room is the direct result of the teacher’s utilization of group dynamics.
The purpose of this book is to reveal those strategies so that many scien-
tists have a blueprint for becoming outstanding teachers. And secondly,
as artisans become conscious of what they do, the next generations of
teachers can evolve into the professionals they dream of being.
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RSVP

Which of the four prerequisites do I
perform well and which might I want to
improve even more?

Introduction, p.17.

Group Dynamics

Do I have tendencies towards being
group oriented or individually centered?
Do I want to balance myself more with
holding students more accountable for
their behaviors or accepting students
more as individual people? And when do
I want to do which?

Introduction, p. 17.

Teacher’s Range of Behaviors and
Systematically Employed

Do I tend to have a wide range of behav-
iors and want to emphasize being more
systematic? Or am I pretty systematic
and want to increase my range of behav-
iors?

Introduction, p. 20.

Introduction Post-its

Teacher’s Consistency

Have I moved beyond the Golden Rule
of treating students the way I would want
to be treated? Am I following the Plati-
num Rule of operating the way the class
and individual students need me to
operate?

Introduction, p. 20.

Teacher’s Ability to Predict

What are the situations in which I can
recognize what is likely to happen before
it actually occurs? Which circumstances
still surprise me? How can I better see
the early indicators of what is likely to
happen? Am I intervening based on what
students need instead of how I feel?

Introduction, p. 20.

Classroom Safety

Can I distinguish between when the class
needs me to provide the safety for learn-
ing and when they are able to furnish
their own safety? How competent am I at
transferring the source of the safety from
myself to the class.

Introduction, p. 20.
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End Notes

1. ENVoY, A Cat In The Doghouse, and A Healthy Classroom.
The purpose of ENVoY management books is: ENVoY–preserving
relationships; A Cat In The Doghouse–establishing and preserving
relationships; A Healthy Classroom–accelerating classroom dynamics
and creating healthy classrooms.

2. “The classroom can be viewed with educational binolculars.
ENVoY focuses on the management aspects of the learning environ-
ment. Equally important is the other educational tube—curriculum.”
p. 155 of ENVoY.

3. The purpose of ENVoY and A Cat In The Doghouse, being
the science level of management, is to provide these competencies.

4. Appendix C.

5. In general, during the Seatwork portion of the lesson the
instructor is more individual student-oriented. This concept of “the
class, as a group, comes before the individual student” is the major
shift in classroom management in the last decade. Students are not just
more demanding than previously, but more impatient than ever. If we
respond to the person who is making the most noise, then the tail wags
the dog. Because of the change in the classroom demographics, as
educators we have to retrofit ourselves. When push comes to shove,
the group comes first.

6. See Science of Non Verbal Communication.

7. ENVoY and A Cat In The Doghouse.

8. As outlined in ENVoY, p. 12.

9. ENVoY and A Cat In The Doghouse intentionally do not
address classroom dynamics. A case could be made that some of the
ENVoY skills could be extrapolated into group dynamics; in particular
Opposite Side of Room (in the pre-2000 edition, this skill was called
Body Close and Eyes Far) and the section of OFF/Neutral/ON Refine-
ment—“Audience-addicted Student” that is taught during training.

10. Kounin (1970) analyzed thousands of hours of videotapes
of classroom interactions and discovered significant differences be-
tween the behavior of effective and ineffective classroom managers
just prior to students’ misbehavior.

11. See Appendix B for suggested details.

12. Norms, or normative references, illustrate how teachers are
compared to each other. Standards, or criteria reference, compare
where a specific teacher is on his developmental scale.
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13. Functioning is defined as capable of serving the purpose for
which it was designed: in this case a classroom where learning occurs
in a safe atmosphere. All definitions are from The Random House
Dictionary, 1966 edition.

14. The acronym has an added advantage of being one letter
(“l”) short of the real word fallow. Fallow is a description of land that
is plowed and left unseeded for one season or more, uncultivated.
Cultivation is defined as “a culture; refinement.” Cultivate is listed as
“to produce by culture; to develop or improve by education or training;
to refine; to promote the growth or development of an art… to devote
oneself to an …art.”

15. My American Journey by Colin Powell and Joseph E.
Persico, 1995, Random House, NY

16. The purpose of ENVoY and A Cat In The Doghouse is to
accomplish this outcome.
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To be respectful of gender equality and yet provide the educator with a fluid reading
style, in this chapter the teacher is referred to by the male pronoun and the student by
the female pronoun.
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The teacher has just made a statement that the one student,
with his hand up, loves. The student in the far back corner
represents the pupils who are fine with the first student’s joy.
But the rest of the class, represented by the cats, are not happy.
To form a cohesive class, the teacher can employ four tech-
niques which will be introduced on page 42.
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Introduction

When the semester starts the students in the classroom are referred to as
a “class.” In classrooms where successful group dynamics occur, the
“class” eventually becomes a unified group. This chapter explores the
stages of the class formation, the indicators of those stages, the advan-
tages of pupils operating as a class, how to accelerate its formation and
the adjustments of the teacher to the formation. The disadvantages of a
class lacking class identity are also examined. The hardest class to man-
age is one that is not unified. A class without commonality often tempts
the teacher to attempt individual rapport with each and every student–an
improbable task, and an approach that inevitably leads to power man-
agement.

If the class is “new” in that the members don’t know each other, then
initially, there really isn’t a group as much as there is a gathering of indi-
viduals. This is represented by the dashes that make up the title of this
chapter. The number one task of the teacher is to provide safety.

On the surface it seems a teacher only works with Class Formation con-
cepts at the beginning of the semester. There is a very real metaphor that
farmers understand that explains the frequency of Class Formation. Ev-
ery time a new cow is introduced into the herd, from a status perspective,
the new member has to find its place in the group. Every time a group
has a new member introduced, head butting occurs. This is especially
true when the new member threatens to take the position held by a mem-
ber already present. Be sensitive to which subgroup the new member
might have membership in (e.g., “humorous,” “smart,” “good looking”).

The concepts of Class Formation and their effect on a class are greatly
influenced by whether the program is self contained or on a rotating sched-
ule. Often primary teachers and instructors of special needs groups (En-
glish Language Development, Gifted & Talented, Special Education) find
that their students are not socially developed enough for some group
dynamics concepts to be present.

Initial vs. Eventual Formation

Following the precepts of classroom dynamics, the teacher’s behavior is
based on how the class is doing. The class’ group identity goes through a
chrysalis stage. By knowing the stages, the teacher can anticipate which
behaviors are appropriate. There are six indicators that reflect the stages
of group formation. The indicators are in a question format.

The caterpillar
does all the work
and the butterfly

gets all the glory.1
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At each other

They turn eyes
and heads toward

each other.

Initially they turn
heads toward each

other while still
looking at teacher.

At teacher

1-1

1. Where is the class looking?

Initially: On the first day of school the students are likely to
be looking toward the front of the classroom. This indicates
their dependence on the teacher. The students anticipate they
will take their direction from the instructor. The representa-
tion of this dependency is age-specific and culture-specific.

For example, in the primary grades the students are often greeted at the
door and funneled into an activity immediately. In suburbia, as the bell
rings the fourth graders are more likely to be in their seats with store-
bought supplies—awaiting the teacher’s official greeting. Likewise, the
surface impression of inner city seventh graders is, “What bell rang?!”
And finally, a tenth grade honors class finds the students quietly talking
and yet capable of settling down quickly when the call
for attention is given. Taking into account the specifics
of the age and culture of the pupils, the more the stu-
dents are looking at the front of the room when the les-
son begins, the more the group has not been formed.

Eventually: Eventually the students get to know each other and are talk-
ing and looking at each other at the start of the day. The primary students’
behaviors range from coloring and talking to whomever their neighbors
happen to be, to being distracted and off task. In fourth grade, the stu-
dents are sharing with each other but ready to redirect their attention to
the teacher. The seventh graders come to school for the social gathering
and cluster in subgroups. They are slow to respond and reluctant to give
heed to the teacher’s call to commence. The tenth grade classroom finds
students either finishing up homework or quietly socializing. They are
ready to respond to the call for attention.

2. What is the speed of the transition into an activity?

Initially: During the lesson when the teacher an-
nounces a cooperative learning activity, how fast do
the students switch from being focused on the teacher
to looking and interacting with their table mates?
When the class is not yet formed as a unit, the stu-
dents often will start to turn their heads toward their
partners, but their eyes are still looking at the teacher.

Eventually: In time the students are familiar with their
table mates and will readily turn both their heads and
eyes to their designated learning partners.
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?

Initially, how the
teacher treats
each student is

how the rest of the
class believes they

will be treated.

3. What is the speed of the transition from an activity back
to the teacher?

Initially: The speed of the transition from an activity to
the teacher indicates the level of the students’ bonding
as a group. When the teacher requests attention from a
cooperative learning activity back to himself and the stu-

dents quickly turn their heads toward the instructor, the group isn’t formed
yet. Students’ quickness to respond to the teacher’s call for attention in-
dicates that the teacher is still more important to the students than they
are to each other.

Eventually: Over time the students form bonds with each
other. When the teacher indicates a transition back to the
teacher, the students have the urge to finish their last sen-
tence or, in some cases, paragraph before returning to the
teacher’s instruction.

4. How well are the individual students known?

Initially: At the beginning of the year the students often don’t
know each other. No one knows who are the smarter stu-
dents, troublemakers, questioners or class clowns. When the
class isn’t formed yet, how the teacher treats each student is
how the rest of the class believes they will be treated. Ini-

tially, they see themselves as all alike. That is why the teacher’s manage-
ment of an individual student must be gentle2. If the teacher perceives
student X as being different from the rest of the class and “deserving” of
a consequence, the teacher wants to determine if the class sees student X
as different. If the pupils don’t distinguish student X as different from
the rest of the class, which is the case initially, then they perceive that
what the teacher does to student X will happen to all of them. For ex-
ample, if student X is held in from recess, every student is afraid she will
be held in. The veteran teacher’s ability to quickly assess in the first day
or two those students who need clearly-set boundaries doesn’t mean the
class, as a whole, has the same speed of detection. From a group dynam-
ics standpoint, the teacher wants to make sure the class can see what the
teacher perceives.

Eventually: Being in the microcosm of the classroom increases
the students’ familiarity with each other. The students come
to know who is likely to act in certain ways. Very quickly the
students learn, “How student X is treated by the teacher doesn’t
apply to me.” In Chapter Five Managing a Healthy Class-
room and Chapter Six, it will be recommended that the teacher deter-

Slower

Very quick
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mines which students will eventually be managed and form a working
relationship with these students. Then when the teacher does manage a
student, the class thinks, “Gee, the teacher likes student X, so it must be
student X’s behavior that is inappropriate.”

At first, the students with unique physical characteristics are noticed,
such as those who are tall or short, thin or heavy, pretty, handsome or
least attractive. In time, the different unique mental characteristics be-
come apparent. The class almost has a high school yearbook sense of
“most likely to….” In Chapter Five, there is a focus on the teacher at-
tempting to prevent stereotyping. The absence of stereotyping allows the
student to blossom into a fuller person.

A healthy classroom is one where every student,
as a person, is accepted and, at the same time,
the student is behaviorally held accountable.

Satisfy, Satisfy, Delay

This strategy is an expansion of the concept “Individuals Seen as Unique.”
When a class hasn’t been formed yet, how the teacher responds to one
pupil is interpreted as how the teacher could respond to any pupil. That
is why the teacher wants to answer (satisfy) the first and second ques-
tions a student asks. This is because the class doesn’t see anyone as dif-
ferent from anyone else. Perception is in the eyes of the beholder (class).
However, after the same student has asked several questions, the teacher
has the class’ permission to delay answering the questions. Examples
include, “Let me talk to you after the class is engaged,” and “Please hold
your questions.” Techniques, in and of themselves, do not determine if
“power” or “influence” management is being employed by the teacher. It
is the teacher’s timing when employing the techniques that determines if
power or influence is present. 

1-2
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Recommended:

Individual asks a
question.

Teacher answers respectfully Class notices the individual is satisfied and senses they
would be treated the same way if they had a question.

Same individual asks a
second question.

Teacher answers respectfully The class notices the individual is satisfied and senses
she might be unique in asking a lot of questions.

Satisfy
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Satisfy

T
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}

}

Same individual raises a
hand to ask a question.

The teacher and the class notice
the same individual is about to ask

a question.

Teacher nonverbally (or verbally) signals
questions will be entertained in a little while.

Delay

T
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T

I C

T

I C

}

The class is fine with the teacher doing the Delay on two counts:

1. The individual has distinguished herself as different from the rest of
the class. Because of this, the teacher may Delay with her but Satisfy
anyone else who has a question.

2. The teacher’s priority is the needs of the class over the needs of the
individual.
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On the first day of school a
person comes in late and loud.

Class stunned by individual.

Teacher openly reprimands individual. As
stunned as the class is by the individual’s

inappropriate entrance, they are even
more shocked by the teacher’s response.

They look down because they
are unsafe. They could be the

next victim of the teacher’s
wrath.

T

C

T

I

T

I C!

T

I C
}

?!

C

Least Recommended:

5. Who is providing the safety?

Initially: At the beginning of the semester the teacher is the
single most important person in the classroom. Surprisingly,
this is even true for the sixth through ninth grades. The
teacher conveys, especially non-verbally, his reactions and
the students unconsciously respond to such reactions. The

classroom atmosphere is influenced more by the teacher than by any
other single variable. An extreme example of this influence was discov-
ered while coaching a second grade teacher who was wearing a Hawai-
ian shirt in the middle of winter. When asked about it, he said, “We are
on the north side of the building and the engineering is such that we are
colder than the other rooms, so I do a unit on Hawaii and emphasize how
hot it sometimes gets. They are second graders—they feel warmer.”

Eventually: As the class becomes a group, the students
provide their own safety. One unusual example is found
in the Steiner school system where the teacher stays with
the same class for eight years.3 One year, the fifth grade
class’ teacher was on maternity leave for a whole school year. The staff
decided to collectively cover the class for that year. While the group was

Teacher
provides

I

Class provides

An example of an individual not being distinguished as different from
the rest of the class is:
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No

Yes

perfunctorily polite to every instructor, the faculty was concerned that no
teachers were making emotional progress with the class. They decided
to hire a long-term substitute teacher—same results. The class had be-
come a fully functioning emotional unit; they had no need for an adult.

6. Is there a unisance of response?

Initially: When the class is asked to do something, the
response is staggered. If they are to turn to page 25,
students begin to open their books at different times,
frequently in waves. When the class comes in from
lunch, how many waves are there? Sometimes the lack
of unisance of response stems from good intentions.

For example, it is common in the classes below fifth grade for the smarter
students to want to answer quickly–thus creating a division in the group
during oral recitation. A class that is not formed as a unit is more likely
not to respond in unisance.

Eventually: The unisance of response is the single clearest
indicator that a class is a group. This includes laughing,
moving into small group activities, quieting, coming back
from breaks on time. From a group dynamic standpoint, it
is more important that the group does what they do in uni-
son as compared to doing what the teacher desires. For example, if the
class comes back from lunch two minutes late, that is more important
than having half of the pupils on time and the other half two minutes
late. The unisance of response will vary based on the specific age and
culture of the students. Teachers in the primary grades often have high
auditory and kinesthetic techniques to create the unisance, such as clap-
ping and singing with gestures. (I have a friend who claims that the adult
equivalent is group aerobics at a gym; even joggers find the time passes
quickly when they are occupied either by a companion or Walkman™.
We unconsciously jog to the beat of the music.)4

In the preceding section on Indicators, the two essential questions
that need addressing to understand class dynamics were:

Where is the class looking? and, Is there a unisance of response?

Breathing

As pupils become more comfortable with themselves, they breathe bet-
ter, as evidenced by an increase in fluidity of movement, finding words
and stillness. While difficult to detect, very formed classes actually breathe
in unison.

The unisance of
response is the single
clearest indicator that

a class is a group.
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Vignette: How Not to Get Shot

Art Full has been a teacher for over a decade. He knows if he
announces, “Let’s do a small group activity now...” and the class
holds their breath, he is in trouble. If Art begins the activity, the
class won’t learn very well, and yet not to start violates the lin-
ear logical side of the class who heard the activity was to begin
immediately. If Art is less specific as to when the simulation will
commence (e.g., “In a little while we will do an activity...”), and
if Art sees that the class holds their breath, there are several
techniques that he can use to shift the class. Of course, if the
class is receptive to doing the activity, then Art has the option of
saying, “... in fact, let’s start now.” The techniques include:

1. Explain the “why” of the “what” and “how” of the activity
they are doing.

2. Demonstrate the activity.

3. Visually explain the steps involved.

4. Acknowledge the resistance behind the class not wanting to do
it.

Art claims it is important to notice the time of day, situation-
content, and evidence of the class holding their breath because
as the teacher’s permission changes, Art adjusts his degree of
specificity.

Breathing: Humor

There are many ways to shift our own and others’ breathing to a deeper
level: exercise, meditation, yawning, singing and laughing. The most
acceptable method in a class setting is humor.

The Changing Role of the Teacher

As the class becomes formed as a group, the role of the teacher is af-
fected. Below the following paragraphs are two lists. The first describes
the teacher’s behaviors associated with times when the pupils are ini-
tially with each other and the second lists the behaviors exhibited when
the class is a unit.

1-3
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Pilot vs. Flight Attendant

The difference between how the teacher operates initially compared to
how the teacher will eventually manage is analogous to airline person-
nel. The students are the equivalent of the passengers. They expect the
pilot to employ a credible voice pattern (i.e., a flat voice that curls down
at the end) which communicates one-way messages (e.g., “This is your
captain speaking. Our flight today will be three hours and fifteen min-
utes.”). Such a voice pattern reassures the passengers that they are in
good hands because the captain is competent and in charge. The flight
attendants, on the other hand, are expected to employ an approachable
voice pattern (i.e., rhythmic voice that curls up at the end) and seek input
from the passengers (e.g., “Would you like a beverage?”). If the airplane
personnel switched roles, the passengers would not be secure. For ex-
ample, if the pilot, in an approachable voice pattern said, “Howdy, this is
your captain. Listen, we have a lot of fuel and it is a cloudless day, so we
are going to vote on what route to take. Press your call button if you are
in favor of going over....” Likewise, if the flight attendants make a non-
negotiable announcement in a credible voice pattern, the passengers would
feel insulted. For instance, “Hey, keep your elbows and feet out of the
aisles because we are going to be moving our carts up and down....”

Pupils are comfortable with the teacher initially being like the pilot and,
as the group is formed, eventually switching more to the flight attendant’s
style. When the class’ unity decreases seasonally, the teacher is back to
being the pilot.
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credible

Initially A
Credible Teacher

• Relies on his own strength

• Gets the control

• Knows answers

• Is in charge of

• Is factually oriented

• Is structured

• Sends information

• Dispenses as students listen

• Is jazzy and dramatic

• Doesn’t have to walk his talk

• Has to fix all problems and
squabbles

Synonyms of Credible

hierarchical

determined

convincing

authoritarian

reliable

Eventually An
Approachable

Teacher

• Relies on the strength
of the class

• Gets the influence

• Knows questions

• Is in service to

• Is process oriented

• Is flexible

• Fosters thinking about
information

• Facilitates as students interact
with content

• Is more low key and in the
background

• Is perceived as genuine and
sincere

• Allows the class to own and
solve the problems and

squabbles

Synonyms of Approachable

easy to talk to

friendly

amicable

sociable

Physical Behaviors Initially Eventually

posture stand sit

palms down up

extension of gestures great small

voice volume ↑ ↓

head still bob

undulation flat rhythmic

pause with frozen hand gesture longer shorter

approachable

The teacher often exhibits the following physical behaviors:
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Vignette: Sense of a Goose5

In the fall when you see geese heading south for the winter
flying along in a “V” formation, you might be interested in know-
ing what science has discovered about why they fly that way.

Scientists have learned that, as each bird flaps its wings, it cre-
ates an uplift for any bird flying just behind. By flying in a “V”
formation, the whole flock adds at least 71% greater flying range
than if each bird flew on its own.

Whenever a goose falls out of formation, it suddenly feels the
drag and resistance of trying to go it alone and quickly gets back
into formation to take advantage of the lifting power of the bird
immediately in front.

(If we have as much sense as a goose, we will work together in
a supportive formation which allows us to move more easily in
the same direction.)

When the lead goose gets tired, it rotates back to become part
of a wing of the “V” and another goose flies as leader or point.

Geese honk from behind to encourage those up front to keep
up their speed and spirit.

Finally, scientists have found that when a goose gets sick or is
hurt and falls out, two geese fall out of formation and follow
him down to help and protect him. They stay with him until he
is able to fly, and then they launch out on their own or with
another formation to catch up with the group.

(Clearly, there is much to learn from the “sense of the goose”
about how to help and stand by each other.)

Blending a Class is EASY

The last indicator listed was unisance of response. It is the unified reac-
tion that determines the degree to which a class becomes a group and
identifies with each other. Examples of unified reactions include stu-
dents arriving and leaving at the same time, making transitions into and
out of their cooperative learning groups, and their collective volume in
the room staying at a certain maximum volume level.

This indicator is a most interesting excuse to address our culture of power.
If a teacher is given a choice between two classes, one where some stu-

When migrating,
geese form a group.
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I

I

I

I

I

I

I

T

dents “like” the teacher and some students do not, and a second class
where the students are unified against whoever the teacher is, the teacher
would pick the first class. The teacher thinks the first group is easier to
manage, whereas the second class is actually easier to manage. In the
first class, the group is not formed, whereas in the second one, the group
is formed. It is common in the military to have the initial training (i.e.,
boot camp) be an experience where the soldiers from all over the country
are bonded together. How do people from such diverse cultures become
cohesive? Often by hating a common enemy–their drill sergeant.

 A split class is the hardest to manage. It creates several new
corners of the classroom triangle that the teacher must take
into account. It is as if the teacher has to interact with each
student separately to form a bond.6

Without a formed class, the dependency on the teacher is burdensome
and not healthy.

There are many advantages for a teacher to have a
formed class.7 One situation that graphically illus-

trates the advantage of a formed class occurs when individual students
disagree with each other.

If the class is a unit,  then the members
 who are at odds with each other

 are more likely to assign
 “good intention” to their opponents.

It therefore behooves the teacher to unify the students into a group. There
are four methods that blend a class together; the acronym EASY spells
them out.

I Ivs.
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“Hear Ye, Hear Ye”

EEEEEcho

Ready

When a class responds in unison, it is an indica-
tion that the class has gelled. The teacher can
speed up this natural process by structuring such
a response. For example, the teacher wants the
class to repeat an axiom, “Always put your name and date in the top
right-hand corner.” The teacher can drag his voice out as he says, “Let’s
say it together: r e a d y.” This is especially helpful when the teacher uses
hand gestures to guide the verbal response—much like that of an orches-
tra leader.

For some classes the above example may not work. We have to have an
academic pretense for the students to tolerate echoing, (e.g., “By repeat-
ing this our memory doubles. We have longer memories by storing the
information in more than one channel. When we repeat what we hear, we
cross reference the information. When we hear the information, it enters
the memory through auditory input. When we say it aloud, we add audi-
tory output.”). Usually the students will have varying degrees of enthusi-
asm. Two or three repetitions help blend the class.

Auditory Transfer

Auditory Transfer is a form of Echo. It is used when new words or full
sentences are being learned. The technique increases the participants’
long-term memory. Steps:

• Teacher says the new word/sentences.

• The teacher and class say it together. Using the “r e a d y” technique,
the class is cued to repeat in unison the new word/sentences.

• The teacher silently mouths the new word/sentences while the class
says it aloud.

Often sixth graders and above won’t tolerate all three steps. The first and
last steps are normally done.

Acknowledge

When a teacher acknowledges possible resis-
tance, “the class knows that the teacher knows.”
There are varying degrees of acknowledging this
possible resistance based on the level of sophis-
tication the situation needs. The whole purpose
of acknowledging is to influence the amount of

“Hello, Hello”

1-4
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1-5

The teacher can’t
get past resistance

until he
acknowledges that

it exists.

oxygen the resistant students are getting to their brains. When we are
successful, the students indicate they are breathing better by:

Low/Abdominal Breathing Indicators

If they are they would

moving move with fluidity

talking find words with fluidity

reposing be more still than stiff

It is suggested that the teacher do the acknowledgment away from the
lecturing location. At the end of the acknowledgment, the teacher breaks
his body posture while breathing and returns to the lecturing location.
This maneuver results in amnesia occurring8.

Break & Breathe = Amnesia9

One of the easiest ways to understand why acknowledging works is to
realize it is a proactive maneuver.

Simple Acknowledgment

Sometimes it is as simple as a teacher saying, “Some of you/us may not
like to do cooperative learning, and yet we all know the Chinese saying,
‘If you/we hear it, you/we forget; if you/we hear it and see it, you/we
understand; and if you/we hear it, see it and do it, you/we can duplicate
it.’” Another example, “Some of you may not be finished copying the
overhead yet... and by putting down y/our pens and looking up here we
can see what else we are going to be doing. You will have time to finish
copying.” When we can, we want to use humor because laughing is the
fastest way to shift a class’ breathing to a deeper level.
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Sophisticated Acknowledgment

Surface Resistance

Acknowledge the content/issue/behavior the class might find objec-
tionable. There are different levels of acknowledging.

1. If the entire class objects, then say, “You really....”

If the class is split, then saying the above will offend those who
weren’t resisting and they might resent being misrepresented by
the statement, “You really....” Therefore, we might select one of
the next two statements.

2. “Some of you really....”

3. “Some of you might....”

“Some” and “might” are called softeners and are helpful when we
want to appear as though we are suggesting rather than imposing.10

Acknowledgment of Intention Behind Surface

Behind the students’ surface resistance is the motivation/intention/
concern that is generating the surface resistance. While the class’ resis-
tance often isn’t appropriate, the intention is always positive.11 By chang-
ing the focus of our acknowledgment from the surface to the intention
level, we can honestly say they are “right” on the motivation level. The
easiest way of getting to the intention level is to finish this sentence,
“And there is a good reason why (describe the surface resistance).” Then
say the reason. It is essential that we progress from acknowledging their
surface resistance to the positive reasons behind the surface resistance. If
we skip the acknowledgment of the surface resistance, we often lack
their permission to mention the positive reasons.

Prefaces to Reframing12

We want to offer a different interpretation of the situation or reframe.
A metaphor helps explain how this interpretation works. We have all had
the experience of taking a print to have framed. As we look at the pos-
sible colors of the matting, we realize that each color highlights the dif-
ferent hues of the actual picture. So while the students still might object
on one level, they are being offered the option of a new perspective. This
process is called reframing. One of the ways to increase the likelihood
that the class will let us offer the reframe is to progress from acknowl-
edging surface resistance to mentioning the positive reasons for resis-
tance, and then saying one of the next two lines:

“Part of you....”

“Part of us....”

If the teacher has a
solid relationship with

the class, then he
wants to align himself

with the minority
group in the room.

1-6
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The substitution of the word “part” for the word “some” serves sev-
eral purposes. The latter connotes that the class is split with some indi-
vidual students in resistance and some who are not. “Part” is accurate
enough to be a synonym for “some” and yet ambivalent enough to also
indicate that each individual person is split between being in resistance
and not being in resistance.

Reframing

By saying the Preface to Reframing, we have acknowledged the re-
sistance portion of each student. We now can access the opposite side of
the ambivalence—the part that isn’t in resistance—and we can offer a
new perspective.

The Acknowledgment and Reframing can be done metaphorically
through a vignette.

Vignette: Ron Respectful

Last July, Ron Respectful begrudgingly attended the workshop.
He knew that the two credits would put him into the final col-
umn of the pay scale, and he also wanted to be a better el-
ementary teacher as well as a smart consumer. He cautiously
participated, not convinced that he would find a gem of practi-
cal wisdom that he could use in the classroom. Now it is No-
vember and one of the gems he has incorporated into his daily
habits is acknowledging the diverse levels of abilities in his class-
room. When some students are finished and others are still
working, Ron gets their attention by saying, “I know some of
you are still working but, by looking up here, we can see what
we will be doing next.” The technique was simple but the ef-
fect was complex. The students who worked quickly would have
something to do and those who were not ready would visually
be able to see what they will start to do next. But it was more
than just a technique; his classroom is more peaceful than other
years and the students get along better. He described the mood
to his wife as a “more caring” atmosphere.
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1. The teacher is at the board
and gets their attention.

2. The teacher announces
something that the pupils
may not be receptive to.

Choreography of Acknowledgment

“Class, look up here!”

“Today we start our
research unit.”

1-7

4. From the new location, the teacher acknowl-
edges possible resistance. Teacher’s voice and
other nonverbals are different from voice and
nonverbals employed in Steps 1 and 2.

“Some of us might be concerned because we have too much work in our other
subjects. Some of us might be concerned because of the current heavy school

athletic schedule, and that’s why a part of us might be concerned because we haven’t
done a research paper before.”

3. The teacher, having announced the irritating
subject, moves to a new location with a fro-
zen hand gesture13.

“Now, before we
begin...”
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6. The teacher pauses again then
returns to the board to begin the
lecture. Teacher employs exact
same voice and nonverbals as in
Steps 1 and 2.

5. When the teacher has finished the acknowl-
edgments, he pauses and then starts to walk
back to the board.14 The teacher pauses half
way back to offer a reframe. Again, change
voice and other nonverbals.

“When you think about it, while there is a part of us that may resist this research
unit, many of us are going on to college both for academic as well as athletic

reasons. Getting used to a heavy homework load now will serve us well later. We will
walk you through every step of the research project so that you can be successful.”

1-9

1-8

SSSSSilence

Carl Rogers15 was the fountainhead of many ideas.
One of them was a way to read the progression of
class formation. When the class was comfortable
in silence, (i.e., the silence didn’t have to be filled)
group safety had been achieved.

The teacher now can artificially accelerate the
progress by creating a silence and breathing deeply
because when the teacher breathes deeply, the modeling influences the
class. The content that is used is often, “Any questions?” An even more
important occasion is at the end of the morning or afternoon session
when the teacher asks, “Who would like to share what they are learn-
ing?” This technique works when there is a modicum of permission from
the class.

YYYYYour Hands

The fourth technique of blending a group to-
gether involves either having them raise their
hands, as in “Raise your hand if you traveled

“Sh...”

Silence is sometimes
the answer.

Estonian proverb
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more than 50 miles over the holidays,” or “Raise your hand if your fam-
ily stayed home over the vacation,” or it could involve the teacher using
his own hands. He could say, “Some of us (teacher has hand extended
towards the class) have attended other schools, and some of us (teacher
extends the other hand) have always gone to school in (say town).” With
each hand representing the different parts of the class, the teacher can
now say, “What we are here (and put the hands together) for is...,” thus
symbolically bringing the two diverse groups together.

Vignette: Micro UN

Donna Diplomat feels honored to be the teacher of the high
school leadership course. She knows that she not only has the
leaders of the school but, likely, the future voices of the com-
munity. Today Donna has a challenge. The administration has
summarily canceled a previously-approved town hall meeting
on preventing violence by looking at prejudice in school. The
Associated Student Body President and Vice President are es-
pecially livid. The anger in the room is so blatant that Donna
wisely pulls a map down over the agenda for today’s lesson and
then walks to the side board where she silently becomes an
impartial scribe, writing the salient points on the board. Once
the members start to repeat themselves, Donna knows she has
permission to offer a perspective. Once she has their attention
with a frozen hand gesture she moves from the side board to
the corner where the side board and the back wall meet. Hold-
ing her right hand parallel to the ground Donna acknowledges
their frustrations in a loud voice, “Some of you are angry (as she
turns and points to the side board) because the principal re-
neged on his promise. You feel like doing something equally
forceful. There is a good reason why you want to allow your
impulsiveness out.” Amid sounds of agreement, she drops to a
whispery voice and continues, “You value integrity–a promise
made is a promise kept.” Stepping halfway back towards the
side board, Donna pauses, looks and points to the side board
where their frustrations are listed. “What you are grappling
with...” The lack of sentence completion causes a slight level of
confusion.

After a pregnant pause, she slowly walks to the back of the room,
with her left hand extended and in a different voice says, “And
yet there are some of you who, while greatly disturbed by the
inconsistency of the administrators, want to ‘do what is right.’”

continued on next page
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Stepping into an aisle, Donna sits in a student desk as though
she were a student. She looks at the spot where she had stood,
both hands extended, the right hand representing the students
who impulsively want to take action and the left hand repre-
senting the students who are more conservative, and says, “The
larger question is how can we all look back on this situation
when we are in college and be proud of how we collectively
operated.” Donna slowly draws her hands together and rests
them on her lap.

After a long moment of silence the group begins to process aloud.
Their voices are calmer and they are listening to each other
better. Donna Diplomat attentively is present while inside smil-
ing because she knows it is not realistic to expect Camelot–
where there is peace and no conflicts. She works for peaceful
ways of handling conflicts.

Summary
This chapter has explored the difference between a teacher managing a
unified classroom and a class when the students haven’t gelled yet. It is
always easier to manage the former. The six indicators that reflect the
degree of class formation are shown on the next page.

These six indicators let the teacher know what style of management is
warranted. The more the class is not formed into a unit, the more the
teacher has a directive/credible role. The more the class is unified, the
more the teacher is facilitative/approachable. Curriculum-wise the move-
ment for years has been to switch the teacher from a dispenser of content
to a facilitator of thinking and processing. A Healthy Classroom is pro-
posing that the teacher’s ability to focus on the academic arena is di-
rectly tied to the teacher’s ability to effectively and efficiently manage.
Perhaps a teacher could academically begin a semester as a curriculum
facilitator while being a directive/credible manager. But it might make
even more sense for the management and curriculum tubes of the educa-
tional binoculars to be coordinated. This would mean the semester would
start with the teacher employing the directive approach in both tubes.
Then, as the class becomes formed, the teacher switches his teaching
from the directive/credible style to the facilitative/approachable mode
while gradually beginning to manage by influence instead of power.

It behooves a teacher to bond a class together as quickly as possible.
The fluctuation of a class not being unified and then becoming unified
happens throughout the year. The chapters on Stages and Seasons di-
rectly address these issues. The four techniques that accelerate class
formation are:

Three essential
questions that aid

one’s
understanding of
group dynamics
are: Where is the
class looking? Is

the pupils’
breathing relaxed

or stressed? Is
there a unisance

of response?



© 2000 by Michael Grinder & Assoc., ARR. AHC06  (360) 687-3238; FAX (360) 687-0595; http://www.michaelgrinder.com

52  •  A Healthy Classroom

1. Where is the class looking?

2. How fast do the students make
the transition from the teacher
into a group activity?

3. How fast do the students make
the transition from a group
activity back to being attentive
to the teacher?

4. How well do the students
know each other?

5. Who is providing the safety?

6. How is the unisance of
response? (This is the most
important indicator.)

Initially Eventually

?

Indicators of Class Formation

At teacher At each other

Initially they turn They turn eyes and
heads towards each heads towards each
other while still other.
looking at teacher.

Very quick Slower

Teacher provides Class provides

C
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EEEEE—Teacher has the students echo information aloud to achieve a uni-
sance of response.

AAAAA—Teacher verbally acknowledges any diversity in the room, thus in-
creasing the safety provided by the teacher; and since the teacher is OK
with the diversity it must be OK to have diversity.

S—Teacher is comfortably silent when asking for input. This results in
students operating in a sophisticated level of familiarity.

Y—When the teacher is doing the verbal acknowledgment, the teacher
can represent the diverse groups via “your hands.” By bringing his/her
hands together, the diverse groups are symbolically blended together.

The concepts of Class Formation and their effect on a class are greatly
influenced by whether the program is self-contained or on a rotating sched-
ule. Often primary teachers and Special Education teachers find that their
students are not socially developed enough for some of group dynamics
concepts to be present.

The concept of dogs and cats16 is essential to understanding class forma-
tion. Dogs are students who accommodate and operate from a win-win
template. Cats are pupils who expect others to accommodate them. It is
not that cat students would intentionally impose, presume or insult. They
are just being themselves—oblivious to operating win-lose. On the sur-
face, a classroom of dogs will seem more formed and cooperative than a
classroom of cats. We need to examine this more closely because a teacher
can herd dogs but not cats.

A healthy classroom only occurs when the pupils have formed
into a unit, because it is only with a formed group that a teacher
can fully operate and manage with influence instead of power.
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Class Formation

Based on the six indicators, are we more
in the initial or eventual stage?

Chapter One: Class Formation, pp. 32-38.

Unisance=Formed Group

What affects the unisance of response?

Chapter One: Class Formation, p. 38

EASY—Degree of Familiarity

Which EASY techniques am I proficient
in and which do I want to master?

 Chapter One: Class Formation, pp. 42-50.

Chapter One Post-its

EASY—Application

When do I employ the EASY tech-
niques?

Chapter One: Class Formation, pp. 42-50.

Changing Role of the Teacher

When am I the credible pilot and when
am I the approachable flight attendant?

Chapter One: Class Formation, p. 39.

Changing Role and Seasons

What seasonal changes affect initial vs.
eventual stage warranting changes in the
teacher’s role?

Chapter One: Class Formation.

Chapter Four: Seasons.
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End Notes

1. Donald Walker, Never Try to Teach a Pig to Sing.

2. See Satisfy, Satisfy, Delay, p. 35, and Stages in Chapter
Three.

3. While founded in Germany, it is somewhat common in the
larger USA cities to find such private, prestigious schools. In the city
of Portland, Oregon, it is called the Waldorf School.

4. Using the concept of “dogs and cats” from Michael
Grinder’s forthcoming A Cat In The Doghouse, the unison with “dog-
oriented” students will be more uniform than with “cat-oriented”
students. As Dr. Bill Sommers says, “Dogs can behave like a pack, but
it is an oxymoron to say one can ‘herd cats.’” Bill is an ENVoY trainer
and coach. He is Director of Minneapolis Public School Staff Develop-
ment.

5. Credited to Stromberg in Roland Barth’s Improving Schools
from Within.

6. Chapter Five, p. 158, Osmotic Learning, explores how the
academic dependency on the teacher is burdensome.

7. See Levels of Teachership, p. 117, and Pushing a Class,
p. 124.

8. These maneuvers are called Decontamination (ENVoY, p. 58)
and Break and Breathe (ENVoY p. 62).

9. See Michael Grinder’s Science of Non Verbal Communica-
tion, Break & Breathe.

10. From Neuro Linguistic Programming Course.

11. From Neuro Linguistic Programming Course.

12. J. Grinder and R. Bandler, Reframing.

13. See forthcoming A Cat In The Doghouse, “Frozen Hand
Gesture.”

14. These maneuvers are called Decontamination (ENVoY,
p. 58) and Break and Breathe (ENVoY p. 62).

15. One of the leading humanists of the 1960s and 70s; author
of Becoming a Person.

16. Dogs and Cats is the central theme of forthcoming A Cat In
The Doghouse.
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To be respectful of gender equality and yet provide the educator with a fluid reading
style, in this chapter the teacher is referred to by the female pronoun and the student
by the male pronoun.
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Most of the information about Reading the Class is based on
visual cues. There are also a number of auditory patterns that
assist the teacher in identifying the leaders, barometers and
liaisons in the class.

When the class is engaged in cooperative learning, there are
different collective voice patterns which can be accurately in-
terpreted by the teacher. By listening, the teacher can auditorally
detect when the small groups have wandered from being pro-
ductive to socializing. This awareness lets the teacher know
when to draw the class’ attention back to the her.
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How does a teacher identify a leader?

2-1

To understand class dynamics, the teacher suspends her perception
and is attentive to how the class sees the situation.

Introduction

The term “reading a group” or “reading the class” has been around for
decades. However, the term is an outgrowth from the one-on-one com-
munication model. At one of our local community colleges the new stu-
dents are given an entrance questionnaire that identifies their learning
preference. The professors receive their class rosters with the student’s
learning style coded next to the student’s name. At the bottom is a com-
posite of the entire class. That is as logical as the scientist who studies
and knows the properties of the elements “hydrogen” and “oxygen” and
concludes that since hydrogen is explosive and oxygen is the fuel for
fire, then combining the hydrogen and oxygen will be very explosive.
Instead, the result is water (H

2
O). A Healthy Classroom is both suggest-

ing that the group cannot be understood by studying the individuals that
will make up a group and that the individual can only be understood in
the context of the group. Only after the dynamics of a group are under-
stood in a predictable manner can one predict how individuals will inter-
actively behave in the group.

This chapter will explore how to identify the leaders of a group and de-
termine if they are positive or negative leaders; how to utilize the leader-
ship of the class; how to understand the subgroups within the class and
recognize who are the barometers of such groups; and, most importantly,
to notice how a barometer’s response indicates how the rest of the mem-
bers of that subgroup will eventually react. Then, by acknowledging the
subgroup’s reaction before they actually react, the class perceives the
teacher as an insightful mind reader. Lastly, this chapter will give ways
to assess what the values of the class are and foster any values that are
desired but absent.

Leaders

Chapter One focuses on formation of a class. One of the characteristics
that a class is forming as a unit is the emergence of students as unique
people. One of the first students to emerge as unique is the leader. When
a student is given attention from the class, the student is a leader. There
are several avenues by which the class bestows the distinction:

• Reputation from outside the room.
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• The first student to ask a content question;
e.g., “How does this apply to...?”

• When all pupils who have the same concern
see their classmate as their leader, that stu-
dent is the subgroup’s representative.

• The first student to represent a style; e.g.,
“visual-oriented learner” or “skeptical.”

• Stress—if the class is empathetically-ori-
ented1 then someone who is a high/shallow
breather will be a leader.2

• Pausing—someone who has the ability to
pause when speaking will be the leader. This
is especially effective if the pause is done
near the beginning of the initial sentence and
a frozen hand gesture is maintained during
the pause.3

• Credibility—a leader usually employs a voice pattern that is flat
and has an intonation at the end that curls down.

It is important to note that normally a class looks when giving a leader
attention. Yet, when the student is a negative leader4 the class might look
down at their desks. It is more accurate to describe a leader as someone
who influences a class to shift. Sometimes the leader doesn’t have to
talk; walking quickly in the classroom will produce a shift.

Admittedly, there are many more avenues by which a student is noticed
and therefore is a leader. Of the ones listed, the first five are what the
person did to become a leader whereas the last two are based on the
person’s style.

Practice

Practice identifying how pupils become or are leaders. The teacher wants
to simultaneously notice what the particular student does and how the
rest of the class responds. This is especially important because not all
leadership is obtained verbally. Some leaders are totally silent; e.g., some
leaders walk in such a way that they are noticed. For instance, if a pupil
leaves or enters the room during lecture in a hurry, the class is aware of
the person; hence, attention is gained. A Healthy Classroom equates lead-
ership with attention. This is apart from whether the student is a “posi-
tive” or “negative” leader.

A leader is someone who
gets the class’ attention.
How?
• Before the semester starts:

reputation
accomplishments

• During class:
content
process

T

I C
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Vignettes: Opening Day of Junior High

The following are snippets from an all-too-typical seventh grade
classroom.

It is the first day of junior high. The night before most of the
students have phoned their closest friends to compare sched-
ules. The students are filing into their homerooms. Since there
are several elementary schools that funnel into this school, each
subgroup clusters together to inspect those who enter the door.

Athletic

The cool “in-group” of course will enter last. As Samantha Swift
appears, there is a quick glance towards her from her class-
mates at her former school, then just as quickly the observers’
eyes fall to their desks. “Sam” was the athlete of her elementary
school, the top scorer in soccer and basketball. She is excited to
start sports. Try-outs are next week.

Looks

Ravenous Roger must have fed his face with fries all summer. He
has gone from over weight to nearly obese. He will be picked on
in some classes and feared by some in others. After the attendance
is finished, a new girl enters the room. As Jane Buxom comes in, all
eyes are focused on someone who is precociously developed.

Brains

There are two students who are seated in the front row and off
to the side. They won’t be noticed until the first test results are
announced.

Each age group will have its own standards that determine which
students will initially be the class leaders.

Leader’s Voice and Timing

So far the kinds of class leaders explored have been “leadership by do-
ing.” This includes athletic, looks, and brains. Attention can also be gained
by the student communicating in a certain manner–sometimes referred
to as “leadership by style.” These class leaders have a certain way of
being—usually it is their “timing” when communicating. The most com-
mon timing used by leaders basically employs the following components:5

• Getting the class’ attention.
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• Pause, especially with a frozen hand gesture. The leader’s ability
to freeze a hand gesture while pausing greatly adds to maintain-
ing the group’s attentiveness.

• Deliver the actual message.

Practice

It is recommended that as a reader you personally experience what is
meant by pausing and timing. Work in teams of two to practice getting a
group’s attention, e.g., at a faculty or committee meeting. When you are
about to practice getting one or more persons’ attention, signal your part-
ner to watch the targeted audience’s response to you. Afterwards, have
your partner discreetly debrief with specific feedback as to what you did
and how the group responded. Make sure the feedback is very specific
by including what was actually seen or heard; avoid interpretation/evalu-
ation—stay with specific descriptions.

In Chapter Three there will be an additional example of timing as the
base of a student’s leadership. When a class is grappling with a decision-
making process and the frustration level is approaching annoyance, if a
member of the class times his suggestion and it is a decent suggestion,
the whole class discovers its hero.

More Vignettes: Opening Day of Junior High

Voice Patterns

Frank Baritone

Frank Baritone is a taller, socially shy student seated in the back
row. The teacher is calling out each student’s name and they
answer with a “here.” When it is Frank’s turn to indicate his
presence, his guttural response is so much lower than the other
males that the girls turn to see who it is.

Thelma Thespian

Thelma Thespian is only in third grade but she has the ability to
hold her classmates’ attention when she speaks. During a class
discussion about manners, Thelma sits with her hand raised. As
the teacher calls on her, she initially speaks in a louder than
normal voice, “I was thinking.” This is followed by a pause.
Over half the room turns and looks at Thelma. Then she contin-
ues with a voice that is barely audible, “If we were ….” The
softness of her voice intrigues the segments of the room who
weren’t looking in her direction. They not only turn towards
her, but lean as if to hear better.
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A Leader’s Timing

A balance between speaking and pausing

• Get the class’ attention

• Pause

• Message

Speed of delivery and breathing are other
variables that assist in TIMING.

The pause is the single most powerful
non-verbal signal that can be used.

Frozen Hand Gesture

Breathing

+
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Leaders: Positive or Negative

Knowing who the leaders are in a classroom is a different skill than the
ability to determine if the student is a positive or negative leader. There
are two vantage points from which to view whether a student is a posi-
tive or negative leader. One perspective is whether the class sees the
student as a positive or negative leader. The evidence that the pupils
view a particular student as positive or negative is simple but not easy. If
the class breathes low/abdominal when attention is given, the student is
a positive leader in the eyes of the class. Likewise, if the class breathes
high/shallow when giving the student attention, the student is seen as
negative.

The axiom that observing pupils’ breathing levels indicates their evalua-
tive reaction to a leader applies both to the class as a whole as well as to
subgroups. Notice the members of a subgroup. When a member is repre-
senting the values of the subgroup, the members breathe low.

If a class sees a student as positive, the pupils will tend to look at the
student when giving the student attention; however, if the class sees a
student as negative, the class might not look in the student’s direction. If
the class sees the student as inappropriate and beneath them, they will
look at the student. This example is further explained in Chapter Three,
Stages. When the class is annoyed with the inappropriate student, they
often look at the student in disgust. However, if the pupils don’t see the
inappropriate student as beneath them, the class may not look at the stu-
dent while holding their breath. This is the case of the Bully which is
explained in Chapter Three. The pupils are afraid to look at the student
for fear of reprisal.

The second perspective to determine if a student is a negative or positive
leader is the teacher’s vantage point. It is fascinating that a class can see the
student as a positive leader and the teacher clearly sees the student as inap-
propriate. This can be a daily occurrence for teachers of adolescents. The
more a sixth through ninth grade student exhibits bizarre behavior, the more

T

I ←←←←← C ↓↓↓↓↓

T

I“+” =

When the class gives the student
attention, if they breathe low/abdominal,

the student is a positive leader.

When the class gives the student
attention, if the class breathes high/

shallow, the student is a negative leader.

“-” = ←←←←← C ↑↑↑↑↑
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likely the rest of the pupils will assign even higher status. Bravado is highly
valued among early adolescents for this peer pressure age group.

What is a teacher to do when the student is inappropriate in the teacher’s
mind? There are two major strategies that can be employed: Indirect
Acknowledgment and Decreasing the Status of the student. The latter is
covered in Chapter Three. Indirect acknowledgment follows. Please keep
in mind that a given strategy can be activated for several reasons. This is
said as a caution to indirect acknowledgment. The technique can be em-
ployed both when the student is inappropriate and appropriate.

Responding to a Leader

There are basically two ways of acknowledging an individual:

• Direct: Teacher looks and gestures as the teacher says a reference
to the person’s status; e.g., “You would know best....”

• Indirect: Teacher gestures, without looking at the person, as the
teacher says a generic reference to expertise; e.g., “Experts know
that....”

When the teacher does direct acknowledgment, both the student and the
class as a whole recognize the teacher’s deference toward the student.
When an indirect acknowledgment is done, the class doesn’t recognize
the teacher’s deference and very likely the student isn’t conscious that he
is being acknowledged. Why? The students follow the teacher’s eyes.
Indirect acknowledgment is when the teacher looks away from the stu-
dent and at the class while the teacher’s hand is directed towards the
student. The gesture communicates to the student’s unconscious mind
while the conscious mind is focused on where the teacher is looking.

Why doesn’t the teacher want to do direct acknowledgment with a nega-
tive leader? In some cases, the class interprets that the teacher has just
“given the store over to a new owner;” the student is in charge instead of
the teacher. The indirect acknowledgment satisfies the student as an ex-
pert/leader and yet on the surface it seems like it is the teacher’s class.

2-3
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Leaders Over Time

External auditory-oriented leader

Not all students who are leaders at the beginning of the class formation
will remain as leaders. The primary example of this dynamic is the exter-
nal auditory-oriented learner. The majority of auditory-oriented people
are not external auditory-oriented. Some auditory-oriented people can
talk to themselves silently. The reference is only to someone who, in
order to think, has to speak. Some classes have a value for members who
think before speaking. These students are called visual-oriented people.
The external auditory-oriented student will initially be a leader because
he speaks up; but in time the class decreases the amount of attention
given to the person. Why? When anyone becomes very auditory-oriented:

• He becomes focused on his own internal cassette and wants to
say the whole tape. The time given to this student by the class is
disproportionate to other members. In time, the student is seen as
hogging the microphone.

• His voice pattern tends not to have a pause and, therefore, the
listeners drift off.

• His voice is rhythmic and the intonation curls up at the end of the
sentence, which is the opposite of the voice pattern associated
with being credible.

• His timing is off. It is especially important to notice when the
class’ attentiveness fades.

Tracking an external auditory-oriented person over a period of time will
reveal how the class gives less and less attention to such a student. This
is true both in the classroom and in faculties—the pattern is especially
noticeable when a district-wide committee is formed.

There are other circumstances when the leadership of a classroom is al-
tered over time. In Chapter Five the concept of Stereotyping is broached.
In a healthy classroom the leadership varies based on what kinds of tasks
warrant what kinds of leadership. The leadership is shared so that it is
sometimes difficult to tell who the leader is because it is done by a sub-
group or the group as a whole.

In a healthy
classroom,

leadership varies
and is shared.
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Vignette: the Fading Leader

Perceptive Priscilla has taught middle school forever. She likes
opening the semester with a class dialogue about the “rules of
the room.” The students have a sense of ownership. Besides
creating an atmosphere of democracy regarding norms and con-
sequences, the activity provides Priscilla an opportunity to get
an early look at the leadership of the group. It has taken her
years to learn that often the student who initially shines as a
leader sometimes is ephemeral. The concept of an auditory-
oriented student helps clarify this understanding as to why some
people don’t retain the attention they initially have. Priscilla calls
these students “Audrey Auditory” in honor of a student named
Audrey who was a classic example of such a phenomenon. When
the class meeting started, there was the typical silence and shy-
ness followed with the clever snide remarks. This lasted a very
short amount of time. Once Audrey Auditory started to talk,
with all eyes on her, there were no silent gaps. All voids in con-
versation were filled with Audrey either restating what was said
or making tangential remarks. Now Priscilla can recognize the
pattern of someone speaking early and often. Within two to
three school days, more than half the students didn’t look at
Audrey Auditory when she talked. By the start of the second
week other students literally would talk over her. If the setting
were in a theater, it would be called “stepping on one’s lines.”

Perceptive Priscilla has had many student teachers as interns
and everyone has been schooled in recognizing an Audrey Au-
ditory. Because of the pattern of auditory people fading as lead-
ers, all student teachers under Priscilla’s tutelage are trained to
pause more when talking to the class, especially when getting
their attention. Priscilla studied her student teachers with audi-
tory tendencies—they were incessant talkers partially from fear
of losing the attention of the listeners. It was obvious that the
intention of wanting students to hear them was noble, but in
fact the opposite was occurring—the more the student teacher
talked the less the students were listening. It almost seems that
the more one speaks the less importance is given to what is
said. Only recently has Priscilla discovered the necessity of hold-
ing the Frozen Hand Gesture6 during the pause to maintain at-
tention. This mesmerizing technique is now a Perceptive Priscilla
signature that is imprinted on every intern’s behavioral style.
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Barometers 7

In any class dynamic setting, there are pupils who are barometers of the
health of the class. These individuals signal, like a pebble dropped in a
pond, that larger ramifications will follow the initial smaller circles of
reactions.

Examples in Nature

Miners take canaries into mines with them because the birds’ breathing
is more vulnerable than that of humans. If the birds stop singing, it is the
signal for the miners to run to safety.

Likewise, vineyards have roses planted at the end of the rows of grapes.
The roses are more susceptible to diseases than the grapes. If the roses
look healthy then the grapes are safe. The birds and flowers are barom-
eters for the miners and vintners.

Characteristics

A student is a barometer if he has the fol-
lowing three qualities:

1. The student is a member of a subgroup.

2. The student tends to react sooner/
quicker/before the rest of the subgroup.
And the student’s reaction is a
representation of how the subgroup will
react in time.

3. The teacher can easily read the student’s
reaction.

It would be wonderful if there were
barometers for the entire class. As the
class formation occurs, subgroups
emerge. Each subgroup’s common
denominator varies. The common bond
is usually a specific value, style or
content. In newly formed groups, there
are usually four to six students who are
the barometers. Watching these people allows the teacher to read the
class. The categories that the subgroups are clustered around are
varied: humor, speaking out, curiosity, higher level thinking, fairness,

What is a barometer and how does the concept mesh with classroom dynamics?

2-4

T

I C

Individual Subgroup

barometer of --------- humor
membership

barometer of -------- critical
membership

barometer of ------ kindness
membership

barometer of ---------- detail
membership
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neatness/orderliness, questioning/skeptical, productivity, morale, style
of thinking/processing.

The numbers of subgroups are endless and very age-group specific. Stu-
dents belong to more than one subgroup. Generically speaking, look for
the following barometers:8

• Clarity—if this particular student understands the concept and
what to do, the teacher can presume that the rest of the class also
understands.

• Left-brain oriented—if this student is following, the teacher is
most likely being logical, linear and sequential enough for all the
pupils who think similarly.

• Entertainment—if this future HBO couch potato is chuckling fre-
quently enough, the teacher is maintaining a sense of humor.

• Kinesthetic-oriented student—if this student is learning, the unit has
enough hands-on content and is personalized enough for everyone.

• Difficult-time-grasping—this is frequently a special-needs
student who warrants additional assistance. Often this student
can only be accommodated during the Seatwork portion of the
lesson.9

Vignettes of Barometers

Mrs. Melodie Pitch is about to start the music appreciation unit
of Peter and the Wolf. Knowing that some of the children still
have difficulty distinguishing between fantasy and reality, she
sets a picture of each character, including the animals, on the
chalk tray. Explaining that this is a story and everything turns out
fine at the end, the teacher places a Post-it of a smile over each
of the pictures. Melodie’s barometer is Bailey. To say that Bailey
Bawl is a sensitive third grader is an understatement. In the scene
where the bird starts to dive down at the wolf and the wolf
lunges at Sasha, Bailey Bawl’s eyes are watering up. The teacher
stops the video and, standing next to the pictures, she reminds
the class that this is pretend and that everything is going to turn
out fine. Mrs. Pitch knows that if her timing is off and she re-
minds the class after they are too afraid for the animals, she will
have a hard time with them emotionally recovering. By watch-
ing Bailey Bawl, the barometer of sensitivity and kindness, the
teacher can proactively intervene.

continued on next page
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Leonard Linear is a solid A student. His mind is logical and he
processes information sequentially. If he is confused about one
detail, his mind stops hearing the next information that is deliv-
ered by the instructor. Rebecca Random is a fine 9th grade his-
tory teacher. She is self-aware and knows her presentation is
sometimes global and intuitive. By peripherally watching
Leonard Linear, Rebecca Random is cued when her style does
not match with the more left-brain oriented pupils. She has
also discovered that the more she visually writes on the board,
the more she can show where different information, especially
tangential stories, fits in the larger timeline.

Using Barometers Proactively

What are the benefits of being able to recognize barometers? Since one
of the most important components of classroom dynamics is to be proac-
tive, barometers will indicate early how the rest of the barometer’s sub-
group members will soon be. If the teacher doesn’t want the subgroup to
react as the barometer is reacting, the teacher changes. (E.g., she steps to
the side while breathing.10 This influences the listeners to have amnesia
about what happened or who did it.) Literally, the teacher is reactive with
barometers to be proactive with the subgroup. The example used is of a
teacher who presents a complex concept.

T

I C

T

I C

“   ”

Breathing

Teacher (looking and pointing to
the concept on the board) says,

“Some of us may find this
concept difficult to understand.
Be patient and we will do fine.”

How does a teacher use barometers proactively to “read a class?”

Teacher steps to a new
location before the hard-
time grasping subgroup is
aware that they are going

to initially struggle.

I C

“   ” T

Teacher starts to explain a
complex concept.

I C

“  ” T

Teacher notices barometer of
hard-time grasping subgroup

starts to breathe high.

2-5
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What does a teacher do when she “steps in it?”

Disclaimer

In the previous section, the teacher read the barometer and in so doing
appeared proactive to the subgroup. The teacher read the subgroup’s re-
sistance through that subgroup’s barometer and acknowledged the resis-
tance. But what can a teacher do if the subgroup has already negatively
reacted to something the teacher did? For instance, when the subgroup
has reacted adversely to the joke, the teacher steps to the side while breath-
ing. This is the same maneuver mentioned in Using Barometers
Proactively.11 Instead of acknowledging resistance, the teacher is disso-
ciating herself from the joke; e.g., “We are not here to tell jokes, espe-
cially one that is so insensitive. [The teacher gestures back to the spot
where she had told the joke.] Our focus today is a very serious subject.”

“We (gesturing between the
class and teacher) are not

here to tell jokes.”

Teacher (looking and pointing to
the joke location) says, “Some of
us may be offended by that joke,

and for good reasons....” Then the
teacher continues with amnesia to

the faux pas.

T

I C

T

I C

“   ”

Teacher notices subgroup
of fairness shocked and

holds breath.

I C

“   ” T

I C

“  ” T

I C

“  ” T

Teacher steps to a new
location.

Teacher tells a joke.

Disclaimer gives
new meaning to

being beside
oneself.
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Interpretation of Class Voice Patterns

Most of the information about Reading the Class is based on visual cues.
There are also a number of audio patterns that indicate where a class is.

When the pupils are doing small group work the teacher often wonders
what the clues are that determine when to bring them back to the next
lecture portion of the presentation. Listening to the collective voice pat-
terns can provide the teacher with invaluable information.

When the collective sounds are flat, the members are still learning, pro-
cessing or concentrating = credible (                ). If the collective voices are
more rolling/rhythmic and of varying pitches, the class is socializing =
approachable (               ).

This auditory method of hearing a class allows the teacher to make more
effective decisions. The decisions are based on the outcomes the teacher
has. For instance, if the pupils are in new cooperative learning groups
and the teacher hears the collective voice pattern in the room switch
from flat to rhythmic, the teacher may choose to let the individual groups
continue to socialize because their safety as a unit is partially based on
their comfort with each other. If the teacher’s outcome is productivity,
the teacher asks for attention as the class changes from a flat to rhythmic
voice pattern.

How does a teacher interpret the class’ voice undulation?
2-6
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Class’ Values

In Chapter One the idea of understanding the class by understanding the
individuals who make up the class was exposed as faulty thinking. In-
stead, the culture of a class is understood by viewing the collective com-
posite of the group. One of the ways of accomplishing this is to recog-
nize that the leaders reflect the values of the class as a whole. The fol-
lowing includes three different approaches to recognizing the values of
the class.

Credible vs. Approachable Leaders

The suggestion is that students can be categorized by their voice pat-
terns. One pole of the voice pattern continuum will be labeled “credible”
and the other “approachable.” The description of the two types is:

The teacher is interested in voice patterns because the patterns can pro-
vide the teacher with information on the personality of the class. The
ultimate purpose is to understand whether the class’ personality encour-
ages health. A Healthy Classroom proposes that the more students have
credible voice patterns, the more they value accountability. And, con-
versely, the more the students have approachable voice patterns the more
they value acceptability.

This work suggests that a healthy classroom is one in which the students
are both being held accountable for their behavior and simultaneously
accepted as people. Teachers want to foster both voice patterns since the
goal is a healthy classroom. Educators want to have those students who
have the most credible voice patterns display high acceptance of other
members, while those students who have the most approachable voices

A healthy
classroom holds

students
accountable for
their behavior

while
simultaneously

accepts the students
as people.

Category Credibility Approachability

Head Still Bobs

Voice undulation Flat Rhythmic

Intonation Curls down Curls Up

Results in “Sends information” “Seeks information”

Gender association Male Female

Position Superior Subordinate

How does a teacher determine the culture of a class?
2-7
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display high accountability toward members. When this condition is present,
the class dynamics is healthy. The previous chart can be expanded to:

Seeks High Productivity High Morale

Analyzing Group Dynamics as Seen by Students

The following applies to group situations both inside and outside a
classroom.

Ask a class that has been formed to look at a list of everyone’s name and
select the five people they personally “look up to” (or other equivalent
wording which would indicate the leadership of the class—apart from
titular positions).

Who do you “look up to”?

Put a check next to five names.

Larry

Abby

Lisa

Albert

Chris

Carol

______
______

Analysis One:

Tally all the votes. Then respectfully listen to the “leaders’” voice pat-
terns. If the collective votes indicate that the selected leaders are more at
one end of the voice pattern continuum than the other, the teacher knows
what the class’ composite values are.

Analysis Two:

In Analysis One, the focus was on the class’ composite values. Analysis Two
focuses on each member’s values. Look at each individual’s list of five lead-
ers. If an individual selected all or most of her leaders from one end of the
voice pattern continuum, then the teacher knows that student’s values. If an
individual’s selected leaders are from both ends of the voice pattern con-
tinuum, the individual is balanced, and an excellent person to assist in the
formation of a healthy classroom.12 For the sake of simplicity, the examples
only show some names and pretend the names beginning with the letter “A”
(i.e., Abby and Albert) have approachable voice patterns; the names begin-
ning with the letter “C” (i.e., Chris and Carol) have credible voice patterns.
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Who do you “look up to”? Who do you “look up to”? Who do you “look up to”?
Put a check next to five names. Put a check next to five names. Put a check next to five names.

Larry Larry Larry

Abby  Abby Abby 

Lisa Lisa Lisa

Albert  Albert Albert

Chris Chris  Chris 

Carol Carol  Carol 
______ _____ _____
______ _____ _____

Person X selected people Person Y selected people Person Z selected people
with approachable voice pattern. with credible voice pattern. who had a variety of voice

patterns.

Analysis Three:

Look at Analysis One and Analysis Two preceding. In Analysis One, the
tabulation was collective. In Analysis Two, the analysis was done individu-
ally. Sometimes the overview from Analysis One would indicate a balanced
class, but after further viewing, Analysis Two might indicate that the indi-
vidual members either picked leaders from just one end or the other of the
voice pattern continuum. Person X is drawn to people who are approachable
whereas person Y likes leaders who are credible. This means that the class is
very split. Usually this results in a class operating in a very divided way.
What is needed are students who are liaisons.

Analysis Four:

Ask a class to follow the same directions as above, and, in addition,
place their selected leaders on a scale of “wants high productivity” to
“wants high morale.”

If some individuals have a selected leader at the “wants high productivity” end
and that same selected leader appears on someone else’s list as “wanting high
morale,” then the selected leader is a collective liaison for a healthy class.

Person X’s Sheet Person Y’s Sheet
Who do you “look up to”? Who do you “look up to”?
Put a check next to five names, then Put a check next to five names, then
indicate if you see the person represent- indicate if you see the person represent-
ing which of the two commitments. ring which of the two commitments.

High High High High
Productivity Morale Productivity Morale

Larry  Larry 

Abby Abby

Lisa  Lisa 

Albert Albert

Chris Chris

Carol Carol

______ _____

______ _____
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For the sake of simplicity, the names with the letter “L” (i.e., Larry and
Lisa) are seen by some members as representing one commitment (high
productivity) and by others as representing the other commitment (high
morale). (“L” = liaison.) If a class doesn’t have liaisons, then attempt to
foster them.

Analysis Five:

If the selected leaders who are placed at the “wants high productivity”
end have approachable voices and those selected leaders who are placed
at the “wants high morale” end have credible voices, then the class is
already operating in a healthy atmosphere. The ramifications of using
the above are endless. They range from understanding faculties to fami-
lies to corporations and to the training room.

Analyzing Group Dynamics from the Teacher/Observer’s
Perspective

The preceding was an analysis by the teacher based on input from the
members. An alternative is to have the teacher watch the members and,
by observation, make the same analysis as above.

Analysis One:

If the teacher’s observations indicates that the selected leaders are more
at one end of the voice pattern continuum, then the teacher knows what
the composite values of the class are.

Analysis Two:

Observe which pupils each student admires. If a class member selects
leaders from one end of the voice pattern continuum, then the teacher
knows the values of that class member. If the class member selects lead-
ers from both ends of the voice pattern continuum, then the individual is
balanced and an excellent person to assist in fostering a healthy class-
room.

Analysis Three:

In Analysis Two, the analysis was done individually. A close view of
Analysis Two might indicate that some members individually admire
leaders from just one end of the voice pattern continuum while other
members admire leaders from the opposite end of the voice pattern con-
tinuum. This means that the class is very split. Usually this results in a
class operating in a very divided way. What is needed are students who
are liaisons, that is, students who are seen by some pupils as committed
to high productivity and perceived by other classmates as committed to
high morale.
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If possible, the teacher would profit from having another educator observe
the teacher’s class and offer an analysis.

Vignette: Sensitivity Training

Any of us who have experienced “sensitivity training” will recall
the awkwardness of the initial phase of the group formation as
new members resist and the group, as a whole, flounders be-
cause there is no “lead” person. In that culture anyone who
does “lead” is either immediately or later chastised for assum-
ing such a posture. From a group dynamic standpoint, we need
to remember that the length of time the sensitivity group would
be together is long—that’s why they are often called marathon
sessions.

The Value of a Liaison

Class’ Values13 indicates that the most valuable student in any classroom
is a liaison. A “liaison” is seen by some colleagues as being committed
to, and motivated by, productivity and by other colleagues as committed
to, and motivated by, morale. Literally, a liaison has membership in mul-
tiple subgroups. This means that the liaison has a range of behaviors.
The liaison’s colleagues see him as a leader, which is interpreted as evi-
dence that the liaison is systematic when exhibiting various behaviors.

As a teacher, there is a direct correlation between the health of a class
and the number of liaisons who are present.14 The teacher will want to
learn the strategies to foster students into liaison roles. As a faculty mem-
ber, the fastest way to increase one’s own value on the staff is to increase
one’s liaison profile.

Fostered Leaders

There are certain ingredients, values, charac-
teristics that the teacher wants present in a
class (i.e., qualities like: A–punctuality, B–
curiosity, C–kindness, D–ambition). Employ-
ing techniques such as Class Values assists
the teacher in knowing which values are part
of the classroom culture.

Why foster a student into a leader?

Why is a liaison so valuable?

morale                productivity
Liaison

A.

  B.

      C.

         D.

T

I C

2-8

2-9
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I with quality D

T

I C

I

A. 

 B. 

    C. 

        D. ?

T

C

T

CI

If certain desirable qualities are absent,
the teacher can look for members who
do have these characteristics (e.g., qual-
ity D).

Then the teacher can foster these pupils to be-
come leaders by giving the individuals atten-
tion.

This only works after the teacher has rapport with
the class. The class has to be drawn to the teacher
for fostering to occur.

When the class sees the teacher giving se-
lected individuals attention, and they, too,
want the teacher’s attention, the class tends
to emulate the individuals who are being
fostered. On the primary level the foster-
ing is done openly. “I like the way Philip
and Janet are ready.” Because of peer pres-
sure at the higher grades, the fostering has
to be subtle.

This results in the class exhibiting the
quality the teacher is looking for in the
class.

I with quality D

T

I C

I with quality D

T

I ? C
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Vignettes: Conspiracy of Love

Pete Petree has been teaching science at the high school for
fifteen years. He is known to be demanding of his students.
Over the years the word has spread that although he is a task
master, students leave well prepared for college. What the pu-
pils don’t know is his conscious formula of group dynamics. His
fourth period chemistry class has diligent students but lacks
something. Besides having the class be ready for university rig-
ors, he wants them to be curious about the world around them.
Pete privately learns that two of his students who are shy but
respected by their mates are really into skateboarding. Using
the Internet, Pete discovers the patented protected ingredients
of the latest skateboards. He then shares this information with
the IT instructor, Molly Modem. He then privately and casually
talks to the two skateboard aficionados: “I wonder what they
put into the boards to make them so durable, flexible and light-
weight?” They ask Mrs. Modem if they can use the computer to
investigate some information. Molly, as rehearsed, makes sure
the boys will have to do some hunting but will be successful.
The next day two boys burst into the classroom with enough
energy to power the lights of the whole city. Mr. Petree makes
sure class time is given to the sharing of their discoveries. As a
student in the back of the room says in a catty manner, “Do
they get extra credit for that?” Pete, with a look as if he was
thinking about the question for the first time, replies, “I guess
so.” Within a week the majority of the class members are seek-
ing permission to research things they are personally interested
in. The goal of having the students connect what they are learn-
ing inside the classroom with reality has been achieved.

Abigail Acumen always enjoys teaching the highest readers of
the fifth grade. This select group doesn’t need motivation–just
time to do what they enjoy. This year is much like other ones—
the group is so serious. They just want to read and write book
reports. Abigail knows the importance of educating the full per-
son. While these top students are not comfortable with open-
ended activities such as creative writing and role play, it is these
flexible skills that they need most. Outside of class, Abigail acci-
dentally overhears Randy Recluse, the raconteur. His humor is
clever. Over the course of the next week, Abigail gradually makes
Randy more comfortable. Initially, she “sandwiches” him with
other people.15 E.g., “I was impressed with Sally, Randy and

continued on next page
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Mattie’s papers last night. Would Jim, Randy and Alice read
aloud the next three paragraphs?”

It is early October and Randy Recluse is becoming familiar with
the limelight. Ms. Acumen privately asks Randy to pick a friend
and together read Abbott & Costello’s, baseball farce, “Who’s
on First?” By the time Halloween arrives the class is more com-
fortable with skits and being humorous—all led by Randy
Recluse’s example—because “if he can do it, so can we.”

Summary

This chapter demystifies the art of reading the class. The paradigm for
the teacher is to stay outside herself and watch the class’ response. This
is the method for identifying the leaders. This informs the teacher, either
directly or indirectly, with which pupils the teacher needs to have rap-
port. Instead of the teacher thinking about who her leaders are, she sus-
pends her perception and instead notices the class’ perception. Other-
wise, she could manage a student whom the other pupils are not even
noticing. By managing, the teacher calls the class’ attention to the inap-
propriate student, and in so doing the teacher inadvertently creates an
inappropriate leader.

The concept of barometers allows the teacher to switch from an arduous
template of reading every student to a much more manageable blueprint,
one in which there are usually four to six leaders and three to five key
barometers. Sometimes the same student is both a leader and a barom-
eter.

The competency of interpreting the collective voice patterns during co-
operative learning activities hones the teacher’s timing of when to inter-
vene and bring the class’ focus back to the teacher.

The teacher wants to identify and utilize liaisons because the number of
liaisons is in direct relationship to the health of the class.

And finally, the teacher can create the classroom microculture desired by
fostering students who represent the qualities the teacher wants.
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Leaders

Who are the class’ leaders? Are they
different than the ones I would have
liked them to select? Do I share leader-
ship when appropriate?

Chapter Two: Reading the Class, pp. 58-65.

Barometers, Identifying

Who are the barometers of the important
subgroups?

Chapter Two: Reading the Class, pp. 67-68.

Barometers, Utilizing

How am I proactively utilizing the ba-
rometers?

Chapter Two: Reading the Class, p. 69.

Chapter Two Post-its

Values, the Class’ and Mine

What are the class’ values? Are they
different than mine? Am I recognizing
and adjusting to the classroom culture?

Chapter Two: Reading the Class, pp. 72-76.

Liaisons

Who are the liaisons or potential liai-
sons? Are liaisons replacing leaders?

Chapter Two: Reading the Class, p. 76.

Fostering Students

What are the values I want to add to the
culture? Which students would it be
helpful to foster?

Chapter Two: Reading the Class, pp. 76-77.

I C

I C

I C

I C

I C

I C
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End Notes

1. See the Approachable-oriented Class, p. 190.

2. See p. 173.

3. See the concept of ABOVE (Pause) Whisper, ENVoY, p. 18.

4. See p. 63.

5. See ENVoY, p. 18.

6. See details in Michael Grinder’s forthcoming A Cat In The
Doghouse.

7. A leader and a barometer are descriptions of different func-
tions in a group. A student could be a leader, a barometer, neither or
both.

8. Chapter Six, p. 173, has a list of students that the teacher
wants to preventively manage; those categories of subgroups can be
added to the above list.

9. For further information, read Osmotic Learning, p. 158.

10. These maneuvers are called Decontamination (ENVoY
p. 58) and Break and Breathe (ENVoY p. 62).

11. These maneuvers are called Decontamination (ENVoY
p. 58) and Break and Breathe (ENVoY p. 62).

12. See The Value of a Liaison, p. 76.

13. See p. 72.

14. Expanded in Chapter Five.

15. See forthcoming A Cat In The Doghouse for a further
explanation of the sandwich technique.



To be respectful of gender equality and yet provide the educator with a fluid reading
style, in this chapter the teacher is referred to by the male pronoun and the student by
the female pronoun.

CHAPTER 3
STAGES
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Each student has an invisible number of coupons for raising
their hands. If a student, like the dog in the front row, has
exceeded her number, then the rest of the class begins to
progress through stages of irritability. The dog in the back left
corner is confused. The cat at the front left is annoyed. And
the back right corner cat is bored/ignored. The teacher is aware
that the dog with her hand up is in jeopardy of being emotionally
removed from the classroom community. The teacher has his
left hand extended towards the student indicating, “Not now!”
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What are the three stages a class goes through when
behavior is seen as inappropriate?

Introduction

Changes in class dynamics are based on several factors. Chapter One deals
with the formation of the class. One of the major indicators that the class is
becoming a unit is each student becomes more familiar with her class-
mates. Chapter Two focuses on how to read the dynamics as it forms and
after it occurs. Chapter Two extends Chapter One’s concept of familiarity
because the first students to emerge as being unique are the leaders.

Chapter Three expands the concept of familiarity to what happens when
a student is seen as inappropriate. There are three stages a class progresses
through when inappropriateness is perceived. In addition to a student
being the source of the inappropriateness, the class itself or the teacher
could be. Each stage warrants a different response from the teacher. These
stages are often intuitively sensed by teachers. This chapter will remove
the cloak of mystery and explain the sensory specific evidence of each
stage and effective responses.

Utilizing the concept of three stages, many questions about classroom
dynamics patterns are addressed. When can a teacher attempt to save a
student from progressing through the three stages? What will happen if a
teacher attempts to privately manage a student and the student doesn’t
comply? When is a student a bully and why can’t a teacher explain to
such a student how her behavior is detrimental to the class’ learning?
Under what circumstances can a teacher effectively protect a student from
the class’ feedback when the class is annoyed with the student? How can
a teacher recognize which students’ status needs to be increased or de-
creased because of the health of the class as a whole? And what are the
techniques to increase or decrease a student’s status?

Three Stages of Irritability

There are three stages a class goes through as the class sees an individual
student as inappropriate: shocked, confused and annoyed. The following
are the descriptions of each stage with a sensory specific description of
that pattern of classroom dynamics. This specificity of the evidence al-
lows the teacher to make accurate observations for deciding which ef-
fective responses are warranted. These stages can occur very quickly, as
is often the case in sixth through tenth grade classrooms, or over a period
of time. When the teacher is part of the class from its inception, the
teacher can chart the progression of the class’ reaction from one stage to
the next stage. However, if the teacher enters an environment where the
dynamics are already set—the liability of substitute teachers—then it is



© 2000 by Michael Grinder & Assoc., ARR. AHC06  (360) 687-3238; FAX (360) 687-0595; http://www.michaelgrinder.com

Chapter 3: Stages  •  85

likely that one or more students are perceived in the second or third stage.
The teacher must recognize the physiological indicators of the three stages
and respond appropriately.

Shocked

The first stage is when the class is shocked. The class
will freeze and often physically pull back. The room is
often very quiet. At this stage of the class’ reaction to
the individual, the suggestion is that the teacher po-
litely respond. The rationale for the teacher re-
sponding with a great deal of politeness and
gentleness stems from the concept of Unique.1

When the class doesn’t see the student who is
acting inappropriately as different enough from
them, the class thinks how the teacher responds
to that particular student is how the teacher will
treat everyone. For example, if a fourth grader tries to be funny but acts
in a manner that is more common to second graders, the students might
be shocked. As they pull their heads back and hold their breath, they turn
and look at the student. However, if the teacher reprimands the student,
the rest of the students often will hold their breath even more and look
straight down. From Chapter Two the teacher knows that where the class
looks is an indication of who provides the safety in the room. If the class
is looking down then neither the teacher nor the class is providing the
safety; hence, an unsafe classroom.

By understanding the stages, the teacher knows that in a very short amount
of time the pupils will become familiar with each other and they will see
certain students as different from the rest of them. Then how the teacher
manages these students in no way indicates how the teacher would treat
the rest of the class.

Confused

If the student continues with such inappropriate
behavior, the second stage is entered, one in which
the class is confused. The confusion is evidenced
when the class freezes and their foreheads have
wrinkles on them. If the teacher clearly sees that
the class, collectively, is at this stage, the teacher
may want to indicate to the student some form of
“see me after class.” The teacher is attempting a
two-prong rapport: satisfying the class’ need to
not take the class’ time, and simultaneously main-

T

I C

Answer
gently
intervene

Shocked:
• head pulled back
• breath held

1st

T

I C

Delay
“See me
after class”

Confused:
• head pulled back
• breath held
• furrowed forehead
• slight turning

toward each other

2nd

3-1

3-2
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taining rapport with the individual student by attempting to manage the
student privately.

It is essential that the teacher convey to the student the importance of
“cease and desist.” Sometimes this is done privately2 and other times
it is better to reprimand so that other students know the student has
been managed. It is recommended the teacher do some form of “See
me after class.” As the class starts to distinguish the individual as some-
what different from “them,” the class begins to think the teacher’s re-
actions to that individual won’t apply to how the teacher will treat the
rest of the class.

The complexity of coordinating all three corners of the classroom
triangle is the ultimate artistry of educational group dynamics.

Annoyed

If the student persists in the inappropriateness,
the class transitions into the third stage of
annoyance. Of the three stages, the annoyance
stage has the clearest evidence because the
class makes sounds such as “tsk” and “Oh...”
Also, the class isn’t frozen but moving; e.g.,
shuffling papers –resulting in background
noises. The class is not safe unless the teacher
manages the individual or at least indicates
to the class that the teacher is cognizant that
the individual student is inappropriate. Hope-
fully, the management is done in a location
other than where the main content is dealt
with. As management finishes, the teacher

returns to the location of the main content and continues with amnesia.3

If the teacher has proactive timing, the teacher is managing for the pur-
pose of acknowledging to the class that the teacher, like the class, sees
the student as acting inappropriately. If the teacher is reactive, the teacher
is acting “fix-it.”

The ramification of these three stages and the timing needed to effec-
tively respond is the subject of the rest of this chapter. For example, if
the teacher isn’t stern enough with the student and the student persists
and the class becomes annoyed, the teacher is caught. If the teacher does
manage the student, which is what the class wants the teacher to do, the
student is startled/upset because she feels there wasn’t sufficient warn-
ing. On the other hand, if the teacher realizes that the student doesn’t

T
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Manage

Annoyed:
• sounds made
• full turning to look

at each other

3rd

The teacher w
aits until the

class looks at the teacher
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anages

the student.

3-3
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When a class sees an individual member acting inappropriately and that individual continues
the behavior, the class goes through three stages:

1. Shocked

2. Confused

3. Annoyed

T

I C

Physiological indicators of stages:

ANSWER
Gently
intervene.

WARN/DELAY
“See me
after class.”

DISCIPLINE*

Shocked:

• head pulled back

• breath held

1st Shocked

2nd Confused

3rd   Annoyed

Confused:

• head pulled back

• breath held

• furrowed forehead

• slight turning toward
each other

Annoyed:

• sounds made

• full turning to look at
      each other

Summary of Three Stages of Irritability

know the management is coming and the teacher has to warn the student,
which is what the student thinks is fair, the class is upset because the
teacher is out of synch with the stage the class is at.

* Discipline has consequences. Management is preventive discipline..
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Ignoring–The Fourth Stage

If the student continues to act inappropriately, the class will progress
through the three stages. There is a fourth stage that sometimes occurs—
ignoring. The individual’s behaviors innately attract attention; therefore,
for the class to function, they ignore the individual. The class’ non-ver-
bal reactions indicate that the person is not a member. This is the stage
after annoyed.

While the first three stages are detrimental to the class dynamics, the
fourth stage can be positive.

When a member of the class is placed in the category of ignoring, the
entire health of the classroom suffers. This chapter speaks to preventing
the student from being placed in the annoyed and ignored categories. In
particular, the concepts of Fairness, Saving and Protecting an Individual
Student address this. The teacher doesn’t want to be lured into being nice
to the student hoping that the student will change. As unhealthy as it is
for the class to have a student in the annoyed and ignored dungeons, it is
even more destructive for the teacher not to manage the student because
the class will become confused or annoyed with the teacher.4 The next
concept addresses how to manage appropriately at the stages of annoyed
and ignored.

Attention-Getting Behavior - Permission
 + Over Time = Class Ignores

Fairness

When the individual’s inappropriate behavior has continued and the class
enters the confused stage, it is an opportunity for the teacher to be fair to
the individual. The individual needs some form of warning that the teacher
will be much harsher if the individual’s inappropriate behavior contin-
ues. When the teacher says some form of “See me after class...,” the
non-verbals of the teacher’s face, voice and body need to convey the
warning about what might happen if the student continues behaving in-
appropriately. A fair warning is very humane because the individual is in
jeopardy of being excluded from the class.

T

I C

Class goes about what they are doing.Individual is inappropriate.

T

I C“ - ”

3-4

3-5

The purpose of a
management-

discipline system
is to change the

person. The
purpose of just
discipline is to

isolate the person.
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Many teachers operate with the criteria of kindness and rapport which
was forged in the mold of a one-on-one relationship. Consequently, the
teacher is uncomfortable being harsh to individuals. The teacher, based
on classroom dynamics, will need to provide the class the safety the group
deserves so that the class can function. By the teacher clearly indicating
what the consequence is, if the inappropriate behavior persists, the indi-
vidual is behaviorally making a choice. Fairness can be measured by
two parties: the individual and the class. It would be silly for teachers of
certain grade levels to expect the managed student to approach the teacher
afterwards and say, “Thank you for being fair; I deserved that conse-
quence.” Realistically, the teacher looks to the class for feedback on
whether the teacher was fair when managing the student. Fairness has
two ingredients: being consistent and letting pupils know the consequence
is about to happen. When the class is at the confused stage and the teacher
warns the student, the class sees the teacher as fair.

Vignettes: Stages

Amiable Aimie

Amiable Aimie is just nice. One couldn’t find a nicer person.
Until now her career has been exclusively on the primary level.
She has been professionally raised to operate, “Let’s love ev-
eryone into being the person they can become.” This year for
the first time, Aimie is teaching fourth grade and she has Naughty
Ned, who thrives on attention. Aimie is inadvertently reinforc-
ing Ned’s inappropriateness. The more Naughty Ned acts out,
the more Amiable Aimie gives him attention. Behaviorally, she
has blurred the distinctions between the first three phases of
the lesson and the fourth phase of a lesson. The first three phases
are designed as being group-oriented; it is only after the class is
occupied that the teacher gives the individual student atten-
tion. In essence, Naughty Ned is the lowest common denomi-
nator in the class and everyone’s learning is suffering because
the teacher automatically stops all reality to deal with him.

Bold Buddy

Bold Buddy has a teaching background mainly in junior high. It
is early October of his first year in the third grade. When a
student steps out of line, Bold Buddy is quick to step in. The
teacher thinks putting his foot down creates order and high ex-
pectations. Just the opposite occurs; the students are afraid of
his wrath. He may have control, but because of the students
breathing high/shallow they are not learning as well as they could.

A yellow light is fair
because it warns.

continued on next page
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Centered Cathy

Centered Cathy has taught long enough to have a repertoire of
responses and yet is still very fresh in her enthusiasm and belief
that she can make a difference–which she does. When Naughty
Ned, who had Amiable Aimie last year, enters fifth grade, he
thinks last year’s ground rules apply–the teacher is gentle when
intervening with him. By the time the class is in session for the
third week, he is baffled by Centered Cathy. When he starts on
his antics, the teacher, without even looking at him, says his
name. As he looks up, the only attention he gets is a stop hand
extended toward him. The teacher is talking about the lesson. If
he persists, the teacher has a prearranged method of holding
up one finger indicating a warning. (Centered Cathy once pri-
vately joked with an intern, “Now be prudent when selecting
which finger to point toward the student–this is fifth grade.”) If
the second finger appears, Naughty Ned goes to the back cor-
ner and sits at an isolated desk to do his work. On the surface it
seems like Centered Cathy is employing classic effective man-
agement techniques. And while this is accurate, what is impor-
tant is to realize that the employment is based not on the indi-
vidual student, but the timing of what stage the class is at.

Centered Cathy is gentle during the first two weeks of school
because the class, which was a new composition from Naughty
Ned’s fourth grade classroom, had to develop an awareness
that Naughty Ned is different from them. Consequently, any-
thing the teacher does with him does not necessarily mean that
that is how she would treat them.

Saving an Individual Student

If the teacher tries to save an individual student from being ostracized,
the following needs to be considered. The teacher’s protection of a stu-
dent needs to be done before the class is annoyed with the individual. If
the teacher attempts to save an individual student after the class is an-
noyed with the student, there is a tendency for the class to associate the
teacher with the individual, making the teacher guilty by association. For
example, the class perceives that the individual is asking too many ques-
tions. The following diagrams illustrate the least-recommended and the
recommended things the teacher can do when he wants to save an indi-
vidual student from the class’ input.

How does one save an individual?
3-6
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This strategy of when to attempt to save an individual student has great
ramifications for our current educational matrix of “least restrictive
environment” for special needs students. While educators believe that
all students can learn, many educational systems cannot financially
provide what is needed to act on this credo. As a result, the class has a
tendency, and sometimes the teacher has the same tendency, to see the
special needs student as thwarting their academic progress. Understand-
ing when to intervene will create a healthier classroom–intervene be-
fore the class is annoyed.

What are saving techniques? The saving techniques can be placed on a
continuum which has one terminal labeled “private” and the other end
“public.” An example of the first type of technique is when a teacher

As long as the class
knows a

consequence is
coming, the teacher

is fair.

I C

T

I

After
Annoyed

Least Recommended
The class’s tension is mounting as the
individual asks the fourth question in a
row. They look annoyed at the indi-
vidual. The teacher says, “Shh, let’s lis-
ten politely.” The class rolls their eyes
because they cannot believe the teacher.

C

T

I C

Before
Annoyed

Recommended
The individual has just asked the third
question in a row and the teacher no-
tices the indicators of the class being in
the “confusion” phase. The teacher says,
“Sally, let’s you and I talk about this af-
ter we start the assignment.” The class
is relieved.

The tendency is for the class
to be annoyed with both the
student and teacher. The clas-
sic case of “guilt by associa-
tion.”

  T
&
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T
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What if the class isn’t even shocked?

3-7

Perception is the
key to being
proactive.

sees Nat Inane—who, in the minds of the rest of the pupils, asks his fair
share of questions—begin to raise his hand. The teacher privately sig-
nals Nat to put his hand down. Then later, during the Seatwork portion of
the lesson, the teacher approaches Nat to assist him. Other times the
class is aware that the teacher is teaching the student to avoid the class-
room faux pas of receiving a disproportionate amount of attention from
the teacher. For example, the teacher tapes four coupons on the student’s
desk. As the student asks a question, a coupon is removed. When there
are no more coupons, no more questions are allowed. To save a student
privately, the teacher must know ahead of time what is likely to happen.
There are two levels of this. One level is knowing how the class will
respond if the teacher calls on Nat. The other level, and one which is
more sophisticated, is knowing when the student is going to act in such a
manner that the class would activate the stages of irritability. In the above
example, when the teacher accurately predicts that Nat is going to ask a
lot of questions during a given lecture, the teacher could whisper to Nat
before the presentation starts that he will help him in just a little while.
The farther in advance the teacher knows the student will act a certain
way, the more the teacher can privately manage.

Foresight provides the opportunity
for proactive management.

Adolescents and Fairness

In the eyes of the teacher an individual stu-
dent is behaving inappropriately. However,
the class is entertained by such action. In
fact, the more bizarre the individual stu-
dent acts, the more status the individual
receives from the class. This is often the case with teenagers.

Since the teacher cannot wait for the class to progress through the three
stages of Shocked, Confused, and Annoyed, the teacher switches to the
concept of Fairness.

There are two ingredients of Fairness:

• The class perceives that the individual knows a consequence
is coming.

• The teacher is seen as consistent.
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What is amazing about this process is that the individual student might
protest that the teacher is unfair (e.g., “You always pick on me!”), and
yet if the class sees the teacher as fair, the criteria of classroom dynamics
have been met. The teacher wants to be aware of and interested in the
class’ perception. The teacher wants to distinguish between fairness and
popularity. As teachers, we would all like to be seen as both fair and
popular. In those situations where we cannot have both, in the long run,
the former will serve the class and our reputation better than the latter.

The teacher can be fair with the privacy of the individual preserved. For
example, Frank inadvertently says an expletive and the group laughs.
Frank enjoys the limelight and intentionally continues. The class looks
at the teacher. The teacher non-verbally indicates a warning.

Two seconds before the end-of-the-class bell rings, the teacher says loudly
enough for the class to hear and in a not-open-for-negotiation voice,
“Frank, please stay after.” The bell rings and the pupils file out while the
teacher talks privately to Frank. The pupils out in the hallway are abuzz
speculating on what is happening inside the room.

It is imperative that the teacher say, “Frank, please stay after,” just as the
class ends. The class sees the teacher as in charge (proactive). If the
teacher says, “Oh, Frank, may I see you,” after the class ends, the group’s
perception often is less favorable towards the teacher. The class might
wonder if the teacher, as an afterthought (reactive), made the statement
to Frank.

We want to put our foot down
without it going in our mouth.

T

I C I C

}
Teacher warns individual. The class is aware of warning.

Warning Awareness Management

I C

} fair

Individual continues behavior;
teacher manages/disciplines and

class thinks teacher is fair.

T T
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Rumors

A corollary to Adolescents and Fairness is Rumors. Rumors occur when
the teacher tries to keep the process of disciplining an individual private
from the class. Although the teacher’s motivation is positive by trying to
respect the privacy of the individual, the strategy might backfire.

From a class dynamics viewpoint, the class might be surprised by the man-
agement and be shocked. This lack of knowledge (the teacher’s warning)
by the class could be compounded by the individual who thinks that the
teacher has been unfair and spreads rumors as to the details of unfairness.

The teacher wants to walk a tightrope of trying to preserve the dignity of
the individual while, if appropriate, keeping the class abreast of the on-
going development. Fairness is not determined by the teacher or the in-
dividual, but by the perception of the class.

T

I

}
Class surprised by management

and therefore shocked.
Individual tells class false impressions

of previous interactions between
teacher and herself.

Shocked

?!

or

C

Will the student comply?

If yes, manage
privately.

If no, the class needs to
know that management

is occurring.

T

I C

?

T

I C

T

I C

}
Teacher warns individual

privately.
The class is unaware of warning. Individual continues

inappropriate behavior and is
managed/disciplined.

Warning Awareness Management
T

I C

When does a teacher manage a student publicly?
3-8
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It doesn’t help to
counsel a bully.

Why is a bully blind to her behavior?

Power vs. Influence

Whether or not a teacher’s management is perceived as power or influ-
ence is often not determined by the technique employed, but by the tim-
ing of when the technique is employed. And, in the case of Fairness and
Rumors, does the class know that the employment is done?

Fairness can be measured by two parties: the individual and the class. If
the teacher thinks the individual will change with the warning then it is
beneficial that the class not be aware of the warning. If the individual
isn’t likely to change, then it is beneficial for the class to be aware.

Individual Student as Bully

The class sees the individual as inappropriate, but the individual has power.
When the class reaches the annoyed stage, they dare not make sounds
because they might be caught. The class rolls their eyes and quickly
catches glances from neighbors to confirm that “we’re all seeing it the
same way.”

The teacher is cautioned about meeting with the bully student in order
to have the bully understand how her behavior is detrimental to the
class’ learning. When the teacher points out how her behavior is im-
peding the progress of the lesson, the student can counter with a vari-
ety of retorts. “I am just saying you are boring because everyone thinks
so. I am just saying it aloud.” “No I’m not, everybody likes me.” “No
one cares or is bothered by me.” The teacher is at a loss to provide
sensory specific evidence to the contrary—this is because the class is
silent when they are annoyed.

While the teacher perceives the class is silent because of their fear of
reprisal from the bully, the bully’s perception of the situation is very
different and will likely remain set. Therefore, it is suggested that the
teacher attempt to shift the student via behavioral conditioning instead
of “insight/self-discovery” counseling.

For the safety of the class, the teacher uses the power of the teacher’s
position to handle the situation. Of course, fairness is always appropriate.5

3-9
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Protecting an Individual Student

The class perceives an individual as inappropriate; for example, a “space
cadet/nerd” who makes sounds and talks aloud to entertain herself. The
individual is unable to learn from the class’ criticism. The teacher inter-
venes and indicates non-verbally that this individual is off limits to class
feedback. In order for this to happen, the teacher first must have the
group seeking the teacher’s respect and admiration.

The operational difference between Saving an Individual Student and
Protecting an Individual Student is where the burden of change of be-
havior is placed. In the first incident of Saving, the teacher is teaching
the student to behave differently; the burden/responsibility is on the stu-
dent to develop social and coping skills. In the second incident, Protect-
ing, the burden is on the teacher to satisfy the student’s needs. Essen-
tially, the teacher is surmising that the student hasn’t developed the ap-
propriate social and coping skills yet. Hopefully, the teacher can satisfy
the student privately so the class is less aware of the special protective
status the student has.

If a teacher inherits a classroom, the bane of all long-term substitute
teachers, the dynamics are already set. In the eyes of the class, often one
or more individual students have already progressed to the confused-
annoyed stages.

Vignette: Patti Patient Protects

Patti Patient took time from her career to raise her two chil-
dren. With both of them in school she is ready to work full time
again. She anticipates a permanent position next autumn; for
the remainder of this spring term she is a long-term substitute
teacher. During the first week of taking over the class, every
time Annoying Anthony even started to talk, the rest of the class

T

I C

T

I C

}

Teacher has class’ respect. Teacher notices the class’ reaction
to an individual isn’t effective.

T

I C
Teacher indicates the

individual is protected.

continued on next page

Protect students
who aren’t ready
yet to learn from

feedback.

When does a teacher protect?
3-10
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moaned. It was obvious that it wasn’t the content Anthony was
talking about that irritated the class.

The desire of every new manager, which is what a teacher par-
tially is, is to initially hide and observe. Once the teacher/man-
ager has a sense of the classroom dynamics, the teacher’s re-
sponse can be much more appropriate and effective. By the
end of the second week of teaching, Patti Patient has observed
the pattern of the class’ reaction to Annoying Anthony enough
to know what to do. And yet, wisely, she realizes she doesn’t
have permission from the class to intervene. It is a wise person
who can distinguish the difference between “knowing what to
do” and “whether it would be effective to do it.” It pained Patti
daily to witness the class’ treatment of Anthony. She knew she
could intervene, but it would be a maneuver of power.6 By the
end of the third week the class is responding quickly to Patti’s
directives (e.g., “Take out your math book and turn to....” or
“Look up here!” or “Quiet, listen to the announcements.”),
which indicates that she is seen by the class as reliable and de-
pendable. This means, in turn, she can hold them accountable.
Also, by this time she has established the necessary rapport with
the leaders in the room. Patti Patient looks forward to next au-
tumn when she will have her own classroom and will gain per-
mission from the class much quicker than she has been able to
in her present circumstances.

On Monday of the fourth week, when Annoying Anthony be-
gins to speak, the pupils start their knee-jerk reaction of moan-
ing but immediately the teacher interjects a “Sh!” The teacher
is looking at Annoying Anthony while holding a frozen hand
“stop gesture” toward the rest of the class. The class is quiet.

Increasing a Student’s Status

The class isn’t noticing an individual par-
ticipant that the teacher wants the group to
notice. This would be the case when the
individual has some qualities that the
teacher would like the group, as a whole,
to exhibit more.7

How does a teacher increase a student’s status?

T

I C

The teacher sees that the pupil
is about to speak.

?

3-11
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Least Recommended

The individual doesn’t want to be noticed (either shy or doesn’t want to
impose). The individual’s pattern is to ask the teacher a question only
when there is noise in the room. The class doesn’t notice the individual
or the qualities of this person. For example, the teacher says, “Class, take
out your literature book and turn to page 75.” It is during the rustling
noise created by the books being opened that the student quietly says,
“Are our reports due next Tuesday or Wednesday?” If the teacher an-
swers the student’s query while the class is still finding page 75, the class
is not aware that the individual student has even asked a question, and
they are not cognizant of the teacher’s interaction with the student.

Recommended

The teacher has just finished the announcement of “Class, take out...,”
the class is shuffling, the teacher sees that the individual wants to ask a
question. The teacher verbally or non-verbally indicates “...in just a
minute.” Once the class has found page 75 and has settled down, the
teacher entertains the individual’s question and, in so doing, draws the
class’ attention to the person.

T

I C
The teacher has just said, “Class,
take out...and turn to page 75.”

T

I C

During the shuffle, the individual asks the
teacher a question and the class is oblivious

to the individual speaking.

T

I C

Class is shuffling. Teacher sees
individual has a question.

“.
..i

n 
ju

st
 a

 m
in

ut
e.

”

T

I C

Class settles down and
looks at teacher.

T

I C

Teacher looks at individual
and class follows teacher’s

eyes to the individual.

“Y
es

.”
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Decreasing a Student’s Status

An individual is a negative leader, and for the sake of the class’ learning
the teacher wants to decrease the status of the individual. The more bizarre
the individual’s behavior the more status the class gives the individual.

Since noise is associated with the class being annoyed with an individual,
when the teacher anticipates the individual is going to talk (e.g., ask a
question), the teacher artificially makes class noise and thereby creates
the illusion of annoyance.

T

I C

T

I C

T

I C

The teacher sees that the
individual is about to

speak.

The teacher says, “Let’s
take our manuals and look

at page 75.”

The teacher then calls on the
individual, but few are listening
because they are taking out their

books and turning to page 75.

“Y
es

.”

T

I C
This is the same as

Adolescents and Fairness.

3-12
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Summary

This chapter expands Chapter One’s concepts of classroom formation
and Chapter Two’s template that certain students have major roles in the
evolution of classroom dynamics. The model that a class progresses
through the three primary stages of shocked, confused, and annoyed when
irritated allows the teacher to select a response that fits the perception of
the class. The fourth stage of ignored explains how a student’s inappro-
priate behavior often has no effect on the group as a whole.

While the stages might be somewhat intuitively known to the educator,
the spin-off classroom dynamics patterns are eye-opening. The construct
of the classroom dynamics as a triangle forces the teacher to constantly
consider how the class perceives the teacher when he attempts to either
manage, save, or protect the individual student.

Much to the delight of the sixth through the ninth grade teachers, the
adolescent view of stages is broached. Such educators know that often
the class doesn’t even enter the first stage of shocked when a student is
inappropriate. In fact, the opposite condition is often present—bizarre
behavior results in a higher status given to the student. Therefore the
backup system to the three stages is the concept of being fair. Fairness
has two ingredients: the teacher is consistent and communicates that a
given consequence will follow any continuation of inappropriate behav-
ior. A Healthy Classroom offers the junior high/middle school educators
solace when managing students. Instead of looking at the managed stu-
dent to see if he has been fair, the teacher checks out the class’ perception
on whether he managed fairly.

Fairness is the backup system for when the stages cannot be accessed. It
is also used with the concept of rumors. Rumors8 is a valuable concept
because it explains a curious phenomenon in which a teacher honors the
student’s dignity by managing the student privately and, in return, gets
stabbed in the back by the student spreading rumors about how unfair
the teacher is. The teacher’s decision to manage the student privately
needs to be based on the likelihood of the student complying. If the teacher
misjudges that the student will comply and the student doesn’t, the teacher
is open to rumors. If the teacher prudently estimates that the student will
not comply, the teacher needs to manage the student with the class some-
what aware of such action occurring. This is because the teacher can
activate the backup system of fairness.

The concept of the bully student is most intriguing. Often the teacher
cannot rationally talk to the student about how her behavior is interfering
with class learning. The student who is a bully has a skewed view of
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What stage is the class at in their
reaction to the student? The stage
describes the relationship between
the class and the student.

I C
 What is the relationship between
the student and the teacher?

I

T

C

T

what is occurring in the classroom. The student receives no feedback
that she is annoying others because the other pupils are afraid to make
sounds for fear of reprisals.

With negative leaders (bullies and inappropriate adolescents are in this
category), the teacher wants to decrease these students’ influence over
the pupils. The techniques of increasing and decreasing empower the
teacher to alter a student’s status. The purpose is to increase the health of
the classroom.

The artistry of group dynamics is juggling all corners of the class-
room triangle.

How does the class
see the teacher?
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Three Stages

Am I recognizing the stages and respond-
ing based on the stage the class is in?

Chapter Three: Stages, pp. 84-87.

Saving a Student

Which student needs saving and am I
doing it before the class has entered the
annoyed stage?

Chapter Three: Stages, pp. 90-91.

Adolescents and Fairness

Am I perceived as fair (warning ahead of
time and consistent in consequence) by
the class? Do I value being respected over
being popular?

Chapter Three: Stages, pp. 92-93.

Chapter Three Post-its

Rumors

Am I estimating correctly which students
to manage privately and which ones,
because of “rumors,” I am having the
class be aware that management is occur-
ring?

Chapter Three: Stages, p. 94.

Protecting a Student

When I have the class’ respect, am I
appropriately protecting a student with
influence? And if not, am I protecting via
power?

Chapter Three: Stages, pp. 95-97.

Bully and Changing a Student’s
Status

Am I changing certain students’ status?
If I cannot change a student’s inappropri-
ate behavior (e.g., “bully”), am I foster-
ing “ignoring?

Chapter Three: Stages, pp. 95, 97-98.
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End Notes

1. See pp. 34-35.

2. This concept is the focus of Saving an Individual Student,
p. 90, and Rumors, p. 94.

3. Break and Breathe (ENVoY p. 62).

4. See Chapter Five, Managing a Healthy Classroom.

5. In Seasonal Giggles, p. 115, if the teacher didn’t have a
sense of humor, the class’ perception would be that the teacher is the
bully.

6. See Chapter Five for further discussion of the difference
between managing by power vs. managing by influence, pp. 139-140.

7. See Fostered Leaders, p. 76.

8. See p. 94.



To be respectful of gender equality and yet provide the educator with a fluid reading
style, in this chapter the teacher is referred to by the female pronoun and the student
by the male pronoun.

CHAPTER 4
SEASONS
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Chapter One: Class Formation could be misunderstood as a
phenomenon that happens once. This chapter proposes that
the group’s cohesiveness is in a constant seasonal flux.
Sometimes the class is close with both the teacher and each
other. At other times there is a distance that is natural. Seasons
increases the teacher’s ability to not only recognize the change
in the weathervane of the room but be able to predict ahead of
time and thus modify both her teaching and management styles.

The above illustration is taken from the vignette on page 116.
The story highlights the importance of the teacher having a
sense of humor.
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Introduction

It could be argued that this chapter is a continuation and extension of
Chapter One: Class Formation. Indeed, the educator wants to plant the
seeds of certain management habits early in the school year so the habits
will provide shade during those periods of the school year when the teacher
needs them. Yet, Classroom Formation could be misunderstood as a phe-
nomenon that happens once. This chapter proposes that Classroom For-
mation is in constant seasonal flux. It is especially important to both
comprehend and predict how the degree of group unity is affected by
such fluctuations.

Perception can be interpreted as the ability to understand what is occur-
ring at the moment. This definition of perception is misleading because
there are things the teacher can do in September that work in September
but sure make November difficult. The concept of Seasons broaches the
more complex description of perception–understanding how what is oc-
curring in the classroom at the moment will have ramifications over time.

This chapter opens with an understanding of when students identify with
each other and the school as a whole and when they don’t. The students’
expansion and contraction of their identity with each other is reflected in
distinctive voice patterns. By the teacher recognizing the students’ close-
ness and distance with each other, the teacher can utilize the former and
compensate for the latter.

Relationships are the foundation of organization.1

Seasonal Giggles explains why certain humorous situations that occur in
the classroom are not “retellable;” hence, the expression, “You would
have had to be there to understand!” Firsts delineates the “halo effect”
and why it is important for the teacher to be professional even after the
teacher has established an excellent reputation with the class.

The second half of the chapter focuses on how seasons affect the teacher.
As the class formation occurs, the teacher wants to recognize the lure of
being a heroine of the class. Teachership challenges the educator to move
beyond the dependency that occurs from being the center of safety and
stability. This paradigm shift is critical for the concepts presented in the
most sophisticated chapter–Managing a Healthy Classroom.

The most important variable in a classroom is the relationship between
the teacher and students. The single most influential variable in this dy-
namic is the teacher’s well-being. There is no question that the teacher’s
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well-being will be seasonally affected; the other question is what to do
about it. The most powerful advice is to do the opposite of what is the
human tendency. As the season becomes long, instead of decreasing one’s
physical exercise, increase exercise. Several classroom techniques are
offered.

From Michael Grinder’s previous book, Righting the Educational Con-
veyor Belt, the concept of Right Brain Days2 is imported and examined.
The summary chart of how to modify one’s teaching styles is a godsend.
The technique of Hallway Noise3 will provide the reader with a comical
way of viewing the difficult days of teaching.

The chapter finishes with a provocative treatment of the most vile situa-
tion of the school seasons—the students’ acting as if they are victims.
The difficulty of how to respond to the students’ feeling seasonally put
upon is compounded by the fact that the teacher is prone to the same
ailment. While the symptoms of the students’ falling into the seasonal
hole of despair and the recommended strategies for the teacher are clearly
outlined, it is wise to again repeat the necessity of the teacher to take care
of herself, including exercising. Literally, the secret to a successful school
year, from a physiological vantage point, is to have a different season
than the students. 

Students’ Identity Size

self

immediate family

friends

classmates

school

city (e.g., sports teams)

state

nation

What is a “class identity?”

The single most
influential

variable in this
dynamic is the
teacher’s well-

being.

4-1
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Regular Day

Several small groups working quietly

It is common parlance to use the term “identity” when referring to a
person’s feelings about oneself, character and goals (e.g., “That person’s
identity is….”) We also use forms of the word: “I identify with….” As a
group is formed, there is a “group identity.” This pattern of classroom
dynamics explores the interplay between the separate identity of indi-
vidual members and the class identity. For instance, the preceding graphic
shows a series of circles indicating a student’s expanding levels of iden-
tity. Of course, each individual will have his own order/priority.

Collective Voice Volume and Identity Sizes

When classroom formation has developed and the day is a routine day,
each individual person tends to identify with the other members of the
class. “Our class” and “our school” are examples. When the members
are doing small group work and the volume of the smaller groups re-
mains at or below a certain collective maximum voice volume, the mem-
bers identify with the large group as a whole.

As the season changes and the calendar shows that a break in routine
(e.g., holiday) is nearing, the students tend to change to being more right-
brain oriented. One of the effects is a shrinkage of individuals identify-
ing as members of the class. The group’s ability to function will be de-
creased. That is why cooperative groups don’t work on some days. The
increase in the noise level of the subgroups is evidence of the identity
size shrinking. This is because the pupils only have rapport with the im-
mediate members of their small group and not the entire class.

As one smaller group (group X) talks loudly, it forces other groups
(groups Y and Z) to talk louder because the speakers in groups Y and Z
are being polite by talking louder so that the listeners can hear them. In
turn, the loudness of groups Y and Z force the speakers in group X to
speak louder, which results in groups Y and Z talking louder. It is im-
portant to consider the interpretation which says that the cause of the
loudness is not impoliteness.

4-2
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For educators who are bus monitors, it is common for students to misbe-
have more while waiting for their ride than they do in the classroom be-
cause they don’t have an identity with each other once school is out. Dur-
ing the first week of school, the teacher may want to have a party for those
pupils who are going to be waiting for the bus and bond them together.

When there are breaks in routines, each student’s identity shrinks.

The collective contraction of groups identifying with each other is of-
ten caused by a change in routines. This change can be weather, ap-
proaching vacation and the status quo (e.g., new student is enrolled).
Examples abound:

• the first snow fall

• the week before Spring Break

• reorganization of schedules; e.g., assemblies

Often the change in routine signals the individual pupils that their level
of responsibility is going to be lowered. Students become:

• more short-term oriented

• more impulsive

• less left-brain linear and more right-brain creative

• shorter in concentration span

• more egalitarian; less authoritarian and hierarchical.

Right Brain Days4

Sometimes students’ identity size changes because the break in the rou-
tine happens quickly. This is the case when pupils who are normal in the
morning come back from lunch very different. Other times, the teacher
can predict when these breaks in the routines will occur. When several

One small group talks
louder than normal.

Identity Sizes Shrink

“    ”

Z

X

The other groups also talk louder
in order to hear each other.

which dominos into ever
increasing loudness.

Y

“    ”X

“    ” “    ” “    ” “    ”Y Z Y Z
“  ”X

4-3
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days of other-than-normal student behavior is predictable, they are called
Right Brain Days.

Proof that there are different seasons during the school year is found in
the faculty lunch room. It is common to hear teachers bemoaning the fact
that they can’t get new, creative ideas from their students. At other times
of the year, these same instructors are heard saying, “They’re not listen-
ing. I told them, and they are just not listening.” In the first case, the
students are in their left brain and the teacher wants them in their right
brain. In the latter case, the reverse is true: the teacher wants them in
their left brain and the students are in their right brain. The following
chart summarizes the attributes of each hemisphere.

Left Hemisphere Right Hemisphere

Modes of consciousness

• Logical • Intuitive

• Sequential • Random

• Linear • Holistic

• Symbolic • Concrete

• Reality-based • Fantasy-oriented

Skills associated with

• Locating details and facts • Being globally attentive

• Following directions • Jumping to conclusions

• Listening • Talking

• Analying from part to whole • Analyzing from whole to part

Student who is oriented

• Needs clear, specific, written • Is distractible and seeks
  directions   self entertainment

• Is uncomfortable with open- • Loves self-selected
ended, unstructured assignments   assignments with creativity

Apart from the teachers who have a 30% turnover rate of students and
literally never leave September (they are trying to establish routines all
year), most teachers have many days where established routines work.
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Days when the routines work are known as left-brain days. Those days
when routines don’t work are referred to as right-brain days because the
students shift to using their right brain more. Some of these days can be
circled on the calendar before the year starts, like the week before spring
break, picture day, or homecoming. The teacher literally can design a
curriculum that matches the pupils’ learning styles. At other times, stu-
dents become right brain-oriented due to drastic changes in the weather
or vivid activities that occur during lunch (fights, injuries, when he fi-
nally asks her to be an item). This latter category of right brain days is
more of a surprise nature and makes it more difficult for the teacher to
modify a left-brain oriented lesson to be more right-brain oriented.

Since this is a book on management, and since a teacher can only suc-
cessfully manage when the students can successfully do the work, it be-
hooves the veteran educator to know the specific teaching methods which
transform these right-brain days into golden opportunities for integrated
learning. If the instructor doesn’t know that fantastic learning occurs on
these right-brain days, the teacher falls prey to showing videos to main-
tain control. The following chart illustrates which teaching styles to de-
crease and which teaching styles to increase.

Right Brain Days

Decrease Increase

reliance on teacher group dynamics; interactive learning

reliance on authority rapport

teacher lectures manipulatives

new content review of previous learned content

critical thinking creative thought

Follow the axiom that all expectations/rules have to be visually displayed
(i.e.,  Exit Directions and Opening Visual Directions 5) and, if possible,
structure the learning so that the class is deductively operating. Namely,
have the pupils utilize known information holistically.6

These right brain
days are golden
opportunities for

integrated
learning.
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Vignette: JR’s Bingo

Mr. Jr. (J.R.) High is a history teacher who always takes roll from
a certain location in the room and begins his lesson from his
podium. Because of his enthusiasm and instructional ability, his
students are very attentive. Around the week before winter
break, he realizes the students aren’t responding in their usual
way. If he continues, he runs the risk of contaminating his rou-
tines. He switches to a new location, expects to cover less con-
tent, emphasizes material from the last two chapters he has
covered and creates a review unit.

To make the review unit far more interesting, he plans an aca-
demic bingo game for Wednesday of the last week. Using their
books, the students brainstorm at least thirty-five concepts which
have been covered over the last two chapters. The teacher lists
the concepts on the board. Blank bingo sheets are distributed.
The students fill in their bingo sheet by selecting twenty-five of
the thirty-five concepts listed on the board. The teacher then
asks either a matching, fill-in or a definition of one of the items
on the board for a given column; e.g., column B. If the student
has that item, the student puts a small “x” in the corner of the
square. If J.R. wants to do a short review, he’ll play bingo. If he
wants more in-depth reinforcement, he’ll play blackout (all
squares are “x”ed).

Vignette: Role Play

Miss H.S. Lit has a regular routine: Monday is for doing vocabu-
lary and an overview of this week’s story. Tuesday is silent read-
ing in class. Wednesday is a written review. Thursday, an oral
discussion on plot, character and setting; and on Friday, a major
test. Yesterday was Wednesday and school was closed due to
bad weather; there was a two-hour delay in starting this morn-
ing. She anticipates the students to be “different” because of
this change in routine. She intentionally starts the lesson in the
usual way and is getting the lack of response she expects. Within
three minutes, she purposely drops the book in exasperation,
steps away from the board area and says, “Class, I hope you
don’t mind, I’d rather do something different today.” Noticing
the students shift to a surprised mental state, she suggests an
alternative to their normal procedure: “In place of taking the
test on Friday, those students who want an A for this week have
the option of role playing the different characters in the story;
those who want a B will....”
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Hallway Noise

The concept of seasonal energy is freeing because the teacher knows she
is not the cause when the class is seasonally chaotic. The
section on Right Brain Days proposed that certain sea-
sons are predictable; but what about the spontaneous
ones? The question arises, “Instead of hallucinating, how
does the teacher verify that the season has suddenly
changed?”

The teacher respectfully engages the class in Seatwork and
sidles over to the door, opens it and listens to the hallway
noise. If the teacher hears the classes in the other rooms being louder than
normal, that is an accurate indicator that the season has turned south.

Vignette: “Yep, it isn’t me!”

Vivian Verify is a fifth-year teacher of an inner city sixth grade.
When the pupils went out to lunch, the class had had an aver-
age morning. But the way they came back in was anything but
normal. After slyly noticing that her barometers indicated that
something was definitely afoot, Vivian hurriedly put something
on the overhead for the class to copy. Then she sidled over to
the door and listened to the hallway sounds. Mrs. Thunder and
Mr. Lightning were barking louder than usual. As Vivian slowly
walked back to the front of a noisy room, she silently said to
herself, “Yep, it isn’t me. Knowing that, I know I will be OK with
whatever I have to do.”

Use of “I”

If the teacher realizes early in the day that she is off and vulnerably men-
tions to the class, “I need to ask a favor. I am not having the best of days
and need …,” this works because the teacher’s person is proactively and
vulnerably addressing the pupils as people.

There are other days when the teacher cannot ask a favor of the class
because their identity is too small or limited and their concentration span
is too short. They wouldn’t remember what the teacher asked of them.
The class is unruly and the teacher, as a person, is hurt by their behavior.
Sometimes it works to share with the class that the teacher is offended.
When it doesn’t work, it is usually because the teacher is reactively ex-
pressing. Another way of saying this concept is: positions of authority
can only effectively use “I” when there is a relationship between the
sender and the receiver. Teachers want to avoid chastising a class using
“I” (e.g., “I am really hurt by your lack of consideration when you ….”)
if there isn’t a relationship between the teacher and the students.

4-4
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This not only applies when a reprimand is being given but also a compli-
ment. Think of times when someone unknown to a faculty addresses them
and says, “I appreciate/admire what a fine job ….” or when one woman
compliments another woman on her outfit but the recipient doesn’t value the
compliment because it is not coming from someone who also dresses well.

When the relationship from the student’s side toward the teacher is low,
using “I” may tarnish the longer term relationship. When a teacher gets
mad and goes to her authoritarian position and says, “I want you to stop
right now…,” the class’ reaction might not only be to resist the teacher’s
power but to damage the relationship level also. The teacher wants to use
“I” when the relationship is high and the teacher is vulnerable so that the
teacher’s person is addressing the student’s person. When the student’s
identity size seasonally shrinks, the relationship with the teacher is weak.
The teacher wants to avoid using ”I” because it implies there is a rela-
tionship when, in fact, there isn’t.

When Relationship is Strong:

When Relationship is Weak:

Teacher asks for a favor, Class overtly or covertly indicates
“Who are you?”

T

I C

“D
o m

e a favor!”

T

I C

?!

Teacher asks for a favor, and the class responds.

T

I C

“D
o m

e a favor!”

T

I C

“Sure...”

It is difficult to have
a relationship with

a “position.”
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Crisis

There is one situation where group formation and identity is immedi-
ately expanded—a crisis. When there is a major catastrophe, people’s
identities can either expand greatly or withdraw incredibly. The expan-
sion especially occurs when there is common meaningfulness in the cri-
sis. Examples of this expansion are the San Francisco earthquake and
Mississippi flooding. When the San Francisco earthquake occurred, there
were several stages to the pattern of identity size:

• Fight or flight—the immediate response is one of personal safety.

• Those we love—the next reaction comes immediately after the first.
A concern for those we love; a desire to protect those you care so
much about—family.

• Expansion—either because those we love are secure or we abandon
trying to reach/protect them, we expand to anyone we come in con-
tact with. There is an outpouring of people’s generosity and a bond-
ing together. People open their homes, share their food, and freely
give of their time and energy.

• If the hardship continues for a certain length of time, a different
reaction sets in: people shrink their identity size and people horde
their resources.

Seasonal Giggles

There are times when a class gets the giggles. Often this occurs when the
class has been together for some time and the unisance of response is
very high so that if initially some students giggle, in time, most of the
room “gets the giggles.” The class giggles are likely to happen at or just
before a break. This would include holidays and first seasonal changes
(e.g., snow, high winds, heavy rain, sunshine).

The difficulty with Seasonal Giggles occurs when the class’ level of re-
sponsibility is decreasing while the teacher’s levels are increasing. In
other words, the teacher’s sense of humor is probably low. The teacher’s
impulse is to control the situation. However, from a class dynamic stand-
point, what is called for is levity.

Therefore, if the teacher recognizes the situation early enough:

• Set aside the non-verbals of presenting:

• move from the presenting area;

• leave behind the textbook, turn off overhead.

• Switch from the position of being a teacher to being a person.

4-6

One would do well
to reflect on the
Thurston High

School and
Columbine High
School tragedies

with the concept of
Identity Size and
Crisis in mind.7
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Teacher Joins while Stepping Away
 from the Presenting Area

Everyone Joins because Teacher
Models that it is OK

? ?

Teacher Teaching Some Giggle Giggle Spreads

! !

The concept that a formed group develops their own brand of humor is
not limited just to Seasonal Giggles as shown in the following vignette.

Vignette: Clara Cool

Clara Cool taught for thirty years and helps
out once in a while as a substitute teacher.
Her reputation is not only renowned but
also delightfully tested by the younger
brothers and sisters of former students who
had Miss Cool. One spring day she was
asked to cover an advanced writing class.
While Clara, with her back to the class, was
finishing up some written opening instruc-
tions on the chalkboard, the seniors crept
into the room and silently organized to
drop their books in unison. Clara slowly
turns, drops her book and calmly said,
“Sorry I was late.”
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Firsts

When a new class is still being formed, the teacher provides the safety
for the members. It would seem then that after a group has gelled, the
teacher has more latitude of response. In fact, this is usually true; if the
teacher has done well enough there is a “halo effect.” The illusion is that
this is how the class will see the teacher throughout the duration of their
relationship. This allows the teacher to be seen as doing fine even when,
at that particular moment, she might not be doing fine. The halo effect is
true except when a first happens. A first is when something happens for
the first time. Somehow the human brain has a special memory slot for
firsts. Think of the first car you ever owned and compare how fast your
memory comes back as compared to trying to remember the second or
third vehicle you owned. It is no wonder that the firstborn has more pic-
tures taken of himself compared to the number of photos of his siblings.

In many ways how the teacher responds to the first sets the precedent of
what the teacher sees as appropriate behavior for the class.

Categories of first include: humor, criticism, skepticism, compliment that
is initiated.

For example:

• The first time someone pokes fun at the teacher.

• The first time someone criticizes the teacher, an individual, the
content, the class, the process.

When a first occurs it isn’t just the students figuring out how to act; it is
also as if the students are sizing up the teacher for the first time. If it is an
occurrence of an unusual circumstance (e.g., a student has a family emer-
gency and asks for special consideration in order to submit a paper late),
the whole class watches how the teacher handles the request.

Levels of Teachership

A teacher can operate on at least two levels of leadership. The levels and
the transition from one level to the next level parallel the changing role
of the teacher as outlined in Class Formation.8

Level One Teachership

The first level is when the teacher is a heroine. This is done by develop-
ing rapport with the leaders in the class. If the class is only together for a
short time, the rapport can be developed through a variety of means.

The Japanese have a
saying that expresses
the importance of a

first: “The good deeds
of 100 years can be

dashed in a second.”

What is the lure of being a heroine?

4-7
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Reputation (especially if the teacher is a “legend”) and short-term rap-
port techniques such as mirroring9 and acknowledging are two such tech-
niques. If the students are going to be together for some time, the rapport
is usually based on dependability and the satisfaction of the leaders’ and
the class’ needs. In either case, the teacher is the hub through which
attention and focus are given.

Vignette: Helen Hub

An example of the teacher being the hub of communication
and dependence is when Helen Hub learns that Stella loves
acting and she brings in a newspaper article announcing the
formation of a local repertory company. Because Stella is a star
and is loved by many other pupils, the teacher’s relationship
with Stella webs out to most of the class. Mrs. Hub also notices
that Johnny is weak in hygiene and most of the class shuns him.
Helen spends extra time with him before and after school. While
the teacher’s rapport with Johnny doesn’t produce any ripple
effect with the rest of the pupils, the teacher eventually reaches
all the students directly or indirectly.

If the class is fragmented, then the teacher makes contact and satisfies
the leaders of the individual diverse subgroups.

This level of teachership is completely appropriate for short-term groups;
namely, under three day classes and at the beginning of the semester.
Characteristic of this teachership level is the great demand for the teacher
by the members. Members are honored by her papal visits/audience;
hence, the heroine level.

Level Two Teachership

The advanced teachership level commences when the teacher begins to
connect the leaders of the smaller groups to each other through the teacher.
After individuals have been given status, they are then given status in a
joining manner. Instead of recognizing, giving status or attention to indi-
vidual leaders of separate smaller groups, these leaders are lumped to-
gether: “My compliments to both Thomas and Louise for the papers they
wrote last night,” or “If you get a chance, you may want to talk with Janet

I

I

I

I

I

I

I
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I

I

I

I

I

I

I

Louise

Thomas

and Hank about how they are individually working on their projects.”
This level of joining is done by juxtaposition as characterized by the
word and.

A greater level of bonding happens when the words “as,” “during,” “by,”
“while,” etc., are used. “As Thomas and Louise demonstrated so well,
good speeches can take a variety of forms.” “By talking to Jane and Hank,
you will find many options on how to respond to some of the difficult
questions on the upcoming essay test.”

The ultimate level of gluing the smaller groups together through their leaders
is through a direct command. “Jane and Hank, you will want to see each
other and swap your responses to some of Friday’s essay questions.”

The three levels of joining are:10

1. Juxtaposition = “…and…”

2. Cause and effect = as, while, by, during

3. Direct command = “…will…”

Vignette: Helen Hub (Continued)

On a routine day, Helen whispers to Stella, “I want to ask a
favor. To help me out during math, I want to ask you to work
with Johnny.” Initially, Stella’s face grimaced when Johnny’s name
was said but quickly relaxed when she realized what a special
status she was being given.

Helen wisely whispers the same “special favor” message to
Johnny, and while he was initially frightened and confused that
Stella would need anybody of his social stature, he too quickly
wanted to please his teacher.

Later during math, Helen smiled with pride because two people
who would never associate with each other were interacting.
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Teachership One Teachership Two

Snot-Nose
Johnny

Stella
The Star

The class asks the teacher a
question.

The teacher defers the question to
an individual,

resulting in the class noticing
the individual.

Over time the class recognizes many
experts and the class is self-reliant.

T

“?”
I

I
The individual’s status increases.

The other form of Teachership Two is when the teacher defers/acknowl-
edges/fosters an individual.

Often the following educators have to either stay permanently at
Teachership One or at least take longer to establish level one before pro-
gressing to Teachership Two: primary teachers, instructors of special needs
groups (English language development, gifted and talented, special edu-
cation), teachers who see a large number of students (specialists on the
elementary school level), and secondary teachers who only instruct for
fifty minutes.

Heroine: dependency
can be power or just

credible or relationship.
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Teacher calls in emotional markers by
asking Stella and Johnny separately,

“I need a favor—would you help me by
working with....”
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What would be the evidence of that
teacher’s comfort with herself?

“We keep saying that
teaching is the most

important profession,
but we rarely treat it

with respect.”
Arthur Levine

President of Teachers
College, Columbia U.

As a culture,
teachers are

emotionally affected
by and define their
self worth based on

how others see them.

The Teacher’s Seasonal Energy

People don’t become teachers because of the money; culturally we are a
most noble profession. When the United States government decided to
send the first citizen into outer space, the guidelines for the selection
included the following: the person must be someone seen as giving and
as a good communicator—only teachers were asked to apply. In the
author’s opinion, the corollary of being so noble and giving is that we are
very g-u-i-l-t  ridden.

On those occasions when people from the corporate world switch pro-
fessions and become teachers, the two most common descriptions of the
difference between the corporate and educational cultures are:

• Educators financially subsidize their profession.11

• Educators are more prone to seasonally feel sorry for themselves.12

As much as the teacher resents someone having power over her,
seasonally the teacher doesn’t want to be empowered.

We want to be appreciated and often don’t feel like we are. The public
will never love and appreciate us, as professionals, as much as we will
always love our profession. Dr. Bill Sommers13, involved with adminis-
trators’ professional development, has an axiom, “If we don’t feed our
teachers, they will eat our students.”

How does being noble and yet g-u-i-l-t ridden affect our comfort with
ourselves? In addition to wanting to be appreciated, teachers want to be
seen as kind instead of authoritarian. Since the teacher is innately com-
fortable with herself when giving and being kind, we want to observe the
teacher assuming an authoritarian posture with a student or class. This is
how we know how comfortable the teacher is with herself. The only
reliable evidence is whether the teacher is breathing high/shallow vs.
low/deep/abdominal. When one breathes high/shallow the person releases
chemicals of fight or flight while chemicals of calmness are released
when the person breathes low/deep/abdominal.

Simply put, if the teacher is in stress (high/shallow) while doing the au-
thoritarian interaction or, more importantly, immediately following the
exchange, the teacher isn’t comfortable with herself.

4-9
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When the school
calendar is between

vacations, the
lethargy of the

educational doldrums
sets in.

Statistically, there are three kinds of jobs: working with people, ideas,
and things (e.g., tools). For most of us, the first category, working with
people, is the most stressful. As the seasons become long, specifically
when the school is between vacations, fatigue starts to set in. This is
when referrals to the office start to increase. Seasonally we have to monitor
our seasonal energy level.

Success is really gained when the teacher has a
different season than the students.

As humans, when our schedule starts getting crowded we tend to drop
fitness. Statistically speaking, we really have to be OK with ourselves in
order to be outside ourselves and focus on how the student is doing and
facilitate the student as a person. The irony is that the days when we do
have the energy to be magnanimous are those days when the students are
OK also. It also seems as though our energy level influences how much
outside ourselves we are. As we seasonally get run down we withdraw
from being outside ourselves. We don’t notice the developments (espe-
cially in terms of group dynamics) that are formulating. When it finally
boils up, we are surprised = in a reactive posture.

Vignette: Joann Buff

Seven weeks is a long span between vacations. As Joann Buff drags
herself to her car in the school parking lot, her body begged for a nap.
She knew this morning the urge would be strong to go home and
sleep– that’s why she packed the bag of workout clothes that’s in the
back seat. Although she still felt sluggish as she opened the door to the
gym, within 15 minutes of step aerobics Joann Buff could feel the
chemicals change in her body. By the time she finished she was proud
of herself for exercising. Once again she affirmed that 20 minutes of
exercise is worth 40 minutes of sleep.

Associated vs. Dissociated 14

A teacher’s awareness of her internal state can be described on a con-
tinuum which has the word “associated” at the one end and “dissoci-
ated” at the other terminal. The more one is associated the more the per-
son is aware of how she feels. This encompasses how one is in terms of
sleep, food, security and need for privacy. Dissociated is a description of
when one is not in touch with visceral inputs. It is more accurate to talk
about the amount or degree of being associated and dissociated than to
speak as if it is a switch activating one or the other condition. Every
teacher wants to voluntarily be in control of her degree of association
and dissociation.

4-10
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Fatigue skews a
teacher’s

perception. The
teacher wants to
have a different
season than the

students.

In general, the more difficult the situation,
the more one wants to increase the degree of dissociation.

Likewise, the more pleasant the moment,
the more the enjoyment is experienced if the person is associated.

Throughout the school year the teacher will experience aspects of fa-
tigue. Since fatigue is usually a cumulative result, it is accurate to predict
when the teacher is likely to be fatigued. In general, the teacher can sea-
sonally expect a decrease in energy as the year progresses with a rejuve-
nation following vacations. It is during the seasonal fatigue times that
the teacher is prone to feel sorry for herself.15

While exercising is the best medicine for weathering the doldrums of
the school year, there are coping behaviors which decrease the teacher’s
awareness of visceral experiences. The more the teacher slouches, the
more the teacher goes inside; by contrast, the more the teacher is up-
right in body position the less she is aware of how she is. It is no small
coincidence that visual-oriented teachers, famous for a posture that their
grandmother would be proud of, are less in touch with themselves.
And kinesthetic-oriented instructors, with a tendency to slouching, are
more associated. There is also a correlation between the lower the grade
level, the more associated the teacher, and the higher the grade level,
the more dissociated.

Contracts with Our Body

In any kind of “extended” sport season (e.g., “the playoffs”) the identity
of everyone involved with the team is tremendous. As soon as the final
contest is complete the tendency is for the people to become sick. A way
of thinking about this phenomenon is to realize that they are not in touch
with themselves individually. Some time after the final whistle blows
the people become associated and, on some level, realize that they have
been using their energy like an emotional weekend ATM—withdrawing
energy (demanding a lot of their time, energy, and concentration) to fo-
cus and not putting anything back in (rest, downtime, etc.). Literally the
body tells the mind, “I know you have found this experience very mean-
ingful and without knowing it have become exhausted. I am closing us
down for repair!”

4-11
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Vignette: Don’t Touch the Furniture

Hugh has taught health for five years. He intellectually knows
that his body’s blood is commissioned to his digestive tract for
the time period following lunch. Yet his professional commit-
ment doesn’t allow him to offer anything other than his best. So
while his body is more suited for siesta than lecture, Hugh makes
a point to stand more upright then normal. He is especially
conscious of this when writing on the overhead so as not to
lean on the machine.

Charlie Chaplin

Whenever a teacher expands her repertoire, there is an awkward time
during the learning curve when she does not feel like she is being her-
self. This is especially true while the teacher is learning how to select the
appropriate level of being associated and dissociated. After doing a new
habit or skill for a while, the behavior feels familiar and we add it to how
we define ourselves. There is a story that brings laughter and comfort to
us as we learn to increase our self-image.

Charlie Chaplin, the famous silent film actor, was vacationing at the
French Riviera. He learned that the Mediterranean resort he was staying
at was hosting a Charlie Chaplin look alike contest. He entered and came
in third place.

Pushing a Class

The class grumbles to themselves
and yet

Initially teacher provides the safety. In time the class provides
their own safety.

The teacher can push/demand
more of the class.

Safety

C C

T

C “ ” C


meets the new demand level.

C

T
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Once a class has been formed, as evidenced by unisance of response and
the members providing their own safety, the teacher has the option of
pushing the class.

However, if the safety is no longer provided by the class (e.g., because of
seasonal shrinkage of Identity Size), the teacher has to return to
Teachership One.

Victim

In my training by Carl Rogers and others of that ilk, one of the premises
was that one could love another person toward finding and fulfilling that
person’s potential. The framework produced good results and yet there
were some students for whom the Rogerian approach wasn’t effective.

My search to understand what was occurring when I was not successful
led me to study negotiation-mediation. Fisher and Ury16 offer a perspec-
tive of the difference between people who play “win-lose” instead of the
desired mode of “win-win.” Their works are invaluable in offering some
templates by which to view hostile interactions. Especially helpful is the
concept of viewing the interaction from three levels: the issues, the needs
of each party, and the relationship between the parties.

I intuitively know that some students can’t be reached by a “system ap-
proach;” e.g., rewards and punishment. I was struck at how important
the relationship was if the conflict could not be resolved on the issue
level. One immediate application is working with the “difficult student”
population. We have to have relationships with them. They are not de-
terred by consequences.

Still, I found myself in situations where a student would not let me form
a relationship. The student was operating as a “victim” and was a master
at sabotaging relationships.

Teacher pushes class. Class’s Identity Size is shrinking. Teacher stops pushing and
starts Teachership One.

“C
om

e on...”

Safety
TT

C

T
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No one can put
you down without
your permission.

Eleanor Roosevelt

Then I stumbled upon Herb Cohen’s concept17 of the three variables of
any negotiation: Power, Information, and Time. By extrapolating from
Cohen, an insight emerged. Most negotiation methods presume that the
student is either operating from a “win-win” or “win-lose” posture when
interacting with you…but the “victim” operates “lose-lose.” The student
feels so hopeless that his desired outcome is to have others feel miser-
able also. The “victim” sees teachers as having Power and, therefore,
manipulates the other two variables of PIT…the student withholds In-
formation and Time. The victim plays “IT.”

That is why most attempts at reaching the student who is stuck in his
“victim” persona fail. The “victim” actually wants the teacher to attempt
to reach him because then he has the distorted view of getting back at the
teacher by passively withholding information and time. The picture scene
is when a parent wants to talk to her teenager. The first thing he says is
“How long is this going to take?” (=withholding time). This is quickly
followed with “Can I go now?” (=withholding information).

Symptoms

Each of us has a persona inside that is a “victim.” This persona surfaces
during adolescence. The indicators of a student being a “victim” follow.

• He withholds information and time.

• He feels sorry for himself.

• He feels bad and wants others to suffer also.

• He wants “freedom from…” instead of “freedom to…”.

• He is emotionally reactive instead of proactive.

• On one level, he wants to have someone in authority explode at him
because that proves how others pick on him.

As much as the student resents the teacher having power
over him, the victim doesn’t want to be empowered.

Strategies for Working with the “Victim”

• Point to the rules/expectations when managing18.

• Make sure as a teacher you are OK; ignore any words or ploys that
would tend to hook19 you.

• Watch for times when the student isn’t in his “victim” role and brain-
storm a plan of action of how he wants to act and be treated during
his temporary “victim” time.
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• Stay at 90° or side-by-side from the student and avoid eye contact.

• Figure out how to have the student seek or come to you.

• Understand that the “victim” hates pressure to do well; (e.g., know
when to use “encouragement” instead of “praise.”)20

• Keep looking for opportunities to develop a relationship with the
student because it is through contact that the student develops hope.

• Try to let the student select choices within the guidelines that the
teacher sets.

Summary

This chapter exposes what often are the mysteries of the school year. The
ebb and flow of classroom formation and identity can be metaphorically
understood from a concept in astronomy. The term that identifies when
Earth is closest to an orbiting object is perigee; when Earth is at its far-
thest point, it is referred to as the apogee.

Perigee and apogee are analogies for the seasons of the school year.

apogee

perigee

Sometimes the class feels
close to the teacher.

T

C

T

C

Sometimes the class feels
close to each other.

C

Other times the class operates
with greater emotional distance

from each other.

I CI

Other times the class operates
with greater emotional distance

from the teacher.
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The concept of Seasons reveals that sometimes our profession does things
instinctively well. For instance, statistically Friday is the day when the
students least identify with each other and the school as a whole. (The
exception is if there is a big sports event.) This is the day the students
wear their school tee shirts, which automatically increases school spirit.

The concept of Teachership One exposes the well-intended but poten-
tially unhealthy level of dependency of the students on the teacher. If the
teacher needs the students to need her, the relationship is codependent. It
is absolutely imperative that the teacher become adroit at creating Level
One dependency for the purpose of moving the class towards Level Two.
It is on Level Two that a healthy classroom is nourished and grows. It is
equally important for the educator to realize when Level One is the best
level the group dynamics can reach. Often this is the case in early pri-
mary, special education and high-turnover classes (over 30% turnover
rate).

The emphasis has been on the teacher having a different season than her
students. In order to accomplish this, the strongest recommendation is
for the teacher to increase her exercise. It takes around two weeks for the
middle aged teacher to receive benefits of increased exercises. For teachers
who exercise regularly, the suggestion is to continue their fitness pro-
gram and increase self-indulgence.

The needs of the class change with the season.
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Students’ Identity Size

Am I recognizing and adjusting the
seasonal changes in the students’ identity
size?

Chapter Four: Seasons, pp. 107-109.

Right-brain Days—Predictable

Am I preparing for the predicting and
recovery of the surprise unpredictable
right-brain days? Do I check the “Hall-
way Noise” to verify that I am OK?

Chapter Four: Seasons, pp. 109-113.

Firsts

Do I give myself “grace” when a surprise
“first” occurs and rehearse how I want to
respond the next time it happens?

Chapter Four: Seasons, p. 117.

Chapter Four Post-its

Teachership

Am I selecting the appropriate level
based on the season and the class’ group
dynamics?

Chapter Four: Seasons, pp. 117-120.

Teacher’s Energy

Am I having a different season than the
class because of increasing my exercise
during difficult seasons?

Chapter Four: Seasons, pp. 121-123.

Pushing A Class

Do I change the degree of pushing the
class based on the unity of the class as
evidenced by the unisance of response?

Chapter Four: Seasons, pp. 124-125.
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End Notes

1. Margaret Wheatley, Leadership and the New Science.

2. See p. 109.

3. See p. 113.

4. For more details, see Chapter Eight, p. 169, of Michael
Grinder’s Righting the Educational Conveyor Belt, 1989.

5. ENVoY, pp. 28 and 48, respectively.

6. For a full discussion, see pp. 169-174 of Righting the Educa-
tional Conveyor Belt.

7. Utilizing Elizabeth Kubler-Ross’ concept of grief, an under-
standing of community group dynamics can be gained. Those members
immediately affected by the tragedy (e.g., parents of the deceased,
those wounded, actual witnesses) grieve in a cyclical manner. Their
support group caretakes these members. As the members operate with
less emotional residue, the support groups feel good. Then occasions
reactivate the raw emotions of the original event and the support
groups feel unsuccessful and tire of trying to support. This splits the
members from the support group. Frustrated that their support hasn’t
resulted in the grieving people getting through it, the supporters tire
and shrink away. The grieving people feel abandoned. In essence, the
grieving people have to rotate to a new group of supporters.

8. See Chapter One and specifically p. 39.

9. Neuro Linguistic Programming’s term for one person’s non-
verbals being matched by another person; (e.g., same facial expres-
sions.)

10. From John Grinder and Richard Bandler’s NLP study of
Milton Erickson.

11. It is a strange thing for an office worker to go to an office
supply store and buy supplies for her desk. Yet teachers do this all the
time. According to the NEA’s 1997 report, U.S. teachers spent an
average of $408 of their own money on their students during the 1995-
1996 school year. Teachers in the West spent more ($477) than those in
the East ($353). Teachers 40 to 49 spent more ($440) than teachers
younger than 30 ($276). Elementary teachers spent more ($502) than
secondary teachers ($323). Minority teachers spent more ($454) than
white teachers ($400). And women spent more ($446) than men
($295). (The Dallas Morning News, “Out of Pocket” by Brian Boney,
July 20, 1999.)
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12. The section on students being seasonally prone to feeling
victimized, pp. 125-126, applies to teachers as well.

13. Principal and ENVoY trainer.

14. Being “associated” is correlated with Howard Gardner’s
Intrapersonal Intelligence. Being “dissociated” allows the teacher to
increase her Interpersonal Intelligence (awareness of group dynamics).

15. A whole section on victims is presented on p. 125. The
purpose is to have the teacher recognize and effectively respond to
students who seasonally feel sorry for themselves. As educators, we
can profit by understanding that administrators often have to handle
teachers who feel victimized by the students acting like a victim.

16. Fisher & Ury wrote Getting to Yes, and Ury penned Getting
Past No.

17. You Can Negotiate Anything.

18. ENVoY, Exit Directions, p. 28.

19. See A Cat In The Doghouse. The two hooks, making eye
contact and being verbal while managing, increases the likelihood of
escalation.

20. For example, “You are a good math student” is praise while
“You have four of the six problems finished” is encouragement.
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To be respectful of gender equality and yet provide the educator with a fluid reading
style, in this chapter the teacher is referred to by the male pronoun and the student by
the female pronoun.
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In the left illustration above, the teacher is explaining some-
thing that, based on the dog’s facial expression, the dog is
having difficulty grasping.

The scenario continues in the right illustration. Because of the
cohesiveness of the class dynamics, the dog’s cat tablemate is
indicating that she will help the dog. The dog, who identifies
strongly with her colleague, believes that she will be able to
understand with peer help.
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ArtisanAverageStruggling
Novice

Reshaping the Bell Curve

ArtisanAverageStruggling
Novice

The Bell Curve of Classrooms

The “J” Curve of Health

“The essence of mastering systems thinking...lies in seeing patterns
where others only see events and forces to react to.” 1

Introduction

A Healthy Classroom concerns itself with combining management strat-
egies with an understanding of group dynamics.2 This chapter focuses on
how to manage a classroom so the atmosphere is “healthy.” The defini-
tion of a healthy classroom is found by examining the various classroom
cultures that are associated with different grade levels. Throughout this
chapter the operational definitions of the struggling novice, apprentice,
scientist and artisan are implicitly and explicitly present.

The average classroom is normal, meaning that most of the time the
veteran teacher is a scientist of classroom management and seasonally
reverts to the apprentice level of management. It would be wonderful if
student teachers could be placed with artisans with the hope that the
modeling would transfer. A Healthy Classroom contends that the artisan’s
philosophy of education, as well as artisan’s conscious intention in the
healthy classroom, is not enough to explain why the classroom is so
healthy. This chapter suggests that a healthy classroom is a direct result
of the artisan’s utilization of group dynamics. Daily strategies that are
behaviorally employed, often at an unconscious level, produce such re-
sults. The first purpose of this chapter is to reveal those strategies so that
many average teachers in the “normal” classroom have a blueprint for
becoming outstanding teachers in their own style of a healthy classroom.
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Secondly, by becoming conscious of what they do, the outstanding teach-
ers can indeed assist student teachers.

One of the keys that the artisan becomes conscious of is that he manages
the student’s behavior in such a way that the student doesn’t lose face.
Where the teacher looks when managing is critical for addressing the
student’s behavior.

An even more sophisticated ingredient to a healthy environment is to
understand the innate tendency for the class, as a group, to create niches
for various members. While it is common for classroom stereotypes to
include a “scapegoat,” the teacher can employ several techniques to pre-
vent scapegoats from appearing in his classroom.

Stereotyping is a natural phenomenon that can occur in both typical class-
rooms and healthy classrooms. Recognizing the former and fostering the
latter is a daunting task. Since we can’t prevent stereotyping from occur-
ring, we want to utilize it to foster full human beings. In particular, the
technique of sandwiching is refreshing because of the ease of imple-
menting it. The chapter ends with the strategies that, when present, tend
to create a healthy classroom. These descriptions can be used as a check-
list/evidence of a healthy climate.

Classroom Cultures

While each classroom is a most unique and
varied environment, it is helpful to examine
some group dynamics patterns that the teacher
molds. The lower the grade level, the more
likely the individual student is highly valued.
Literally, the classroom is centered around car-
ing for the “I” corner of the classroom triangle.
The teacher accepts every individual student
and loves each into becoming the person the
student is capable of being.

The higher the grade level the more the teacher
leans toward focusing on the group as a whole
and on moving as many students as possible
into being all they can academically be. The
teacher wants to demand individual account-
ability so that individual students don’t hold up
the class as a whole.
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These two modus operandi are the terminal ends of a continuum that is
labeled “classroom cultures.” The term culture is used to connote that
there are many subtle ramifications.

Employing the motto “a virtue when used to an extreme becomes a vice,”
each classroom style can become imbalanced. A classroom culture of
acceptance is based on one-on-one rapport. The extreme end is one where
all reality stops if one student is not OK with herself. The classroom
culture of accountability is based on high productivity which, in the ex-
treme, ignores the individual student for the sake of covering more con-
tent. Anything not written on the tight schedule is skipped.3

A Healthy Classroom suggests that while the culture of acceptance and
the culture of accountability are admirable, neither is as healthy as a cul-
ture that balances both qualities. While the whole chapter expounds and
expands the definition of a healthy classroom, a starting operational defi-
nition follows.

A healthy classroom is one in which the
individual is accepted as a person and the

individual is held accountable for her behavior.

The carpenter’s level illustrates this balance.
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Manage the Behavior, Not the Person

Employing management techniques that “blame and shame” a student
has never worked well on the “at-risk” population. Historically, when
there were only two to three students who were at-risk, a teacher could
justify utilizing “blame and shame.” While the methodology was not
necessarily effective with the at-risk student being managed, “blame
and shame” was a deterrent for the rest of the class who were witness-
ing the management. For certain grade levels (i.e., sixth through ninth
grades) and with certain cultures (e.g., inner city), the “blame and
shame” approach to management is an utter failure. For these students,
if the instructor is disrespectful of the “person” part of the student when
managing, the instructor’s reputation as a manager and often as a teacher
is gravely damaged. 

The goal of the effective manager is to indicate that the student’s behav-
ior is inappropriate and needs to change without implying that the stu-
dent as a person is “bad.” The question is, “How does the teacher sepa-
rate the student as a person from the student’s behavior?” To answer that
question, two definitions need to be introduced.

Two-point Communication

When a teacher is communicating, those students who are listening will
most likely look where the teacher is looking. When the communication
involves eye contact, the student is looking at the teacher because the
teacher is looking at the student. Eye contact is referred to as two-point
communication because there are two parties involved in the communi-
cation: the teacher and the student. Two-point communication is inter-
personal in that the relationship between the parties is accessed. Two-
point communication increases the emotions inside the parties who are
looking at each other. This is true whether the emotions are positive or
negative and whether the teacher is doing management or teaching. Some-
times unintended, but humorous, results can occur as illustrated in the
following vignette.

Students follow
teacher’s eyes.

A teacher
fostering a

healthy classroom
commits himself
to a culture of
relationship.

5-2
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Vignette: “Look Up Here!”

Violet Visual believes that she only knows if the class is listening
to her when she sees their eyeballs. She is famous for demand-
ing that everyone look at her when she is teaching. On this par-
ticular day, they have not been as attentive as she would like. By
the afternoon Violet is very perturbed. She is standing at the
board. While she is pointing to some written information, Violet
is looking directly at the class. As she announces, “Look up here!”
her patience is spent. She yells, “LOOK UP HERE!” She has all
eyes now, but they are on her not the board. Being beyond her
tolerance level she taps on the board and shrieks, “DON’T LOOK
AT ME. THE ANSWERS ARE NOT ON MY FACE, THEY ARE ON
THE BOARD.” The students are breathing high, but not one of
them dares to take his eyes off Miss Visual.

Three-point Communication

Since the student follows the teacher’s eyes, once the teacher has the
student’s attention, the student will look where the teacher directs his
eyes. If the teacher looks at the board, the student will follow his lead
and look at the board also. Since the two parties, namely the teacher and
the student, are looking at a third point, the communication is referred to
as a three-point communication. Three-point communication is not as
personal as two-point communication. Three-point communication is less
emotional than two-point communication because the focus is on the
issue level of the communication instead of the relationship level.4

Back to the question, “How to manage the behavior and not the person?”
When managing, once the teacher has the student’s attention, if the teacher
doesn’t look at the student the unconscious interpretation is that the teacher
is only managing the student’s behavior.

Three-point management = the student’s behavior is addressed.
Two-point management = the student, as a person, is addressed.

The other correlations include:

• If the interaction is positive, two-point communication results in the
parties breathing low/abdominal (i.e., comfort) and experiencing posi-
tive emotions.
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• If the interaction is negative, two-point communication results in
the parties breathing high/shallow (i.e., stress) and experiencing
negative emotions.

• If the interaction is negative, three-point communication results in
the parties, instead of breathing high/shallow and experiencing nega-
tive emotions, breathing lower/more abdominally and experiencing
more comfort.

Power vs. Inappropriate Power

A Healthy Classroom advocates that classrooms need to be run with in-
fluence instead of power.5 And yet, for a teacher to be an effective man-
ager by influence, the teacher has to be comfortable with power. Why?
First, because there are many situations where influence wouldn’t work.
This is why Chapter One: Class Formation heads this book. In general,
the teacher takes command of the classroom with power when the group
dynamics are not functioning–this is when the teacher is the pilot of the
airplane.6 Formed groups are what allow the teacher to fully operate from
influence instead of power.

The second reason that the teacher has to be comfortable with power is
that if power isn’t employed when it is necessary then the healthy results
that were produced when the teacher was operating from influence are
ruined.

Two questions arise: first, what is meant by power? The terms “power”
and “influence” are described as follows:7

Category Power Influence

teacher is in front of off to the side

looking at the student at the student’s work

physically close farther away

mode verbal and non-verbal mostly non-verbal

The second question is, “What is the difference between appropriate power
and inappropriate power?”

If the student is off-task, the teacher’s first choice is to try to shift the
student to on-task behavior by employing influence.8 For example, the
teacher approaches the student from the side and looks at the student’s
desk while non-verbally pointing to the student’s work. When the stu-

5-3
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Whenever
possible, the

teacher wants to
operate from

influence instead
of power.

dent notices the teacher’s presence, the student will likely look up at the
teacher. Once the student notices that the teacher is looking at the student’s
desk, the student will look down at her desk and begin to work. This is
because the student follows the teacher’s eyes. If the teacher is looking at
the student’s desk, the student will also. If the teacher’s physical pres-
ence in an influential posture isn’t sufficient to shift the student to on-
task behavior, the teacher will switch to power management. This in-
volves one or more of the following ingredients: the teacher says the
student’s name, comes in closer, shifts to being frontal, makes eye con-
tact. Once the student shifts from being off-task to neutral the teacher
shifts from power to influence. There are several reasons for doing this.
Once the student is at neutral, she can only work if she is breathing low,
and if the teacher is still using power, the teacher’s eye contact alone
won’t allow the student to breathe well enough to concentrate. Secondly,
the relationship between the student and teacher is damaged when the
teacher continues to operate from power once the student is at neutral.

   OFF-task  / Neutral /  ON-task

1st choice    I   n   f   l   u   e   n   c   e

backup   P o w e r — I n f l u e n c e

The example of a teacher interacting with one student also applies to
when the teacher is managing a whole class; for instance, saying some-
thing loud and brief, then pausing and then dropping to a whisper is a
classic approach of getting a class’ attention.9 When the teacher is speak-
ing loud (e.g., “CLASS, LOOK UP HERE”), the teacher only says the
words until the class starts to shift to neutral. If the pupils start to shift
when the teacher is halfway through the word “look” (i.e., “CLASS LO”),
the teacher stops. Equestrians have a term to describe appropriate power:
“equestrian tact”—only use the amount of power necessary.

Inappropriate power is when “neutral” is present and
the teacher is still operating from power.

A teacher has to be comfortable with power to manage from a frame of
influence. What the teacher feels when employing power doesn’t deter-
mine if the teacher will be doing appropriate or inappropriate power. It is
how the teacher feels about feeling the emotions during the employment
of power that determines if the teacher will stop the power posture once
the student shifts from being off-task to neutral.
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Roots of Inappropriate Teacher Power

Accommodate, Accommodate, Explode 
10

Pretending that people are animals, they could be placed on a con-
tinuum with dogs at one end and cats at the other.11 The continuum is
the degree of accommodating that the person extends to others. Like
real animals, when one calls a dog, it comes—a high degree of accom-
modating; whereas when an owner calls a cat, it has a message ma-
chine. The dog operates under the golden rule of, “Treat others the way
you want to be treated.” The corollary is, “If I treat others the way I
want to be treated, others will treat me the way I want to be treated.”
For example, if an adult dog asks an adult cat, “How was your week-
end?” the cat might choose to talk endlessly or just say, “OK.” In either
case, the dog expects the cat to return the favor and ask, “And how was
your weekend?” So, too, in the classroom, the dog teacher operates as,
“If I accommodate the class and the individual students, they will ac-
commodate me—our classroom will be an educational Camelot. Har-
mony and cooperation will reign.”

The teacher’s desire is to be a giving, caring person and often his ten-
dency is to accommodate. The concept of accommodating spans a whole
range of descriptions. At one extreme, it can mean the teacher is flex-
ible and can change his expectations to accommodate the request from
an individual student or the class as a whole. At the other extreme,
“accommodating” includes situations when the teacher is not respected/
appreciated. This chapter refers to the latter, unhealthy definition of
“accommodating.”

If the teacher repeatedly accommodates, each incident is like the
proverbial “straw” that is laid on the camel’s back, with the teacher being
the camel. It is important to be cognizant of the cumulative nature of the
straws, especially seasonally. If the teacher continues to accommodate,
he is likely to explode12 when the final straw “breaks the camel’s back.”

5-4
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Vignette: Scales of Justice

Long-Suffering Susan has a student teacher, Cathy Canine. Su-
san quickly realizes that her charge is a classic dog personality.
Three years ago, Susan mentored a student teacher, Donald
Dog. As a mentor, Susan wants to do even better this time.
Susan wants to impart some wisdom that she learned the hard
way: we can live the golden rule with the majority of students
when we are interacting one-on-one. But with certain stu-
dents, the cats, and often with the class as a whole, we want
to operate with the platinum rule: treat others the way they
need to be treated.

Long-Suffering Susan explains to Cathy Canine that as teachers
we have an invisible “scale of justice” inside ourselves. When
the class is mildly inappropriate, we set aside the fact that they
are not respecting us; we accommodate. While in no way do
we consciously keep track of the number of violations against
us, a tally is being kept unconsciously. How do we know this?
When the scales of justice are too tilted, Mount Saint Helens
explodes. On the day when the emotional plume is raising in
the air and the spewing of hot lava is flowing down the aisles,
the actual incident certainly doesn’t warrant the size of our ex-
plosion. Susan shares that she really embarrassed herself one
day when she found herself at wit’s end with an eighth grader
and finished her harangue with, “And I had your sister too!”
Talk about a scale of justice being kept a long time!! Long-Suf-
fering Susan ends with, “As you learn to be attentive to the ini-
tial urges to accommodate, ask yourself, ‘What do they need?’
Resist the urge to manage when you feel a strong emotion, such
as feeling violated. We don’t want to justify our explosions. We
want to avoid explosions by managing early, before we accom-
modate and start to feel.”

Pupils’ Perception

If the teacher explodes, how the class reacts as well as the teacher’s style
of exploding depends on several variables.

First, did the class witness an imposition or disrespecting of the teacher
and how the teacher accommodated? If so, from the class’ vantage point,
they are likely aware of the single straw that just happened. Depending
on the age of the pupils, they may agree that the incident should not have
occurred, but they are mystified at the intensity of the teacher’s reaction.
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The students are stunned because the explosion seems out of proportion to
the specific incident that occurred. They are likely aware of the single straw
but not the collective size of all the straws the teacher is responding to.

In addition, the concept of accommodating includes those times when
the teacher has spent endless hours preparing a unit that was not well
received. If the teacher explodes, the class will be shocked because
they don’t understand how the teacher could feel hurt since the disre-
specting/imposition is based on the effort the teacher exerted when the
class wasn’t present.

The second variable that explains the class’ reaction to the teacher’s ex-
plosion is the frequency of the Accommodate, Accommodate, Explode
syndrome. If the teacher repeats the pattern enough, the class will be-
come desensitized and progress through the stages of confusion and an-
noyance.13 In extreme cases, in order for the class to function, they will
learn to ignore the teacher’s harangues.

The third variable that influences the class’ reaction to the teacher’s
outbursts is the teacher’s style of releasing the weight of the straws.

If the teacher’s style is the pattern of Accommodate, Accommodate, Ex-
plode, where does the pattern come from and what is the manner of the
“explode?” This book is based on the concept of culture, with the corol-
lary that a person often doesn’t transfer the perception and competencies
of one cultural context to another cultural context. The book opened with
the example of the coach being totally aware of group dynamics while
on the athletic field, and yet not having the same sensitivity in the class-
room. The other example of how contextual cultural perception is was
the principal who wouldn’t think of responding to a teacher’s request
without taking into account how such a decision would affect the entire
faculty. But that same administrator might begin a debrief of a classroom
observation with, “There were two to three students over by the window
not engaged.” Such an opening might be totally insensitive to the ramifi-
cations if the teacher had attempted to engage such pupils. So while the
teacher might be personally very healthy, the teacher’s image of how a
teacher releases the tension of the straws might be based on what was
modeled for him by his own instructors. In essence, the healthy person
might operate in a healthy way in another environment such as at home
with his family and yet not transfer such healthy reactions to the position
of a classroom manager.

For whatever reason we might Accommodate, Accommodate, Explode,
there is no excuse for our infrequent counterproductive actions, nor is
there a reason why we cannot choose to make the transition from a tradi-
tional culture of power to the new educational culture of influence.

We can make the
transition from a

traditional culture
of power and
create a new
educational
culture of
influence.
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“When you go to
pick up one thing,
you find that it is

hitched to
everything else....”

John Muir

The solution is to
manage early,

before the teacher
feels.

Dissociate

Accommodate, Accommodate, Explode usually happens when the teacher
is in a fatigued, reactive state. This is not only innate to teaching, it is
true in all professions. When fatigued, we can’t see something coming,
partly because our own tolerance level is diminished; therefore, our op-
tions are greatly decreased.

To be proactive, the teacher needs a model of healthy releasing before
his patience is spent. The crux stems from the fact that the teacher is
accommodating in the first place. A discussion of increasing the reper-
toire of teachers’ coping behaviors misses the point. Instead of focusing
on healthy ways to release the weight and tension of the straws, avoid
putting the straws on the camel’s back to start with. A Healthy Class-
room proposes that the teacher not respond to the class and individual
student based on how he feels, which is the tendency of the accommo-
dating teacher, but on what the class and student need. Manage early
before you feel. As Kendall Zoller14 is fond of saying, “We are paid to
feel when we teach, not when we manage.”

Using Howard Gardner’s Multiple Intelligence Model15, the accommo-
dating teacher is more intrapersonal and in touch with his feelings. The
teacher behaviorally decides to intervene when there are enough straws
on the camel’s back to warrant the explosion and whereas successful
group dynamics is a result of the teacher being interpersonal, attentive
outside himself to the group dynamics. This is a more dissociated state.
Perception of group dynamics involves being aware of the interaction
between the class as a whole, the individual students who are present
and the teacher. It is more sophisticated than just perception of the indi-
vidual students or just perception of the class as a whole. Perception of
group dynamics is understanding the ecology of people. The more the
teacher progresses from just seeing the class as a collection of individu-
als to seeing the class as a whole as well as the individual students, the
more the teacher has to change his way of viewing reality. This transition
is similar to driving: the faster you travel the bigger the signs have to be
so you can read them from a distance. The biggest road sign the teacher
wants to read is his seasonal energy level. There are certain seasons that
the teacher wants to be cognizant of and prepare for by physically exer-
cising. One of the surest indicators of fatigue is the reduction in the
teacher’s sense of humor. By exercising, the teacher can have a different
season than his class. He can remain dissociated and effective during
times when students are seasonally prone to operating like victims.

One of the repeating themes in this work is that we, like all cultures,
behave in habitual ways. One of them is our tendency to operate from an
Accommodate, Accommodate, Explode template. We want to transcend
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our culture. “Traditions are like recipes. They are passed down forever.
The trick is to know what to eat and what to leave on your plate.”16

“The child is the father to the man.”17

Vignette: Mary Martyr and Don Doormat
(least recommended)

Mary Martyr and Don Doormat teach next door to each other.
While each has a family of their own, they spend most of Sun-
day conscientiously preparing their classrooms for the upcom-
ing week. They look forward to taking a snack break and visit-
ing with each other. Their friendship, and with it their mutual
trust, has increased over the years. Many times at the end of a
long school day they stop by each other’s rooms to comfort
each other. Without fully realizing it, they have been saying,
“These kids nowadays have no respect,” and “They just don’t
appreciate what we do for them.” They feel especially com-
forted when they share that they “lost it” during the day and
yelled at the children and the other one says, “I know, I regret-
fully do that too.” They jokingly describe themselves, “We are
not soul mates but we are solace mates.”

Vignette: Healthy Harry and Fitness Fran
(recommended)

Healthy Harry and Fitness Fran are former primary teachers who
teach seventh grade. While at a “stress retreat” they recognized
their tendency to pour themselves into their work. They have a
pact to help remind themselves to live balanced lives. The time
spent “after hours” on school work has to be equalized by a
quarter of that amount spent on fitness. Since they started the
agreement, they have been averaging 30 minutes three times a
week at the gym or walking. They know that they feel bad when
they read about the biographies of outstanding educators in the
newspaper and when professional journals tell of all the neat
stuff that these teachers are doing. They joke that they have yet
to hear of a teacher who spends only the regular contract hours
working being honored. They hope that the decrease in prepa-
ration time is more than compensated for by their being mod-
els of healthy adult human beings.
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Stereotyping

So far, A Healthy Classroom has defined a healthy
classroom as one where the individual student is
managed with respect. This involves the “teacher”
corner interacting with the “individual student” cor-
ner of the classroom triangle.

Of equal importance, but of a more difficult nature, is the interaction
between the “class” corner and the “individual
student” corner. It is an innate part of group dy-
namics for a class to gravitate towards stereo-
typing the individual members of the class.

As previously mentioned,18 initially the class stereotypes are based on
physical characteristics like size, weight and general appearance. In time,
the class notices internal traits like intelligence, competence, confidence,
humor, skepticism and curiosity.

On the surface it would seem that the student would accept the image if
the identity is positive, such as “best looking” and “very smart.” But it
seems that acceptance of the identity is not based on whether the image
is negative or positive but on whether the identity is voluntarily accepted.
If the student wants the identity, whether it is positive or negative, the
person welcomes the role. When the identity is imposed on the student,
the person may well resent the imposition. 

Each corner of the classroom triangle is vested in maintaining the stereo-
typing. The individual is interested in maintaining the image because the
student has an identity and a person would rather have an identity than
no identity. This also explains why a student will continue to act in an
inappropriate manner, because such behavior provides the security of a
given identity. This explains why the majority of students who are abused
at home and are counseled towards a different placement (i.e., foster
home) will absolutely resist. The other two corners are drawn to stereo-
typing, because they know what to expect from different members of the
class. The familiar is more comfortable than the new or the unknown.
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Scapegoat

One of the most common ways that stereotyp-
ing is detrimental to classroom dynamics con-
cerns the creation of a classroom “scapegoat.”
This is a group dynamic process where one per-
son19 is in the lowest position in the class. Col-
loquially, the hierarchial order is represented
by the ladder, and the student at the bottom is
referred to as being on the lowest rung of the
classroom ladder.

The ladder effect is especially present when in-
appropriate behavior appears. The bottom rung
of the ladder is the “whipping boy.”20 In time,
all the pupils expect such behavior from the in-
dividual student. Often the dynamics include the
teacher subtly, and not so subtly, managing the
person. This includes comments like, “Well, we
all know that Joe is always late!” In certain class-
rooms the same student is at the bottom of the
ladder regardless of whether it is the punctual-
ity ladder, or the weak on reading ladder or the
inattentiveness on listening ladder. Other class-
rooms have different ladders for different be-
haviors, so that a student who is never punctual might not be the same
student who is always fiddling around instead of listening (e.g., “Sally,
PLEASE LISTEN!!”).
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Because of the security of a given iden-
tity, the individual student often clings
to a set of behaviors. The other two cor-
ners of the classroom triangle are also
interested in maintaining the stereotyp-
ing because of predictability. From a
management perspective, the teacher
and class know and are comforted by
knowing who will and won’t need to
be managed. For example, if several
students are acting inappropriately and
the scapegoat is one of them, it is likely
the teacher will reprimand the scapegoat.

When the teacher, however inadvertently he might be doing so, repri-
mands one or two students more often
than is actually warranted, scapegoats are
created. Unusual as it might be, if the
class is starting to be inappropriate and
the teacher calls on a student who is per-
ceived as liked by the teacher, then the
class clearly distinguishes that the
teacher is displeased with the behavior
and not the person. This form of sorting
assists the class to understand that the
purpose of school is learning, manage-
ment is done quickly, amnesia occurs and
the class is back to learning.

For a healthy classroom, it is imperative that the teacher find something
that the teacher genuinely likes about the student that he will eventually
manage. This breaks the cycle of the managed student feeling disliked
(e.g., “You always pick on me.”).
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Vignette: Pearl Proactive

Pearl Proactive attended a preschool workshop where Harry
Wong presented.21 Pearl has a gift of finding something positive
about every student. Harry’s concept added a missing piece to
Pearl’s puzzle—how to convey to the parents that she likes her
students. She was very inspired to implement one of his sugges-
tions. After the first day of school, she phoned all her parents.
Just like Harry suggested, she reached 80% of her parents dur-
ing dinner time. She followed his suggested script by briefly
saying, “Hello, this is Mrs. Proactive. I am pleased to have (and
she would mention the student’s name) in my class.” It was
imperative to Pearl that she reach the parents of the students
she will likely manage.22 Pearl found the phone calls to be the
best investment of her after-school hours for the whole year. It
was effective because the parents of students who are often
managed are only used to phone calls from school that are nega-
tive. Pearl Proactive also learned that the calls also produced
some humorous results. When one parent ended the conversa-
tion with the teacher, she turned to her child and said, “That
was your teacher. What did you already do wrong!?”

While the individual student finds it wonderful that the teacher likes her,
from a classroom dynamics standpoint, it is even more important that the
class perceive that the teacher likes those students he might manage. The
reason is obvious. In the above example the teacher could afford to wait
until a “good” student joined the misbehaving group. As previously men-
tioned, when the teacher manages a “good” student, the class knows the
teacher is displeased with the behavior. However, there will be more
occasions when the teacher cannot afford to wait for the “good” student
to join in than when the teacher has the luxury to wait. Therefore, the
teacher needs to be perceived as lik-
ing all students.

The question arises, “Why is the
teacher managing the ‘good’ student
such an uncommon practice?” The
answer is found in the opposite di-
rection, “What is the benefit of man-
aging only the scapegoat?” The
members, aside from the scapegoat,
who are misbehaving improve their
behavior while the relationship be-
tween the teacher and these students
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is preserved. In the true sense of the word, the scapegoat student isn’t a
goat at all but a sacrificial lamb, delivered up for the good of the teacher’s
relationship with the class.

How does a teacher
know how much his in-
advertent behavior is
subtly reinforcing the
scapegoat’s inappropri-
ate behavior? Let’s ex-
amine two classrooms:
Teacher A and Teacher
B both have scapegoats
in their rooms.

If the scapegoats are removed, what will happen?

If no new scapegoat appears in Teacher A’s classroom and this is a
pattern for several years, then Teacher A’s classroom is a healthy class-
room. If in Teacher B’s classroom another scapegoat appears and this
is a pattern, then Teacher B’s classroom is less than healthy. Although
most teachers claim that the students determine the success and ease of
the year, the specialists of elementary schools know the teaching per-
sonality of every self-contained teacher. But the teacher’s behavioral
and emotional signature imprints the class. Such characteristics are vivid
to the PE, music, media center and computer lab specialists. The spe-
cialist looks at his schedule before school even starts and can predict
what kind of school year the specialist will have based on the schedule
of when certain teachers’ classes are seen. The specialist hates to have
Teacher B’s unruly
classes just before or
just after lunch and at
the end of the day.
The specialist smiles
if the angels of
scheduling have
Teacher A’s class
scheduled during
these time slots.
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For a teacher to
move toward a

healthy classroom,
he has to switch
his purpose from
“educating the

student” to
“educating the
whole person.”

Teacher’s Efforts to Prevent Stereotyping

The goal of healthy classroom management is to recognize our cultural
tendency to generalize from a student’s behavior to the student as a
person. This tendency is true apart from whether the student exhibits
negative or positive behaviors. If the straight “A” student makes a mis-
take, the student is still a good person. And, equally true, if an at-risk
student behaves well or does well academically, in no way does the
student’s value as a human being increase. From a classroom dynamics
vantage point, the positive identity assigned to the individual is often
as emotionally isolating as the negative identity. And, even more im-
portant, the existence of stereotypes deprives each student of a model
of a full human being. It is the same as a major character in a novel or
movie compared to a minor player. The reader learns the many com-
plexities of the former while the latter is assigned just one trait to sup-
port the plot. So too, in the classroom, the more facets each student
shows in the classroom, the healthier the individual and the healthier
the classroom atmosphere.

The definition of a healthy classroom is when each individual student is
accepted as a person and, at the same time, each person is held account-
able for her behavior. “Accepted as a person” includes creating an envi-
ronment where a person’s many facets are encouraged. Stereotyping is a
group dynamic process whereby members of a class are seen in predict-
able images. Predictable images allow everyone to be comfortable; the
teacher can count on certain people to act in certain ways. Likewise, the
group is able to know what roles and functions will be done by which
members and, lastly, the individual person has an identity. In essence, the
person’s behavior and the person have been generalized together. As teach-
ers we have the tendency to say, “Well, we all know Sally is ‘smart.’”
“Fred is such a ‘clown.’”

A healthy classroom is one where the
student is known apart from her behaviors.

In literature the main characters are described as “full” and the minor
members of the story as “flat.” Stereotyping results in flat human beings.
The teacher wants to acknowledge the abilities and attributes that each
member of the class displays and, at the same time, foster each student to
be more than the student sees herself as being.
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Examples of Preventing Stereotyping

If the class starts to see The teacher...
a student as...

asking a lot of questions tries to decrease this behavior.

critical notices when the student is
complimentary and fosters the
new behavior.

serious watches for a glimmer of humor
and endorses the humor.

a class clown observes a sliver of seriousness
and encourages this behavior.

Vignette: Structured Mistakes

Gloria Global views education as not just academic education
but human education. She is a legend for achieving amazing
results with unusual methods. Once she asked a straight “A”
student to come to the back of the room and had him sit in a
chair that was brought in from a classroom that was two grades
lower than Gloria Global’s classroom. The student was invited
to write with his “off hand” and misspell two words during a
spelling test. When asked by her colleagues for Gloria Global’s
rationale, she said, “I am as concerned for the ‘better’ students
as for those who struggle academically. The ‘perfect’ students
experience school life as a format of absolutes. They are pan-
dered to because of their ‘right’ answers. They miss the oppor-
tunity to practice recovery or flexibility. That is only because
they are still in school. They don’t know that success in life after
graduation is not composed of such a black and white format.”
Gloria Global explained that this particular student was ready
to broaden his image. By having the student use the chair from
a lower grade and write with his “off hand,” Gloria Global is
able to suspend the student’s self-image and let him practice
the concept that his person is not the same as his behavior in a
safe environment.

Outside the home,
school is the

primary vehicle
for socializing

people into their
self beliefs.
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Standard-bearers Foster Full Humans

While the teacher wants to prevent stereotyping in his classroom so that
the students become full human beings, it is precisely the early forma-
tion of stereotypes in the classroom that provides the teacher with grist
for the mill to foster full humans. As group formation occurs, the unique-
ness of each student begins to emerge. Statistically speaking, the stu-
dents who are noticed are usually identified with one characteristic. If an
individual student is seen as having more than one characteristic, then
the traits tend to be correlated; for example, the straight “A” student is
“serious.” During the initial stages of stereotyping, certain students sur-
face as standard-bearers of different traits. The noticeable standard-bear-
ers, such as “the class clown” and “the brain,” unconsciously mold the
students into thinking that “in life each person finds her niche.” These
standard-bearers are critical in achieving one of the goals of a healthy
classroom–fostering full human beings. How? Since the standard-bear-
ers are the salient models of what human beings are, if they manifest a
full range of traits then the students believe that it is normal for one’s
personality to include a full range of behaviors. The goal is for the teacher
to elicit humor from the straight “A” student and a seriousness from the
class clown. In the area of management, if there is a class “problem child,”
the level of healthiness that the classroom can arrive at is limited.

Vignette: Barbecue

Solomon Faire has been teaching for years on a variety of grade
levels. He knows that often the teacher is a surrogate parent
and, based upon certain home conditions, often is more effec-
tive than the biological parent. Solomon knows a teacher’s pri-
ority is to care for the whole class and, secondary to this, the
teacher tries to care for the individual students. About every
other year Solomon will have one to three students who seek
attention in inappropriate ways. He wants the class to ignore
the student (Paul Pariah), because if the class is shocked, con-
fused, or annoyed23 by the student’s behaviors, the student will
only continue to act this way in order to get attention.

This year the class isn’t showing the flexibility that Mr. Faire needs
to individualize the rules. Every time Paul Pariah does the small-
est infraction, the pupils call out, “Mr. Faire, Paul is doing it
again!” Of course Paul Pariah loves it. Solomon reflects on how
to convey the dynamics involved to the class.

continued on next page
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Solomon Faire arranges to have Paul Pariah be in another part
of the school for twenty minutes. Solomon Faire stands next to
the bulletin board where the rules are posted and tells the fol-
lowing story. At the 4th of July family picnic, hamburgers are
being served. The first three people receive one hamburger each,
the fourth person receives three, and another person only re-
ceives the buns without the meat. Mr. Faire asks the class what
they think of the server. There is a clear consensus that the chef
is unfair. Then Solomon Faire explains that the fourth person
who receives three hamburgers is on a college football scholar-
ship, weighs 275 pounds and needs a lot of food to keep his
weight up. The pupils’ comments indicate an immediate change
of view. Solomon Faire shows his innate patience and sure
enough, someone asks, “What about the person who doesn’t
get any meat?” The question is followed with an immediate
chorus of “Yeah!” They are satisfied when they learn the fifth
person is a great grandpa who doesn’t like to have his false
teeth in his mouth and therefore can’t eat meat, only the buns.

Solomon Faire then explains, “This classroom is like that picnic
and the teacher is similar to the server.” Pointing to himself,
Solomon Faire continues, “That is why the cook has to treat
each person differently.” And, as the students nod, the teacher
moves over to Paul Pariah’s desk and says, “That’s why someone
is better served with different rules; let’s ignore it when Paul
acts that way. Let me decide what to do with him privately.”

Sandwich

If students are both praised and reprimanded in clusters and the clusters
are cross-stereotyped, health is increased. If Brian Brain is singled out
(“In reading the papers last night, Brian’s essay was excellent.”), then
the class unconsciously thinks, “Sure Brian can achieve such heights
because he is ‘the brain.’” If Brian’s name is mentioned with two other
smart students, then the classroom is fostering hierarchy. If Brian’s name
is mentioned with two of the class clowns, then everyone can be anyone.
The term sandwich is used because the person who doesn’t typically
belong in the category of students being mentioned is placed in the middle
of the students who, from a stereotypical standpoint, do belong there. In
the management arena, by sandwiching the “scapegoat” with students
who are seen as behaving appropriately, the caste system is broken. (“The
discussion with Sally, Joe (the previous year’s ‘problem child’) and Frank
produces some interesting concepts.”)

5-9
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“Strangely
enough, pleasant

things are not
really funny. You

cannot create
humor out of
happiness.”

Charles Schulz25

Vignette: Michelangelo and the Sistine Chapel

(The following is a true and humorous example of sandwiching
a “good” person among the “bad.”)

When Michelangelo was painting the Sistine Chapel, a particu-
lar Cardinal kept intervening. The nosy official would visit the
work in progress and critique Michelangelo’s work. The Cardi-
nal would also complain to the Pope that the Pope should di-
rect Michelangelo to make changes. The artist finally drew the
line and prevented the Cardinal from entering the building.
When the chapel was finished there was an opening ceremony.
Much to the Cardinal’s chagrin, he found a facsimile of his face
in the portion of the painting predicting hell.

Healthy Humor

As mentioned in Chapter One, Class Formation, laughing is one of the
fastest ways to have a class breathe. When the humor is done so that
laughter occurs in unison, instant health is gained momentarily. Humor
is usually done at the expense of a person or subgroup. Someone once
said that adult comedians would be lost for material if sex and drinking
were off limits. Both as teachers and students, we have all experienced
healthy humor. But what is it? It would be easy to say, “Healthy class-
room humor happens when laughter is not at the expense of a student or
group of students.” But greater clarity is called for. If all three corners
perceive that the humor stems from the student’s behavior and not the
student as a person, then it is healthy humor. This kind of humor is liber-
ating because the individual student can laugh and the class can identify
with the same behavior.

Healthy humor is when the class laughs
“with the student”

instead of “at the student.”

Favoritism

Teachers have always known that showing favoritism towards certain
students has negative consequences. A Healthy Classroom explains why
favoritism is destructive–it splits the class. The educator wants to con-
sciously try to avoid exhibiting partiality. Unconsciously the educator
still will be indicating a bias.25 The teacher’s face, voice, body posture/
proximity and breathing are communicating degrees of like or dislike.
When a teacher calls on a student for academic purposes, the teacher
physically comes closer to the student he likes compared to the student

5-10
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he dislikes. The reverse is also true. When the teacher calls on a student
for management purposes, he stays farther away from the student he likes
and moves closer to the student he dislikes.

Leaders, Barometers and Liaisons Over Time

Since A Healthy Classroom implies that a healthy classroom does the
opposite of stereotyping by fostering full humans, it follows that the lead-
ership in such an environment might well change. The antithesis of ste-
reotyping is an atmosphere of flux. One evidence of a class in flux is that
different tasks warrant different leadership qualities, which means that
the leadership is shared. Some of the teacher’s techniques to broaden the
base of ownership in the classroom have been previously mentioned;
namely, Fostered Leaders and Levels of Teachership.26 Sometimes the
leadership changes because of the characteristics of the leader. Initially,
the external auditory may be a leader, but within two days the person’s
status declines. Over time the dynamics of leadership in a healthy class-
room change. There is a blending of who does what; the words always
and never ( e.g., “Sally always gets to help the teacher.” ”I never get to
read aloud.”) are markedly absent. The term “committee” is a popular
and effective way of getting things done in the room.

Over the course of the school year, both leaders and barometers are af-
fected by time. In a healthy setting several variables influence who the
barometers are. The more stereotypical the classroom, the more certain
students are barometers for the class as a whole. The healthier the class-
room, the more students’ full personalities come out. This means that
there are many subgroups, and each student belongs to several subgroups.
Often the barometers for subgroups don’t change, but over time the im-
portance of the subgroups changes. Time affects barometers differently
than leaders. For example, at the beginning of the year the subgroup of
skeptics (“Let’s check out the teacher.”) might be influential but in time
the subgroup’s influence fades.

Any discussion of leaders and a healthy classroom must include the con-
cept of liaison. This student floats between several subgroups. A liaison
is a student seen by some of her peers as being credible-oriented; she
values productivity and sees the class as more important than the indi-
vidual students. She is perceived by other classmates as being approach-
able-oriented; she is committed to high morale and relationships with
individual members of the class. A liaison’s flexibility is such that some-
times she is a “lead” and other times a “support.” The varied views of
this student indicate that the liaison is not in a given mold. The liaison
shatters the confines of stereotyping. In essence, liaisons supercede and
therefore replace the concept of leaders and barometers.

“Life’s a dance
you learn as you

go. Sometimes you
lead, sometimes
you follow.”27
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In a healthy classroom, there is a larger
number of liaisons than in the average classroom.

Vignette: “Why didn’t you say Allison’s name earlier?”28

As the classroom phone rings, Malcolm quickly points to two
math problems on the board and indicates for the pupils to
practice them. Since Malcolm has fewer students in his eighth
grade class than the other instructors, the office was notifying
him that a new female student would be sent immediately to
the room. As Malcolm hangs up the phone, he plans to pull
three students out into the foyer and give them a “heads up” on
the new member of the class. As he starts to say, “Can I see
Sally...” the class stiffens a bit, “... and Nicole and Allison out in
the foyer,” the class relaxes. Julie, the class’ external auditory
student says, “Why didn’t you say Allison’s name earlier?” Curi-
ously, the teacher asks, “Why?” And Julie, ever ready to volun-
teer information pipes up, “Because she’s never in trouble!”
Instantly Malcolm realizes the class assumed the phone call
meant someone was in trouble. However, when Allison’s name
was mentioned the pupils knew the assemblance was going to
be positive because Allison is always “good.”

That night at home as Malcolm shared his day over the dinner
table, he realizes that until he broadens the base of the leader-
ship in the classroom, Allison must be the first name mentioned
for all neutral or positive gatherings of students.

Management Positively Affects Curriculum

The ENVoY trilogy programs29, while they emphasize management, posi-
tively affect the curriculum:

1. Since effective management techniques are quicker than ineffective
management methods, the ENVoY trilogy provide the teacher with
more time for curriculum.

2. Since the approach is based on the student being more attentive to
visual clues, and since being visual is the key to academic success,
the approach influences the student to develop her visual modality. If
the teacher writes “5 x 5 = ” on the board and says, “Class, what is
five times five?” the class can answer without looking at the board.30

Lessons taught orally inadvertently increase inattentiveness, whereas
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if the teacher says, “Class, what is five times this number?” and taps
on the board, the class has to visually be attentive.

Likewise, A Healthy Classroom focuses on how healthy classroom dy-
namics positively affect the management arena. The next several pages
delineate specifically how.

One of the greatest academic challenges has been finding ways to ac-
commodate the needs of the “inclusion students.” The first three phases

of a lesson are class oriented; the teacher helps
the individual student only during the fourth
phase. The teacher can be very skilled at indi-
vidualizing instruction and still may be shack-
led by the lack of time to assist these students.
Since the teacher has a limited number of ways
to stretch time, the answer to assisting these stu-
dents might well lie in the other corner, namely
the class, aiding these students. This would only

happen when the class is unified— which is what occurs when A Healthy
Classroom is implemented.

Osmotic Learning

A Healthy Classroom produces an interesting
phenomenon. When the class has been suffi-
ciently formed, students can learn osmotically.31

There are several levels of this kind of learning.
One is “ownership.” When a student says to the
teacher during the Teaching phase of the lesson,
“I don’t get it,” and a table mate immediately
volunteers to help, the teacher covers more content for the group as a
whole with the class owning the learning for those who need assistance.

The “ownership” level is common in many healthy classrooms. Another
level, much less common, is when the teacher checks for understanding
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during the presentation of new material—“Does that make sense?”—
and most students congruently nod their heads. But sometimes a small
number of students nod their heads “yes” while having furrowed fore-
heads. This incongruency can be interpreted as they consciously “don’t
get it” and yet, viscerally, believe they will. It is almost like these students
are non-verbally saying, “Since I am a part of this larger organism called
the ‘class,’ and the majority are ‘getting it,’ I will also!”  It is as if the
minority has confidence based on future competence. Being a member of
a larger body allows one to accomplish more than what one could alone.

An even stranger level of osmotic learning is when the student can un-
consciously perform a task. Based on the grade level, it might be finding
the vowels in the alphabet, converting fractions to percents, or research-
ing and writing papers. The phrase “osmotic learning,” while a curious
one, is an accurate description of students learning indirectly, instead of
directly. Some possible explanations are offered.

The first is the research on “accelerated learning.”32 The popular phrase
used to describe a classroom of accelerated learning is relaxed alertness.
On the surface the term might seem like a paradox. Translating the phrase
in Healthy Classroomese, we would find the pupils breathing low and
on-task. The question is not whether the student “gets it” or not, but
whether the student breathes high/shallow vs. low/abdominal when not
understanding.

The second explanation comes from a model33 that describes a person’s
learning as progressing through the stages of:

1. Unconscious incompetence. The student doesn’t know she doesn’t
know/can’t do something; e.g., the student has never heard of con-
verting fractions to decimals and therefore is unaware of her igno-
rance.

2. Conscious incompetence. The student knows that she doesn’t know
or can’t do something; for example, the student is introduced to the
concept of decimals being a different way of expressing fractions but
is unclear about how to do the conversion.

3. Unconscious competence. The person has been practicing a new learn-
ing or skill and doesn’t realize that she is more competent than she is
aware of. For example, the student says she cannot remember whether
the numerator or the denominator becomes the dividend but instinc-
tively makes the numerator the dividend.

4. Conscious competence. The person can not only do the new learning
or skill but is aware that she can do it; the student knows for sure that
the numerator becomes the dividend and can explain the skill.

It takes
considerable

knowledge just to
realize the extent

of your own
ignorance.34

5-14
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1. Unconsciously incompetent

2. Consciously incompetent

3.

5. Unconscious competence/habit. Since the conscious mind can only
simultaneously hold five to nine items at a given moment35, anything
a student consciously can do (stage four) will in time become a habit.
This means the student automatically does it without thinking, thus
allowing one of the five to nine conscious slots to be assigned to
something new that will be learned. The difference between this level
and level three, which has the same title, is the following. The stu-
dent is doing conversion of fractions to decimals and becomes con-
fused. If the student is at the third stage of development, she is lost. If
she is at the fifth stage, she can easily recreate the fourth stage and
arrive at a conscious understanding. As Jerry Seinfeld says, “When
you’re not doing well and don’t know why, it is scary. If you know,
it’s not so scary!”36

A Learning Model

Osmotic learning is when the third stage is reached in an accelerated
manner because of the group dynamics.

Other Positive Effects

There are three other intriguing academic advantages from A Healthy
Classroom. They foster thinking.

1. In the curriculum tube, the desire
for years has been to switch the
teacher from a “dispenser of knowl-
edge” to a “facilitator of thinking.”

This is parallel to the ENVoY
movement in the management tube
of switching from a style of “man-
agement by power” to “manage-
ment by influence.”

Unconsciously competent 5.

4.Consciously competent

Unconsciously competent
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T

I

And while it is possible for a teacher to operate as a facilitator of
thinking while managing from a power position, it is unlikely. It makes
more sense to switch from a dispenser of knowledge to a facilitator
of thinking at the same time the teacher changes from managing from
power to managing through influence.

In fact, the management tube leads the curriculum tube.

2. The curriculum concept of fostering thinking could be done with the
teacher working with the individual students; however, this may be
an impossibility because of the amount of time such an approach
would take. Another alternative is for the teacher to facilitate the
class as a whole—which is what happens during the Teaching phase
of the lesson. Thinking is part of the larger activity of reflection and
verbally clarifying which is best done with smaller groups or one-on-
one. Thinking by this definition demands that the class have safety to
accomplish this. This is what A Healthy Classroom accomplishes.
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3. “Dimensions of Learning”37 and other cur-
riculum modes say that relationships are the
key to fostering thinking skills. This is true
for no other reason than that dialogue usu-
ally is needed for thinking to occur. The cur-
riculum tube has operated as if students can-
not reach very high levels of sophistication
without the much needed relationships and
accompanying safety needed for thinking.
The advocates of thinking are still waiting for the desired conditions. A
Healthy Classroom develops the necessary group dynamics as a by-prod-
uct of its management system.

Vignette: Elsie Epiphany

Elsie Epiphany is devoted but not blindly committed to every-
thing she does. She is a living example of Socrates’ axiom, “An
unexamined life is not worth living.” In her mid-forties she signed
up for a yoga class. Her colleagues, knowing she never missed a
weekend church service, teased her, “Is this going to be your
new religion?” One thing Elsie Epiphany immediately realizes
in her yoga class is that breathing seems to be the key cause and
indicator of how she is doing. She discovers that she often prays
with high/shallow breathing. She had to laugh when she real-
ized the contradiction of praying with the mental conviction
that everything depended on her maker while physically acting
like it depended on her. It took some concentration to remind
herself to breathe low/abdominally when praying. She found
much more peace from prayer and attending devotional ser-
vices. The insights from the yoga class didn’t stop with her spiri-
tual life. She realized that every time a student wasn’t “getting”
a concept in the classroom and she was assisting the student,
she was breathing high/shallow. In time, she learned that the
more possessive she was about the outcome of the student “get-
ting it,” the higher/shallower she breathed; and, conversely, the
more relaxed she stayed the more she actually achieved her
outcome. It was as if the child’s lack of understanding caused
the child to be tight (breathed high/shallow) and Elsie Epiphany’s
concern showed in her breathing, as well. When she stays calm,
her breathing positively affects the student. Elsie Epiphany wrote
a private note to herself, “What we get is a by-product of how
we breathe.”

T
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Summary

This chapter presents strategies for preventing stereotyping in the class-
room and fostering full humans. The following, compared to the average
group, includes, but is not limited to:

• The absence of

- scapegoats

- students being equated with their behaviors

- “ladders” of students being ranked

- favoritism

- “accommodate, accommodate, explode.” Ideally, the teacher
manages before he feels.

• Standard-bearers model a full range of behaviors that the rest of
the students follow.

• Teacher sandwiches students from different categories.

• The class perceives that the teacher likes the student he managed.

• Teacher appropriately transitions from the necessary dependency
of Teachership One to the healthier self-reliance of Teachership
Two. (Ch. 4)

• Healthy humor is frequently present, enjoyed by all, and often
only understandable to the members of the class.

• Leadership is shared, is based on situations, and changes over
time.

• Osmotic learning occurs.

• Liaisons are present.

• Students are realistic, optimistic and ambitious about their
future.

• Thinking occurs because the following is present:

- Safety. It is OK to risk, to be vulnerable and explore and
change one’s mind.

- Relationship. If thinking was developed during the teaching
portion of a lesson, then there would only need to be a rela-
tionship between the teacher and the pupils. Thinking requires
dialogue among the pupils; the safety necessary for dialogue
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is accomplished via Teachership II. Healthy group dynamics
is the term for such safety and relationship.

An increase in one’s professional competence
is a result of one knowing oneself better.

Gabriel Byrne
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Classroom Cultures

How does a student know that I care and
like her as a person? How do I hold the
student behaviorally accountable?

Chapter Five: Managing A Healthy Classroom,

pp. 135-137.

Managing the Behavior

Am I systematically employing eye
contact when the interaction is positive
and a third point when managing be-
cause of my visual information?

Chapter Five: Managing A

Healthy Classroom, pp. 137-

139.

Power vs. Inappropriate Power

Am I halting any power employed as
soon as the student(s) shifts to neutral?

Chapter Five: Managing A Healthy Classroom,

pp. 139-141.

Chapter Five Post-its

Accommodate, Accommodate,
Explode

Instead of operating based on feelings,
do I manage based on what the students
need? Am I managing early enough?

Chapter Five: Managing A Healthy Classroom,

pp. 141-145.

Scapegoat

Am I rotating which students are man-
aged, or are there certain names I am
using so much in a negative manner that
I wouldn’t give an offspring the same
name?

Chapter Five: Managing A

Healthy Classroom, pp. 147-

150.

Preventing Stereotyping

Which of the following am I employing:
rounding personalities, fostering liaisons,
sharing and rotating leadership?

Chapter Five: Managing A

Healthy Classroom, pp. 151-

153.
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Standard-bearer Students

Am I actively fostering standard-bearers
into fuller human beings? Is there an
atmosphere that anyone can become
anyone and do anything?

Chapter Five: Managing A

Healthy Classroom, pp. 153-

154.

Sandwich

Am I sandwiching students from differ-
ent subgroups so that the distinctions
between categories are blurring?

Chapter Five: Managing A

Healthy Classroom, pp. 154-

155.

Healthy Humor

Am I fostering a healthy humor when we
are laughing with kindness with the
student instead of at the student?

Chapter Five: Managing A

Healthy Classroom, p. 155.
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Avoiding Favoritism

Am I creating an atmosphere where
everyone is both individually equal and
at the same time unique?

Chapter Five: Managing A

Healthy Classroom, p. 155.

Over Time

Do students belong to many subgroups,
the concept of barometers is blurred and
leadership is replaced with liaisons?

Chapter Five: Managing A

Healthy Classroom, pp. 156-

157.

Osmotic Learning

Are the students thinking with each
other? Are the special needs students
being cared for by the class?

Chapter Five: Managing A

Healthy Classroom, pp. 158-

163.

Chapter Five Post-its (continued)
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End Notes

1. Senge, Peter M., The Fifth Discipline Field Book.

2. ENVoY and Michael Grinder’s forthcoming A Cat In The
Doghouse are collections of management strategies.

3. This is the theme of Albert Cullum’s book, The Geranium on
the Window Sill Just Died But Teacher You Went Right On.

4. Exit Directions (ENVoY p. 28) preserves the relationship
while seeking compliance on a behavioral level.

5. All three of the ENVoY Programs are built on this premise.

6. See p. 40.

7. Influence Approach (ENVoY p. 38).

8. The concept of OFF/Neutral/ON when coupled with the
Influence Approach defines appropriate power (ENVoY ch. 1).

9. ABOVE (Pause) Whisper (ENVoY p. 18).

10. The author hesitates to include this section because although
some readers will find tremendous insight, some will be confused and
others will be offended. The hope is that whether you agree or disagree,
the section extends a dialogue about the characteristics of our “culture.”

11. As presented in Michael Grinder’s Charisma: The Art of
Relationship and forthcoming A Cat In The Doghouse.

12. Imploding isn’t any healthier.

13. See Chapter Three: Stages, pp. 84-88.

14. ENVoY trainer and coach, California.

15. Multiple Intelligences: The Theory in Practice by Howard
E. Gardner. Paperback, March 1993.

16. Denzel Washington in the movie Mississippi Masala.

17. It would have been nice if William Wordsworth had said,
“The child is the parent to the adult.”

18. See Chapter One: Class Formation, p. 34 (“How well are
the individual students known?”)

19. While there may be more than one scapegoat in a class-
room, the text will use the singular reference.

20. In Roman times, a child of wealth had a slave assigned to
him as a muse-playmate. When the child was naughty the parents
would likely whip the slave. Because the child won’t want to see his
“friend” hurt, he is likely to change.
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21. National Teacher of the Year, inspirational speaker and
author of several books including First Days of School; the above
suggestion is more palatable for self-contained classroom teachers.

22. See Preventive Management Inventory, p. 173.

23. Reference to Chapter Three: Stages, pp. 84-88.

24. Charles Schulz, Charlie Brown, Snoopy and Me.

25. The readers are strongly encouraged to receive training in
TESA (Teacher Expectations and Student Achievement) and GESA
(Gender Expectations and Student Achievement). These programs are
excellent at increasing instructors’ awareness of the teachers’ non-
verbal communication and the effect on individual students as well as
the class as a whole. If you have trained in these approaches, you are
encouraged to include these concepts in your professional development
plan for the school year.

26. p. 76 and p. 117.

27. Song by John Michael Montgomery, “Life’s A Dance.”

28. This is a variation of Sandwich, p. 154.

29. ENVoY, A Cat In The Doghouse and A Healthy Classroom.

30. Getting Them to Seek You (A Cat In The Doghouse).

31. The scientific definition of osmosis is the passive diffusion
of water across a selective permeable membrane from an area of high
concentration to an area of low concentration. The term “Osmotic
Learning” is employed because as a result of group dynamics informa-
tion flows from students who initially grasp a concept to those students
who need assistance to grasp it. As Margaret Wheatley says, “Informa-
tion only flows with (and because of) relationships.”

32. The reader might want to investigate “Suggestopedia,” Dr.
Lazonov’s research, Peter Kline’s Every Day Genius, Super Camp
(800) 228-5327, DePorter’s Quantum Teaching and Quantum Learn-
ing, the SALT organization. A general source with many references is
Vos & Dryden’s The Learning Revolution.

33. Many readers are familiar with Albert Bandura’s four-stage
model. A Healthy Classroom adds stage three converting the model to
a five-stage template.

34. Thomas Sowel, Creators Syndicate.

35. George Miller, “Seven plus or minus two.”

36. May 19, 1998 interview with Bob Costas, NBC.

37. See ASCD “Dimensions of Learning” by Bob Marzano.



To be respectful of gender equality and yet provide the educator with a fluid reading
style, in this chapter the teacher is referred to by the female pronoun and the student
by the male pronoun.

CHAPTER 6
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SPECIAL
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Managing Cats
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This chapter could be subtitled, “When baffled, come here to
confirm your sanity.” We are most baffled when we are sur-
prised by how the class is behaving. By greeting students at
the door, not only can we set a welcoming tone but we can also
check out the size of the chip on certain students’ shoulders.

As teachers we often have to be a chameleon when greeting
students. With most students the teacher can smile and make
eye contact while greeting. With the at-risk population we of-
ten have more success if we don’t seem too happy.

In the above illustration the first cat who enters indicates that
it might be a rough day. Because the teacher has noticed it she
won’t be surprised. When we are not baffled we can proactively
adjust.
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From a group dynamics standpoint we want to manage
the individual student based on, and for the sake of, the class.

Introduction

It is with much hesitation that this chapter is included in this work. This
chapter will have more information that appears in other parts of the
book than any other chapter. The final decision to have this chapter in-
cluded was made for two reasons: first, it helps to have the reader see the
concepts more than once; and secondly, some concepts are highlighted,
woven together and summarized better here than scattered throughout
the book.

Preventive Management Inventory identifies the five students the teacher
is most likely to manage and offers specific strategies to respond. Con-
trolling the Microphone explores the number one curriculum issue for
new teachers—who gets to talk, what they are allowed to talk about and
when they get to talk. This issue of who gets to talk about what and when
plunges the reader into the controversial area of the auditory-oriented
student. While every student has a right to learn, the auditory-oriented
learner that will be introduced in Preventive Management Inventory
doesn’t mesh well with the group dynamics setting of the classroom.
Time is devoted to list the three characteristics of such a learner and
seven practical strategies that can be implemented.

The demographics of the classroom are rapidly changing. One popula-
tion that is increasing is the asocial pupil. There are four separate entries
for this problematic area. The Temporarily Asocial Student and Chronic
Asocial Student sections make the distinction between the length of time
the student has been asocial and what implications that holds for the
teacher. Greeting Them at the Door is an age-old technique that provides
the teacher with early information regarding which students might be
temporarily asocial and what to do about the situation. When the teacher
is unable to remove the chronic asocial student, the teacher can do bril-
liant modeling for the rest of the class on how to be emotionally mature
when circumstances prevent the teacher from being actively effective.
Confirming the Class’ Sanity squarely addresses this issue.

Among the remaining competencies in this chapter, Interpretation of
Voices will greatly assist the teacher in knowing the timing of when to
call the class back from cooperative learning activities. And, finally, the
concept of “Dog and Cat”1 is applied to the broader picture of the educa-
tional culture and when a “dog” teacher would or wouldn’t intervene
compared to a “cat” teacher.

If lost, read this
chapter.

This chapter will
reaffirm your

sanity. There are
some situations

beyond our
influence.
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Preventive Management Inventory

The class’ needs and the individual student’s needs may be different
enough that the teacher will do the group dynamics axiom of class first,
then individuals. There are legitimate learning styles that don’t mesh
well in a group setting. The teacher knows that she is clear about these
distinctions because the teacher can like someone personally who, as a
member, is a pain. In general, the teacher wants to be attracted to “troubled
students” in that the teacher has to establish a relationship with those she
will eventually manage.

As the pupils enter the room, the teacher may want to do some preven-
tive management by identifying students who are potentially trouble-
some for the class’ learning and health. Think of students as dogs and
cats. We mean this in a most respectful manner. In fact, professionals
who work with horses and dogs claim that people are often more hu-
mane towards animals than they are toward fellow human beings.

Dogs are approachable, cooperative, and will operate win-win. Cred-
ible-oriented students are independent learners, like cats, and are often
oblivious to the win-win paradigm. By understanding that dogs come
when they are called and cats have call waiting, call screening and mes-
sage machines, we are not offended by cats’ independent behaviors. The
students who are most potentially troublesome are stressed students, au-
ditory-oriented students, “what about” learners, students different than
your style, leaders, or captured students.

Stressed Students

Some students don’t breathe. They are identifiable by lack of fluidity in
movement, difficulty finding words, shoulders rising, high breathing and
a stiff appearance. The more the culture of the classroom is credible-
oriented, the less the student in stress will affect the rest of the class. This
is because credible-oriented people are more productivity-oriented
whereas an approachable-oriented culture is more people-oriented and
will stop everything until each member of the class is OK.

Auditory-oriented Student

Some students ask a lot of questions. They are identifiable by neurologi-
cal indicators2 and friendliness. (They have never met a stranger.) Espe-
cially troublesome are auditory learners who don’t breathe. The most
dangerous situation is when a classroom has three or more auditory stu-
dents because they activate each other. Picture each auditory student as a
separate tracking station. Every time one student talks it activates all the
other auditory students. This is why the sixth to ninth grade teachers
have to be so careful when managing and doing preventive management.

6-1
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The letter “a” in adolescence stands for “auditory”—the whole class, on
any given day, is auditory.

“What About” Learners

The average student thinks in terms of WHAT, WHY and HOW are we
going to cover the topic. But certain students think differently from their
classmates. These students are more right brain-oriented. They think in
terms of “what about....” These students are identified by kinesthetic neu-
rological indicators3 and body shifts. They are mistake prone, impulsive,
entertainment oriented, and self-selective. These are the students who
may not be able to persevere through college but, if they do, will be very
successful in graduate school.

Students Different Than Your Style

There are many models of how people think. The teacher who is aware
of her own style of thinking will know how to compensate for those
students who think differently than she does.

The author is very kinesthetic and globally-oriented. He thinks about
WHAT and HOW we are approaching the next topic. He forgets to say
WHY the topic is important. His approach can confuse students who are
notetakers, exhibit visual neurological indicators4 of being linear-oriented,
want details and are motivated by a logical sequence. As a compensating
device, the author will periodically say, “Now WHY are we doing this?”
By asking this question aloud and then answering the question, the au-
thor remembers to satisfy students who think differently than he does.

Leaders

Captured Students

If a student feels he is involuntary in attendance, which is often the case
with adolescents, it is likely the teacher will manage the student.

What To Do

Once a teacher has identified the five categories of students she tends to
manage (stressed, auditory, what about, different, leaders), the following
are suggestions:

1. Establish rapport.

How does a teacher respond?

Who are the leaders? Leaders are those individuals to whom people give attention.
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2. Set up a location for questions.

3. Teach the class to raise hands.

4. Find areas of high interest for right-brain participants and incor-
porate the items into the presentation.

5. When answering questions, increase the length of time before
calling on the person. This requires the teacher to remember to
call on the person later or approach the person during a break.

6. When asking for questions or calling on a questioner, be precise
as to the frame around the questions that are pertinent; e.g., “Only
ask those questions needed in order to do this exercise.”

7. Acknowledge resistant students.5

Controlling the Microphone

In the classroom the control of “who speaks, when and on what topic,” is
essential to the teacher’s control of the format. When teaching or releas-
ing a class to do work (the Teaching and Transition phases of a lesson)
and a question arises, the teacher has to be careful because the teacher is
dealing with an individual student during a group-oriented time slot.
Because there are several considerations that come into play,6 the follow-
ing techniques will add to the teacher’s repertoire of responses.

Increase the Student’s Manners

When a student, without raising his hand, blurts out a question7, the teacher
is in a bind. The worst time this occurs is when the teacher has her back
to the class, such as when writing on the board. If the teacher doesn’t
answer the query, the class might think the student is disrespected or the
class might see the teacher as appropriately rude. The student becomes
the class’ pariah, in which case unhealthy stereotyping sets in. The
teacher’s initial task is to foster the student who asks a lot of questions
into raising his hand. When the student raises his hand, the teacher has
more choices as to when to call on, or even if to call on, the student.
When students raise their hands, the teacher’s timing is more proactive.

Satisfy, Satisfy, Delay8

The concept of Satisfy, Satisfy, Delay immediately applies. If this is the
first time this student has asked a question, answer very respectfully.
However, if the class sees the student as uniquely capable of asking a lot
of questions, the teacher may want to delay answering the question. Ex-
amples include the teacher actually looking at the student while gestur-
ing with just the index finger extended to indicate “in just a moment.”

6-2
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Increase the Student’s Patience

Once a student senses that the teacher will eventually satisfy his query,
the teacher can condition the student to be patient. For example, during
question and answer time, the teacher could call on other students while
peripherally watching the student who has raised his hand but often blurts
out. As the student makes sounds of anxiousness, the teacher gauges
how long he can keep his hand raised. As the student nears his frustration
tolerance level, the teacher calls on him.

If the student in question is the only one with his hand raised while the
teacher is teaching, the teacher can look at the student and signal with a
gesture, “I will be with you in just a minute,” and then continue instruct-
ing the class.

Location for Questions

Since 80% of communication is non-verbal, the need to control the mi-
crophone can be done by having two locations: one for the presentation
and the other for handling/encouraging questions. Have a different face,
voice and body for each location. For example, the teacher could address
the class in the following manner. Standing near the overhead projector,
the teacher says, “Today we are going to introduce a new idea. To make
sure we are all clear about this concept, after we finish the concept (teacher
steps away from the overhead), we will have time for questions (teacher
points down at his feet indicating that when the teacher is in this location
the class can ask questions).” This establishment of two locations is of-
ten critical for a difficult-content lesson. Sometimes the students need to
know “what is in it for them” to wait to ask questions. One possible
preface that the teacher can say while introducing the questioning loca-
tion is, “By waiting until later to ask your questions, your questions will
be even more intelligent.”

Once the teacher has established the two locations, the teacher’s consis-
tency stabilizes the two locations. The artistic level of this is to quickly
notice which students are likely to ask questions, calibrate what they
individually look like when they begin to raise their hand, and immedi-
ately go to the question location before they actually raise their hands. In
this manner the teacher is conditioning the pupils to think they are ask-
ing the question because the teacher is standing in the location for ques-
tions when, in truth, the teacher is standing there because he knows that
certain students will have questions.



© 2000 by Michael Grinder & Assoc., ARR. AHC06  (360) 687-3238; FAX (360) 687-0595; http://www.michaelgrinder.com

Chapter 6: Managing Special Situations  •  177

Vignette: Puppy Training

Patty Poodle teaches French. As a hobby she breeds and trains
dogs. She says that people are often more humane to animals
than they are to humans. Pet owners take their dogs to training
schools because the adults need to be conditioned. If the owner
is consistent, the dog receives clear directions and will follow
directives. The same thing is true in the classroom. When the
teacher is clear and consistent, the students are relaxed because
they know what to expect. The way Patty Poodle explains the
two locations to her teaching colleagues is interesting. She says
you can power manage dogs/pupils or influence manage them.
In the former, you tell the dog to sit, and while saying the word
“sit,” you push the dog’s rump down. If you want to use influ-
ence, you run the dog around the block twice. As the dog, out
of fatigue, starts to sit down, say the word “sit.” In the class-
room, as the students start to have a question, move to the
question location and say, “Any questions?”

Location for Future Questions

For a particularly long unit, which is more likely the case in the upper
grades, it may take the teacher several days to fully explain the large
concept. An example of this level of sophistication is a “term paper.”
When the student has a valid question that cannot be answered until later
in the unit, the teacher is likely to respond with, “We will cover that
later.” The verbal acknowledgment that the student will be satisfied later
will work for a couple of times. By the time a fourth student has asked a
question and received the standard reply, “We will cover that later,” those
students who asked the first three questions start to wonder, “How is she
going to remember all our questions?!” The solution is to have a location
where the questions being asked can be written down and answered later.
Often a bulletin board will be titled with the unit’s name, and all ques-
tions that are raised out of sequence are written out. As the questions are
covered, the teacher checks off the questions. This visual representation
of questions guarantees the inquiring student that his question will be
addressed.

Vignette: Rearview Mirror

Freddie Farsight teaches both Drivers Education and English.
For years he was perplexed when a student would ask a valid
question early in his term paper unit. The question usually had
to do with requirements and how the student could earn a high

continued on next page
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grade for the upcoming assignment. Freddie Farsight could ap-
preciate the ambition behind the question but Freddie Farsight
couldn’t answer it on two counts. First, the question was com-
plex enough that answering it would take the whole period and,
secondly, the concept of the question would make perfect sense
in two days when the concept was scheduled to be covered.
This year when Freddie started the term paper unit he began in
the following manner, “Class, many of you have your driving
permits and have been practicing driving. Initially, your focus is
on the mechanics of starting the car: brake engaged, seat belt
buckled, ignition turned on. Next your attention is given to what
is ahead of you as you drive. As you scan the road ahead you
are very attentive to what is coming up. At some point you are
startled to discover a vehicle directly in front of you that previ-
ously wasn’t there. As you start to recover your breathing, you
realize that the car isn’t in front of you but appearing in the
rearview mirror.” As the pupils laugh, Freddie Farsight contin-
ues, “Now why didn’t we notice the vehicle behind us earlier?
It is because when we are learning something new there are
only so many items we can be attentive to. As that which is
new, such as the mechanics of starting the car, becomes more
familiar, we then notice what was present all along but out of
our awareness, such as the car in the rearview mirror. Initially,
our minds weren’t ready for the rearview mirror; it would have
just overwhelmed us.

“So too in this unit there will be things that you will want to
know about that we are not ready for yet.” Freddie Farsight
walks to the bulletin board with a title “Term Paper.” “As you
can see, this chart has all the individual assignments and their
due dates. These are steps in the path to writing a term paper.
To the right is a blank flipchart paper with the title ‘Rearview
Mirror.’ When a question comes up that cannot be answered
now because it would only overwhelm you—like the car in the
rearview mirror—we will write the question here and then check
it off as we come to that section of the term paper unit where
the question fits. You are assured that the question will be an-
swered because it is listed here as a reminder that we will cover
it. When the question is addressed, the question will be checked
off.” Freddie Farsight walks back to the front of the classroom
and begins the introduction to the unit. Hidden inside his lec-
tern is a real rearview mirror. When a student asks a question
that will be answered later, Freddie Farsight holds up the actual
mirror and points to the bulletin board. Everyone laughs as the
student walks over and writes out her question.
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Employing a Credible Voice Pattern and Specificity

The approachable voice pattern (rhythmically rolls up and down and ends
with the intonation curling up) signals that the speaker is seeking input.
This is what that teacher is doing when the teacher says, “Any ques-
tions?” There are days, however, when the teacher wants to decrease the
number of questions that are likely to be asked. This can be done by
employing the credible voice pattern of a flatter voice with an intonation
that curls down. This often causes the class to think about how important
their questions really are. This results in the pupils self-monitoring and
prioritizing their questions. Of course, the more specific the teacher is,
the more guidance the pupils have on how to screen out frivolous ques-
tions. “Any questions about how to convert single-digit fractions to deci-
mals?” is very different than “Any questions?”

Auditory-oriented Student

Identifying

The previous section, Controlling the Microphone, emphasizes the im-
portance of controlling “who gets to talk when about what.” The audi-
tory-oriented student is at the cross hairs of such a discussion. The audi-
tory-oriented adult is the least common modality style in an educated
population. They are so misunderstood that they are often an emotional
minority amongst intelligent people, and yet their IQ’s cover the full range
of average to brilliant. This section will explain why such a student is
much maligned. At the same time, from a group dynamics standpoint,
educators will want to limit the auditory-oriented student’s innate, yet
unconscious, tendency to monopolize the microphone. This is because
an unchecked auditory-oriented student in a group setting will alienate
his classmates and prevent the class from obtaining higher levels of a
healthy classroom. Because of the importance of this concept there will
be references to adults as well as to students.

It is important to make the distinction between someone who is oral and
someone who is auditory. An oral-oriented person is verbal; the person
can be interrupted and concentrate on the new focus. The first character-
istic of an auditory-oriented person is the person’s need to finish the
verbal. If interrupted, the person is still concentrating on what he was
saying and cannot hear what is being said. The auditory-oriented person
operates much like a phone message machine. Once the mechanism is
overloaded with information, it has to speak in order to release informa-
tion, thus opening up slots for new, incoming information.

An auditory-
oriented student
talks in order to
think. A visually-
oriented student

thinks before
talking.

How does a teacher spot an auditory-oriented student?
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The second characteristic of the auditory-oriented person is the need to
talk in order to clarify thinking. The person lacks an internal monitoring
system that can silently listen to his thoughts. Visually-oriented people
have this system which organizes their thoughts so that when they speak,
the information is delivered in a succinct manner.

The third habit of an auditory-oriented person is the tendency to think in
whole cassettes. The person cannot easily fast forward to the point that is
pertinent—the listener feels captured to listen to the entire tape. Often
the listeners feel like the speaker is talking without any awareness of
who the speaker is talking to. The listeners feel violated and used.

Our definition of an auditory-oriented person is someone who

• has to speak to release his internal focus of concentration;

• clarifies aloud; and,

• is long-winded.

The auditory-oriented student monopolizes conversations; operates as if
there is no group; loses permission to speak because the class uncon-
sciously operates as though everyone receives a certain number of cou-
pons to speak, and once his coupons are all used up, he loses permission
to talk. The visually-oriented student is motivated by productivity, the
auditory-oriented by sociability, and the kinesthetic-oriented student by
morale. It breaks a teacher’s heart to see an auditory student with a core
need to be socially liked and accepted. The student’s lack of social skills
drives people away, which in turn urges the student to try harder using
the same strategies that offended his classmates before.

Group Dynamics

From a group dynamics standpoint, visually-oriented listeners get frus-
trated with auditory-oriented people because “they cannot get to the point.”
The exception is the female adolescent. The sixth through ninth grades
put a premium on the ability to soliloquize. This is why it is better for a
teacher to be on three committees run by visually-oriented chairs than
one committee chaired by an auditory-oriented person (especially if the
person is from the district office). In essence, auditory-oriented mem-
bers of a group slow down the speed of productivity and, as a result, the
group is split. Translated, this means the auditory-oriented person is a
threat to the health of the group.

Formality Levels

If the group is large, has been together only a short time, and doesn’t
know each other, it is likely that the level of formality is high. For in-

It is painful to
witness an

auditory student
who talks to gain
social acceptance

and yet his
incessant talking
drives him further

from the social
contact he craves.
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stance, the students are likely to raise their hands before speaking. This
advantage allows the chairperson/teacher to figure out if it is appropri-
ate, from the group standpoint, to allow the auditory-oriented person
microphone time. If the level of formality is low, people don’t raise their
hands. If the chair is surprised by people speaking out, the chair is in a
reactive position. If the chair wants to be proactive, the chair calibrates
what behaviors the auditory-oriented participant exhibits before speak-
ing. Examples of signals that indicate that someone is about to speak
include:

• Touching his mouth area with his hand

• Shifting his body

• Eyes widen.

A common surprise occurs when the chair is in the process of turning
her back to the group; e.g., to write on a white board or flip chart. If the
chair has her back to the group and the auditory-oriented individual speaks
out, the chair misses the group reaction to the individual and, therefore,
responds void of group dynamics input.9 The chair wants to check out
the likelihood of the auditory-oriented participant’s need to speak out
before the chair turns her back to the group. The best way to “check out”
is indirectly (i.e., without looking directly at the participant in question.)10

Strategy for the Linear-Auditory Participant

(Must be done with permission which is gained by non-judgmental feed-
back.)

1. Help the student become aware of his linear way of thinking.

2. Have the student become aware of his physiology when he realizes
he is confused.

3. Ask the student to write down his question in the margin and leave a
space for his notes so that he can write the answer later.

4. Have the student look around and notice the class as he raises his
hand for the question to be heard.

It is respectful to offer several distinctions. There is a huge difference
between an externally vs. an internally-oriented learner. A student could
be an internal-oriented auditory learner and would be privately talking to
himself. This style of processing information is completely acceptable to
the classroom environment. It is the external-oriented auditory learner
that causes concern for the teacher because he takes more than his turn at

How does a teacher respond to an auditory-oriented student?
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the microphone. The external-oriented person is someone who, in order
to think, has to talk. This style is the bane of all committees because
“thinking” and “talking” are inseparable. The style of learner that is most
admired by classmates and appreciated by the teacher is the visually-
oriented student—one who talks only when the thinking is done. While
there is no correlation of intelligence between the auditory and the visual
learners, there is a difference in terms of group acceptance. There is no
question that educated groups love the visual-oriented person.11

Interventions

The following interventions are provocative and are often done, not be-
cause of the individual, but because of the group.

Double Dutch

Sometimes when the auditory-oriented person is already pontificating, it
can be a task to time the teacher’s intervention. The author, having six
sisters, spent a lot of his childhood jumping rope. When we advanced to
two jump ropes turning in the opposite direction (“Double Dutch”), we
would move our head and hands in synch with the ropes as we readied
ourselves to enter the center of the action. So, too, the chair/teacher wants
to get in a flow with the auditory-oriented person. If the person-in-charge
nods her head in rhythm with the auditory-oriented person’s speaking
pattern, the speaker’s head comes forward when the person is talking
and goes back when the person inhales—the in-charge person’s inter-
vention is better timed. The person-in-charge wants to intervene while
the auditory-oriented participant is inhaling.

Repeat of Cassette

If it is the first time the auditory-oriented person has articulated the in-
formation, try to let him talk because he doesn’t know what he is saying
until he actually hears himself aloud. To find out if this is the first time
the auditory-oriented person is sharing this information, the person-in-
charge can ask, “Have you told this to anyone else?” If the auditory-
oriented individual says, “No,” the audience is usually more tolerant when
it is the first time something is shared.12 If the auditory-oriented indi-
vidual says, “Yes,” the person-in-charge has more permission from the
individual and definitely more from the group to intervene. The rule of
thumb is that if it is a repeat of the tape then it is more OK to stop the
individual or at least shorten the amount of time the individual gets the
microphone.

6-4
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Fast Forward

If the auditory-oriented person has said this information before, the per-
son-in-charge could say, “What are you learning as you share this infor-
mation for a second time?” A similar, and even more dangerous question
is, “If I/we have more time to listen what would I/we particularly want to
note about this information?” These queries are invitations for the audi-
tory-oriented participant to scan forward on his cassette and obtain a
meta-cognition of the data then, hopefully, the person speaks more suc-
cinctly.

Steal the Thunder

If the auditory-oriented person is going to make a negative sound/ dis-
agreement and if the person-in-charge indicates, in a jovial manner, that
the person-in-charge expects the auditory-oriented person to utter some-
thing, the person-in-charge steals the auditory-oriented person’s thunder
in terms of the attention that he normally gets from his peers. An ex-
ample is, “Now, Hank, get ready to groan/whine as we announce ....” In
the eyes of the group, the person-in-charge is proactive.

Switching to Relationship

The person-in-charge can say, “Tell me/us what is it about me/us that
makes you want to share this with me/us?” This switches the focus from
the issue/content level to the relationship level of the communication.
Advantages include:

• More options are available on the relationship level including forms
of Delay13 such as, “Could we talk about ... later.”

• Forces the auditory-oriented individual to be outside himself and lets
the listener know the auditory-oriented individual is aware of the
listener. This removes the possible insult that many people feel when
the auditory-oriented person drones on.

Acknowledgments

When the person-in-charge visually displays (e.g., on a flip chart) what
the auditory-oriented person wants to contribute, the time spent on the
auditory-oriented person’s position is much shorter. There is a second
purpose to acknowledge: the person-in-charge wants the group to know
the person-in-charge is aware of the auditory-oriented person.

Visual Information

The advantages of visually representing information are endless. This
includes the format used to gather input from the group and put it on a
flip chart. When information is displayed visually, the person-in-charge



© 2000 by Michael Grinder & Assoc., ARR. AHC06  (360) 687-3238; FAX (360) 687-0595; http://www.michaelgrinder.com

184  •  A Healthy Classroom

has the option of employing the visually displayed information as a third
point. When the auditory-oriented contributor makes the same comment
a second time, the person-in-charge can softly say, “Heather, is what you
are saying any different than this (person-in-charge points to the visual
representation of what the auditory-oriented person said the first time)?”

Some of the above techniques are very provocative and are not done for
the auditory-oriented individual but more for the group’s sake. At all
times the person-in-charge wants to be seen by the group as fair.14 In
Chapter Three the concept of a group going through shocked, confused,
and annoyed was detailed.15 Many of the seven maneuvers mentioned
can cause confusion. Confusion shakes up people. The following axiom
clarifies the dynamics that occur when confusion is employed.

Confusion + permission = person-in-charge leads
Confusion - permission = participants withdraw

Vignette: Cross-cultural Colleen

In her twenty-plus years of secondary teaching, Cross-cultural
Colleen has taught in inner city and rural settings. She often
jokes that the kids attending school who are not attending in
order to learn act out differently based on density of popula-
tion. In the rural culture they are passive compared to the ag-
gressive nature of the uneducated parts of the metropolitan area.
Now she is teaching suburbia. While the cultural lines based on
geography are blurring, she is curious to see what her new stu-
dent from the inner city will be like. Danny Downtown is no-
ticeable the first day. When he walks, one leg is extended dif-
ferently than the other and he bends his hands at the wrist with
certain fingers extended farther than the rest. When he socially
talks, his head vacillates from looking at the listener with in-
tense eye contact to flinging his head to the side and looking off
in space. By the end of the second day he has been sent to the
office twice for “disrupting the learning atmosphere.”

Having studied Ruby Payne’s A Framework for Understanding
Poverty, Cross-cultural Colleen knows that in poverty, which is
often the case in inner cities, the auditory person who can en-
tertain is highly valued—much to the chagrin of the middle class
educator. Employing the concept of Dog & Cat,16 Cross-cultural

continued on next page
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Colleen recognizes that Danny is a “cat,” and Colleen has to
indirectly establish a relationship with him by having him select
her, because he would shy away from any direct overtures from
her. Colleen knows she will have to be patient for such a rela-
tionship to develop.

Once again, be careful to separate the oral/linear learner from an audi-
tory student. On the surface, the two people may operate very similarly,
but they are actually very different. The auditory student has difficulty
turning off the “play” button of his cassette when talking. The oral/linear
learner when talking can be interrupted and focus on the new content. He
has to understand the process, so watch the person during the participant’s
input time period. The linear person seems like an auditory person when
asking about a point that was missed (especially when the content is
new, emotional or difficult). On the other hand, the auditory individual is
unstoppable even with old content.

Temporarily Asocial Student

An individual student is acting in such a way
that the class is actively annoyed. The diffi-
culty is the student is temporarily unaffected
by the peer pressure. The teacher recognizes
that the individual student is willing to socially
self-destruct. Later the class may not easily
forgive the individual member for how he
acted, so it is better for the teacher to step in
and manage the individual and not let the class
give the person their input.

This intervention is best done before the group moves from the confused
stage to the annoyed level. Remember, the teacher can only save an indi-
vidual if the teacher intervene’s before annoyance sets in.17

Chronic Asocial Student

The class perceives that an individual stu-
dent consistently acts inappropriately. The
individual is immune to class pressure and
the teacher cannot establish a relationship
with the individual. Consequently, the
teacher has to use power instead of influ-
ence. The teacher’s obligation is to try to
remove the individual because the collec-
tive classroom health is at stake.

T
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Confirming the Class’ Sanity

What can a teacher do when her relationship is too low with the student
to use influence and yet the teacher doesn’t want to employ power or
legally can’t exert enough power over the student?

Since one of the main goals of classroom dynamics is to make the class
right, if the class knows that the teacher knows that the class views the
individual as inappropriate, the teacher has accomplished her task. For
example, the individual wants to dwell on a point that the class perceives
as irrelevant. The teacher uses a hand gesture that sweeps from the indi-
vidual through the entire class and says, “If (optionally add “you think”)
there is enough interest in that subject, we can spend more time on it....”

In essence, if we can’t change the individual, at least we can confirm the
class’ sanity of perception.

You win some and
you lose some, but

you have to suit
up for all of them.

Casey Stengel
(famous baseball

coach)

“If you think...

I C

T

there is enough interest in
the subject,

I C

T

we (hand gesture back & forth
from class to teacher as “we” is

said) can spend more time on it.”

I C

T

Let the class know

I C

T

that you know

I C

T

how the class sees the individual.

I C

T

Individual consistently
says something

I C“   ”

T

that the class perceives as
inappropriate.

I C“   ”
The teacher sees the class’s

reaction.

I C“   ”

T T

}
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Greeting Them at the Door

Greeting students at the door has been a tradition of educators for a long
time. In the past, the educator did so to set the tone of the room. Greeting
them at the door allows the teacher to know how to respond to the stu-
dents. Now, the educator wants to greet
the students for an additional reason—to
check out the size of the chip on certain
students’ shoulders. The teacher wants to
be a chameleon when greeting the stu-
dents at the door. With most students the
teacher can smile and make eye contact
while greeting. But the teacher can’t be
too happy when greeting the at-risk popu-
lation.

The teacher needs to know early in the
day/lesson how the at-risk student is do-
ing. There are days when the teacher can-
not be a successful manager because the
two prerequisites can’t be met, either be-
cause the student can’t do the work and/
or he won’t allow rapport with the teacher.

When the teacher greets the students at the door,
the teacher might suspect that a given student
(e.g., Sam; of course there are Samanthas also)
for that day is approaching the asocial end of
the human continuum. The teacher wants to give
the student a wide berth because he can’t be
reached on a human basis. What if the teacher
cannot isolate the student and he wants to be self-
destructive on this given day?

The teacher cannot allow the class to criticize their classmate for inap-
propriate behavior because it is more damaging than if the teacher were
to criticize Sam.

6-8

than for the teacher and
individual student?
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Since the teacher has more emotional control than the pupils, it is better
for the teacher to receive the brunt of the student’s anger. The teacher
better understands that the acting-out student is really frustrated with
himself and life in general and not his particular teacher or classmates. If
the teacher has orchestrated high group rapport and the class criticizes
the student, his retort may damage his relationship with the class, ad-
versely affecting the health of the group dynamics. It is better for the
teacher to intervene, even if the intervention is done with power, and
manage the student.

Keeping Them Away/Let Mikey 18
 Do It

Just like at home with parents, students will send a student as an advance
guard named “Mikey” to test the waters of whether a “yes” to the request is
likely. If the adult doesn’t bite Mikey’s head off, the rest will swarm to the
adult. The two mostly likely times when the teacher really doesn’t want to
get caught one-on-one and most likely that Mikey will be sent are:

• when the teacher wants to get underway and is just about to ask
the class for their attention

• when the teacher releases the class to do their seatwork.

In fact, many teachers find that in the first case they may have been avail-
able for the last five minutes and no one really seemed to need them, and
then all of a sudden there is a rush. It is similar to what happens in retail
businesses. As they get near closing time, there is often an actual in-
crease in customers. “The store is closing.” Teachers want to be group-
oriented during transitions. Teachers want to keep individual students
away from them.

Interpretation of Voices

When the pupils are doing small group work, teachers often wonder what
the clues are to determine when to bring them back to the next lecture
portion of the presentation. Listening to the collective voice patterns can
provide the teacher with invaluable information. When the collective
sounds are flat, then the members are still learning, processing or con-
centrating = credible. If the collective voices are more rolling and rhyth-
mic with varying pitches, the class is socializing = approachable. So when
the collective voice patterns in the room start to change from the flat,
credible voice pattern, indicating on-task, to the more rhythmic, approach-
able, the teacher can call them back to attention. Offering a warning that
such a transition is about to occur is helpful. This is usually done by
employing a flat, draggy voice while moving slowly and deliberately
and saying “O-n-e   m-o-r-e   m-i-n-u-t-e.” 19
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Cultures and Intervention

The art of managing includes proactive perception and timing. The strat-
egies of intervening reflect a teacher’s perception and timing. When does
the teacher intervene in general and specifically with the auditory-ori-
ented student? It is not the teacher’s style of intervention that determines
the teacher’s effectiveness; it is the interplay between the teacher’s style
and the class’ style. There are many variables to consider:

• The auditory-oriented student wants to think aloud. The auditory-
oriented student doesn’t want to be interrupted. In fact, if interrupted,
the auditory-oriented student will often have to start over to get into
the script. When the auditory-oriented student finishes his cassette,
there is a tendency for him to start to repeat himself. There will be a
physiological change (e.g., a change in the gaze in his eyes, body
shifts, voice tones are different) as the cassette is starting for a sec-
ond time. If the teacher intervenes just at the start of the repeat, the
auditory-oriented student tends to be very receptive.

• The class wants to have everyone speak with clearly thought out,
succinct statements.

In time, the class distinguishes the auditory-oriented student as different
from the rest of the pupils. As the class starts to progress through the
Three Stages20, the teacher has permission from the class to intervene. It
is likely that the auditory-oriented student’s timing of when he is ready
for the teacher to intervene is after the class is ready for the intervention.
It is recommended that the teacher follow the class’ timing.

If the class is highly credible, they will want the teacher to intervene
quickly—when the class is initially shocked. If the class is highly ap-
proachable, the class will want the teacher to intervene late, often after
the class is actually annoyed.

In general, the teacher’s style is reflected in the timing of her intervention.

Credible teachers intervene early
and approachable teachers late.

When the credible-approachable style of the teacher is different than the
class, the timing of when the teacher intervenes is often a disaster. When
the style of the teacher is the same as the class, the match is quite harmo-
nious. When a credible class has a credible-oriented teacher, the timing
of the teacher’s intervention with an auditory-oriented student is perfect.

The question is, “Is an approachable class with an approachable-oriented
teacher also a perfect fit?” The answer isn’t a simple “yes” or “no.” While

6-11 &
6-12



© 2000 by Michael Grinder & Assoc., ARR. AHC06  (360) 687-3238; FAX (360) 687-0595; http://www.michaelgrinder.com

190  •  A Healthy Classroom

I

T

C

I

T

C

the pupils individually like the teacher reestablishing order by intervening
with an auditory-oriented student, the pupils are culturally offended. On
the surface it sounds like a contradiction that the members are simulta-
neously appreciative and offended by the teacher’s intervention. Pupils
have different levels of their persona. Sometimes approachable-oriented
students will publicly express disapproval when the teacher intervenes and
their cultural norms of acceptance are violated. At the same time they are
privately pleased class time was used well because of the intervention.

People publicly declare based on cultural norms
before sharing, if at all, personal reactions.

The Credible-oriented Class

The more the culture of the class is “task-ori-
ented,” the more the sounds will remain flat or
credible. If the sounds become approachable
sooner than the teacher anticipated, the possible
interpretation is that the pupils were not given
enough content to handle and, as a result, the
teacher could lose the class’ permission to lead.
This would be true for science, math and other
left-brain oriented subjects.

Usually small groups (dyads, triads, cooperative learning groups) will
finish their assigned tasks at different speeds. From a class dynamics
standpoint, how does the teacher know when to bring the class back to a
focus on the teacher? If the teacher asks for the class’ attention when the
very first small group finishes their task, it may prevent some of the
other groups from finishing their assignments. Yet, if the teacher waits
until the last group finishes their task, those groups that finished early
may become irritated waiting for the smaller groups. As the teacher listens
to the collective voice patterns in a room, the teacher may want to get
their attention not at the beginning of the first change from the credible
voice pattern to the approachable voice pattern, but at the second change.

The Approachable-oriented Class

The more the culture of the class is gregarious,
the sooner the approachable voice patterns
emerge. The normal pattern of college-bound
students is to do the tasks assigned. This is
evidenced by collective credible voice patterns
in the room. Then the future university students
might socialize. This can be heard by the switch
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to the approachable voice patterns. However, approachable cultures often
have to do the socializing (share something social such as, “How are
you?”) before doing the task. Often the teacher will build in these
introductory activities as part of the task so that it seems the groups are
on task while socializing.

The teacher who knows that the smaller groups will need to socialize
before going on task will release the class, and when the first of the
smaller groups have finished their socializing and are starting to address
the task at hand, the teacher interrupts and announces an additional con-
dition of the task. For example, “Check with your group and make sure
everyone has worksheet number four.” “Your group should be discuss-
ing the second question.” If done with effective timing, this maneuver
will encourage all the remaining groups to close their introductory/so-
cial portion of the group work and focus on the task.

In summary, the timing of all classroom dynamics is based on the begin-
ning of the second wave/change of the class dynamics voice pattern.21

Summary

This chapter described the students the teacher is most likely to have to
manage: stressed, auditory-oriented, “What about…”, those different than
the teacher’s style, leaders and those who feel captured in school. An
essential part of managing these students is the ability to control who
gets to talk, what can be talked about and when they get to talk. The
strategies that can assist the teacher in controlling the microphone in-
clude fostering students to raise their hands, operating from the axiom of
Satisfy, Satisfy, Delay22 (Chapter One) to increase the student’s patience
while waiting his turn to talk, creating locations for present and future
questions, employing a credible voice pattern and increasing the speci-
ficity of the questions the teacher will entertain.

There are many sections of this book that address the student who is not
a “learner.” This chapter devotes a special section to the auditory-ori-
ented student who is a learner but can be most difficult to the classroom
dynamics. Seven provocative strategies for intervening are presented.
These are often done to preserve of the health of the class.

Chapter Six grapples with some of the most difficult situations that the
teacher finds herself in. These are times when the interaction between
the class and an individual student isn’t healthy. For example, there are
times when the student is either temporarily or chronically asocial, and
when the teacher has to protect the student from criticism from the class.
These are circumstances in which the teacher is often asked to intervene
with power.
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Power management occurs when the teacher has to have results. Influ-
ence management is when the teacher seeks results. The purpose of in-
fluence management is to seek compliance from the individual student
corner of the classroom triangle. Even more importantly, it is to confirm
to the class that their perception of the individual student is sane.

The more a teacher recognizes her innate intervention style, the more the
teacher can adjust to circumstances. A credible-oriented teacher can be
herself while dealing with a credible-oriented class but must increase her
patience when with an approachable-oriented class. When working with
a credible-oriented class, a teacher who is naturally approachable needs
to increase the speed with which she intervenes. Both styles of teacher
have to understand the ambivalence that an approachable-oriented class
will have when the teacher intervenes. They will view the teacher as too
harsh and yet will privately appreciate that the intervention was done.23

Credible Culture

Approachable Culture

I C

T

I C

T

When the teacher who is naturally
patient finally intervenes, she is
bothered by the class’ private
criticism of her.

The teacher seen as harsh
needs to be patient. Teacher
won’t be bothered by the
class privately criticizing her.

Approachable-oriented teach-
ers want to notice the class as
a group.

Credible-oriented teachers want
to increase their awareness of the
individual students.

When the class is an approachable culture, the teacher is seen as harsh
when managing the individual. The credible cat teacher isn’t bothered by
the class’ reaction whereas the approachable dog teacher is.24

valued

very harsh

doormat

harsh

Teacher seen as “soft” needs to
intervene sooner.

Teacher has excellent timing.
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Preventive Management

Am I doing early perception of the stu-
dents that I most likely manage, and am I
seen by the class as liking those stu-
dents?

Chapter Six: Managing Special

Situations, pp. 173-175

Auditory Students

Do I see auditory students as intelligent as
the rest of the class and like the students,
but place the needs of the class before the
students, and try to keep the students as
full members of the class? Am I increas-
ing the visual capacity of the class by
visually communicating (e.g., Exit Direc-
tions)?

Chapter Six: Managing Special

Situations, pp. 179-185.

Asocial Students

Do I recognize and intervene when the
class’ feedback to an asocial student will
not change the student and will damage
the class’ relationship with the student?

Chapter Six: Managing Special

Situations, p. 185.

Confirming Class’ Sanity

When I can’t change an inappropriate
student, am I confirming the class’ per-
ception and encouraging ignoring the
student? Am I modeling emotional matu-
rity?

Chapter Six: Managing Special

Situations, p. 186.

Greeting Them at the Door

Am I greeting them at the door on hard
days and staying away from students who
have “chips on their shoulders?”

Chapter Six: Managing Special

Situations, p. 187.

Cultures and Intervention

Am I recognizing my style and attempt-
ing to intervene based on the class’
culture? Do I value being respected more
than being popular?

Chapter Six: Managing Special

Situations, pp. 189.

Chapter Six Post-its
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End Notes

1. This is the central theme of Michael’s Charisma: The Art of
Relationships and forthcoming A Cat In The Doghouse.

2. Righting the Educational Conveyor Belt by Michael Grinder,
1989, pp. 19-21.

3. Ibid.

4. Ibid.

5. The “A” of EASY, pp. 44-48.

6. In the section Preventive Management, the four kinds of
questions, What, Why, How and “What about …,” are presented. Since
that section explains the ramifications for dealing with the “What
about…” student,  see p. 173.

7. See Auditory-oriented Student, pp. 179-185.

8. See p. 35.

9. See Three Stages of Irritability, Chapter Three, pp. 84-88.

10. See Michael Grinder’s Pentimento Pattern “Peripheral
Sight” in The Science of Non Verbal Communication.

11. The visual learner has a much easier time in school than
does the auditory learner. For further exploration of the author’s views,
see Chapters Five and Six of Michael Grinder’s Righting the Educa-
tional Conveyor Belt.

12. See Firsts, p. 117.

13. See Satisfy, Satisfy, Delay, p. 35.

14. See Adolescents and Fairness, p. 92.

15. See Chapter Three, pp. 84-88.

16. Methodologies from Michael’s Charisma: The Art of
Relationships and forthcoming A Cat In The Doghouse.

17. See Saving an Individual Student, p. 90.

18. Years ago, a TV commercial featured a member of a family
named Mikey whom the other siblings field tested new food on.

19. See Yellow Light, ENVoY, p. 66.

20. See Chapter Three, pp. 84-88.

21. First introduced to the idea by John Grinder.

22. See p. 35.
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23.  Two researchers, Friesen and Ekman, found that a person’s
cultural norm will be displayed in public. This is true even when the
individually privately feels the opposite way. The researchers showed a
video of a horrific industrial accident to two groups: all Americans and
all Japanese. The Japanese, who place higher value on masking one’s
emotion than Americans, showed less facial reactions than the Ameri-
cans. This was true even if only one Japanese participant saw the
footage in the presence of a single official-looking, white-coated
experimenter. However, if a Japanese participant was left completely
alone in the room to watch the film, they showed a range of distressed
facial expressions that was similar to the Americans. Applying this
concept of “public image when in public” to the classrooms cultures of
credibility and approachability, individual members from both groups
may privately appreciate a teacher intervening with an individual who
is disrupting the class, but only the credible culture encourages public
display of the appreciation.” Gottman, John The Relationship Cure,
2001, Crown Publishers, NY page 174

24. See Charisma: The Art of Relationships and forthcoming A
Cat In The Doghouse.

25. Primarily the strategies are those employed with a Cat. See
Charisma: The Art of Relationships and forthcoming A Cat In The
Doghouse.

26. The employment of MITS (ENVoY p. 32) assists the
teacher.



© 2000 by Michael Grinder & Assoc., ARR. AHC06 (360) 687-3238; FAX (360) 687-0595; http://www.michaelgrinder.com

Appendix A • 197

Appendix A: Summary of a Healthy School

The summaries in this book are usually in a prose format. The following
summary is done in a checklist format to encourage the educator to em-
ploy the checklist as an inventory. Based on such an inventory, she can
select certain items for future professional growth. ENVoY and A Cat In The
Doghouse delineate competencies that, while not strategies for a healthy class-
room directly, are prerequisite to creating a healthy classroom.

ENVoY and forthcoming A Cat In The Doghouse

 Two prerequisites to management: teacher only attempts to
manage a student who can do the work and with whom the teacher
has a relationship at the moment.

 Detection: teacher greets a student at the door who has an atti-
tude. If possible, the teacher tries to avoid physically being around
the student because of the chip he has on his shoulder—the rela-
tionship is too low.

 Visual atmosphere: teacher pauses, communicates visually and
has the students seek her.

 Teacher manages non-verbally:

 Minimal verbiage (e.g., student’s name is said) and then the
teacher switches to non-verbal communication.

 Third-point management: rules, expectations, and directions (e.g.,
Exit Directions) are visually displayed and referred to when man-
aging.

 Decontamination: teacher systematically employs the ingredients
of decontamination—pausing with the frozen hand gesture and
Break & Breathe.

 Fairness: teacher employs the ingredients of early warning and con-
sistency of consequence for inappropriate behavior.

 Off/Neutral/On and Power to Influence:

 Teacher breathes low when she approaches a student to be man-
aged.

 Teacher’s head is not looking at the student’s head; instead,
her head is tilted so as to be looking at the student’s desk or
even farther away.

To be respectful of gender equality and provide a fluid reading style in the Appendi-
ces, the teacher is referred to by the female pronoun and the administrator and
students are referred to by the male pronoun.
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 Teacher stops when the student changes from off-task to neutral
to see if the student progresses to on-task; if the student doesn’t
proceed to on-task but reverts to off-task, the teacher breathes
low and employs power techniques until neutral is obtained and
immediately switches to influence techniques.

 If there is under 30% student turnover rate, teacher operates with
a stair step down on regular days, and a jump up the stairs on the
hard days. (See forthcoming A Cat In The Doghouse.)

 Fish Hooks: once the teacher has obtained the student’s attention,
teacher avoids the hooks of being verbal and making eye contact .

 Teacher employs the stairs up and down based on the day and sea-
son.

 The teacher appropriately employs dog and cat strategies for estab-
lishing relationships.

A Healthy Classroom Strategies:

 Teacher enjoys teaching and appropriately exhibits her “person” as
well as her “position.”

 Teacher holds the student accountable for his behavior while accept-
ing the student as a person.

 Physical positioning: adults in the hallway stand at 90º or side by
side when managing a student.

 Amnesia: management is not an end itself but a means to support
the curriculum tube; management is brief and then immediately
the focus is on the student being academically successful.

 Dog House: following management, the student has full rights as
a member of the class.

 Meta-emotional: teacher is comfortable when employing power tech-
niques as evidenced by low/abdominal breathing either during man-
agement or, at least, following management.

 Teacher attempts to have a different energy level than the stu-
dents during educational doldrums and during predictable right-
brain days by exercising.

 Teacher has self-honesty as to her intervention style and appro-
priately adjusts to the culture of the group dynamics.

 Classroom dynamics:

 Management is only done when the perception of the class is
taken into account.
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 Teacher can fluidly move between credibility and approachability based
on the situation; especially based on the degree of class formation.
When appropriate, teacher employs the four ingredients (i.e., EASY)
of blending a class into a group.

 Teacher does preventive management and establishes relationships.

 Teacher adjusts her management expectations and style based on sea-
sons of the school year and the class’ stage of reacting to the indi-
vidual student.

 Teacher utilizes barometers to recognize and acknowledge possible
resistance.

 Teacher effectively employs strategies to prevent stereotyping in the
classroom and to foster full humans. This includes, but is not limited to
(compared to the average classroom):

 The absence of:

 scapegoats;

 students being equated with their behaviors; “ladders” of
students being ranked;

 favoritism;

 instead, the teacher manages before she feels.

 Standard-bearers model, and the rest of the class members
follow, a commitment to develop their full personalities.

 Teacher sandwiches together students from different catego-
ries.

 The class perceives that the teacher likes the student she man-
ages.

 Teacher appropriately transitions from the necessary depen-
dence of Teachership One to the healthier self-reliance of
Teachership Two.

 Healthy humor is frequently present; it is enjoyed by all, and
it is often only understandable to the members of the class.

 Leadership is shared, based on situations and changes over
time.

 Osmotic Learning occurs.

 Liaisons are present.

 Students are realistic, optimistic and ambitious about their
future.



© 2000 by Michael Grinder & Assoc., ARR. AHC03 (360) 687-3238; FAX (360) 687-0595; http://www.michaelgrinder.com

200 • A Healthy Classroom

Appendix B: Rubrics for Self-assessment
and Professional Development

Because it takes years of implementation to arrive at a healthy class-
room, the following is a way of assessing the reader’s progress toward
making the dynamics of a healthy classroom habitual. The criteria frame-
work can be used as a self- or peer-assessment form. From such usage
the teacher/coach/principal has a direction as to what the next phase might
be. A Healthy Classroom becomes the source of understanding the dy-
namics of a healthy classroom and how to influence these dynamics.

A = Aware of; the name of the skill is familiar.

U = Understand some or all of the components of the skill.

D = Doing the skill periodically.

H = Habit; most of the time I do the skill automatically.

In addition to listing A/U/D/H next to the skills, put an “F” next to the
three skills the reader wants to focus on for the rest of the year.

Plan of Action

Every teacher has a right to grow—even the outstanding ones—and to
be supported in that growth.

ENVoY  was written to assist the majority of teachers to be both very
effective managers and systematic. A Healthy Classroom can be read for
conceptual understanding. You are encouraged to select rubrics for your
professional development. Great teachers don’t automatically remain
great; they continually grow and as a by-product are great. A Healthy
Classroom helps the great teachers grow and offers a blue print for the
good teachers to accelerate their progress to becoming great.

Name of rubric—List three to five rubrics you want to emphasize. Often
certain rubrics reinforce each other. It might be wise to invite other pro-
fessionals, who are aware of your professional development, to offer in-
put.

For what time period—State over what time period you plan to empha-
size this. The length of time the rubric is emphasize is greatly dependent
on the sophistication of the rubric and where you are in mastering the
artisan level. More than one rubric can be selected for the same time
period.

Plan of action—State where you are in your mastering of this rubric.
Mention who and what can support you in your goal. Be realistic.

In golf, you only have
a skill at a habit level

when you
unconsciously know
you are not doing

something you want to
be doing.
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Name of Rubric __________________________________ Time Period ________________

Plan of Action

Where you are in mastering this rubric (state evidence): _______________________________

___________________________________________________________________________

___________________________________________________________________________

Your plan of action (state evidence you anticipate you will see/hear as you progress): ________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

Name of Rubric __________________________________ Time Period ________________

Plan of Action

Where you are in mastering this rubric (state evidence): _______________________________

___________________________________________________________________________

___________________________________________________________________________

Your plan of action (state evidence you anticipate you will see/hear as you progress): ________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

Name of Rubric __________________________________ Time Period ________________

Plan of Action

Where you are in mastering this rubric (state evidence): _______________________________

___________________________________________________________________________

___________________________________________________________________________

Your plan of action (state evidence you anticipate you will see/hear as you progress): ________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________
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Appendix C: ENVoY and A Cat In The
Doghouse vs. A Healthy Classroom

The introduction to A Healthy Classroom indicated that a scientist of class-
room management needs the four competencies of

R—the teacher has established relationships with the students, especially the
hard-to-reach ones.

S —the teacher individualizes instruction so that the students, especially the
inclusion students, are academically successful.

V—the teacher visually communicates.

P—the teacher pauses.

The first letter of the italicized words spell out the acronym RSVP. You are
invited to A Healthy Classroom, and our four prerequisite competencies are
your RSVP.

The next four pages detail which skills from ENVoY and A Cat In The Dog-
house directly address the RSVP.
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Establishing Relationships

A Cat In The Doghouse addresses the oversight of ENVoY. While ENVoY
preserves relationships while managing, A Cat In The Doghouse directly
delineates the components of establishing relationships. The concept is “Dogs
& Cats.” Because of the importance of this concept, some of the information
that follows is repeated in parts of A Healthy Classroom. Dogs are students
who accommodate and operate from a win-win template. Cats are pupils
who expect others to accommodate them. It is not that cat students would
intentionally impose, presume or insult. They are just being themselves.
A relationship with a dog is established by spending time and giving
attention. The cat has to choose a relationship with the teacher. How the
teacher behaves so that the cat would opt for a relationship with the teacher
is the extensive focus of the first chapter of forthcoming A Cat In The Dog-
house. Suffice it to say the teacher has to have something the cat wants and
then teases the cat so that the cat is drawn to the teacher.

In summary, dogs and cats are different warranting different strategies for
establishing a relationship with each. With a real dog, you throw a ball and the
dog retrieves it—you give the dog what it wants. With a cat, you find some-
thing the cat wants and then keep the item out of reach— you tease the cat. If
the strategies are reversed they backfire. When a dog is teased it becomes a
mean animal; when a cat is given what it wants it is bored. The concepts of
Dogs and Cats from A Cat In The Doghouse is essential to interpreting group
dynamics. On the surface, a classroom of dogs will seem more formed and
cooperative than a classroom of cats. We need to examine this more closely
because a teacher can herd dogs but not cats.
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The Teacher Pauses

Examples from ENVoY include:

Term

Freeze Body (from A Cat In The
Doghouse, Frozen Hand Ges-
ture)

ABOVE (Pause) Whisper

Raise Your Hand vs. Speak Out
(also known as “increasing think
time”).

Most Important Twenty Seconds
(MITS)

Mini MITS

Walking Speed

Part of Break & Breathe and
Decontamination (the latter is
the most popular ENVoY skill).

Part of OFF/Neutral/ON

The Influence Approach

Description

When getting the students’ atten-
tion.

If a loud voice is employed to get
their attention, the teacher pauses
before dropping to a whisper.

When asking the class to raise
their hands.

When releasing students to begin
working.

After assisting a student, the
teacher pauses and surveys the
room.

When walking around the room the
teacher walks slowly—a form of
pausing.

After a stressful message, the
teacher pauses before shifting
quickly with one or more steps

When a student is off-task and as
the teacher approaches, the stu-
dent shifts from off-task to on-task
or at least “neutral,” the teacher
pauses.

When a student is off-task and the
teacher approaches, if the student
is still off-task, the teacher employs
some power techniques (e.g., is in
front of, makes eye contact, physi-
cally close and says name). As the
student shifts to “neutral,” the
teacher immediately switches to
the influence techniques (e.g., is to
the side, looks at student’s desk,
physically moves farther away and
is silent).
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Students Successfully Do the Work

This is a curriculum arena, outside the covenants or parameters of the
ENVoY programs.

The Teacher Visually Communicates

Examples from ENVoY include:

Term

Opening Visual Instructions
(This is why “Daily Oral Lan-
guage” is so successful.)

Exit Directions (most of the
skills in ENVoY need to be done
on difficult days or with difficult
classes. Exit Directions is the
only one that HAS to be done
every day). The most important
ENVoY skill.

Part of Exit Directions

Based on Exit Directions being
present and (from A Cat In The
Doghouse) Avoiding the Hooks
of Escalation.

(From A Cat In The Doghouse)
They Follow Our Eyes

Description

When the students enter the room
or begin the lesson, the teacher
has information visually displayed.

When the teacher finishes present-
ing the material (i.e., Teaching) and
the students are ready to begin
reinforcement work (i.e.,
Seatwork), the teacher has infor-
mation visually displayed and
refers to it when explaining what is
expected.

When the teacher has finished
explaining the Exit Directions and
asks, “Any questions?” the teacher
answers the questions and has the
information visually displayed.

When managing, once a teacher
has the student’s attention, the
teacher avoids eye contact and
being verbal.

When a student is off-task and the
teacher, who is across the room,
says the student’s name and when
the student looks up, the teacher
points to the Exit Directions.
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Summary Chart

Category ENVoY/A Cat In The Doghouse A Healthy Classroom

Ease of understanding Easy More sophisticated

Level of Management Science Art

Implementation Immediately Over the school year

Orientation Process Perception

Perceptual question Short: What is occurring in Long: What effect will what is occurring
the moment? now effect the two months plus?

Level of competencies Skills, interventions, Concept-oriented

Work sheets Self reflection and peer Self reflection and peer reinforcement
reinforcement forms forms

Level of observation Observe either the teacher’s Observe the interactions between the
interaction with individual teacher, the individual student and the
students or the class as a whole class as a whole

Level of relationship Establish and preserve the Foster group dynamics so that the
relationships the teacher has teacher via leaders has a relationship
with individual students and with the class as a whole and individual
the class as a whole students. And that this relationship is

transferred to among and between
the students themselves

Power Techniques Teacher prefers influence The full impact of the influence
techniques. If necessary, the techniques can only be accessible via a
teacher employs power unified group. The teacher has to be
techniques comfortable with employing power

techniques

Proactive anticipates Anticipate the management Anticipates the management needs of
needs of the individual the group dynamic: how is the group
students and the class effected when individual is managed?

And how is the individual effected
when class managed?

Criteria of successful Get results Get results based on the level of
management relationship

By-product of Teacher respects and is
management respected

Focus Management Management and the curriculum
by-products
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Appendix E: Index

A
Accommodate, Accommodate, Explode 141
Acknowledge, EASY 44-48, 183

Choreography 48-49
Direct 64
Indirect 64
Simple 45
Sophisticated 46

Adolescents and Fairness 92
Annoyed, Stages of Irritability 86
Approachability 40, 41, 72, 179, 189-190, 192
Asocial Student

Temporarily 185
Chronic 185
Confirming the Class’ Sanity 186

Associated vs. Dissociated 122
Art & Science 16-20
Assets & Liabilities 198
Auditory-oriented Student 173, 179-185

External 65
Group Dynamics 180
Over Time 65
Responding to 181-185

Auditory Transfer 44

B
Bandura, Albert 160
Barometers 67-70

Using Barometers Proactively 69
Disclaimer 70
Over Time 156

Barth, Roland 42
Breathing 38, 44-45, 121
Bell Shaped Curves 23-27, 134
Benefits of A Healthy Classroom 4-10
Binoculars 160-161
Blending a Class 42-50
Boney, Brian 131
Bully 95
Byrne, Gabriel 164

C
Campbell, Joseph 5
A Cat In The Doghouse 16-19, 27, 38, 43, 45-46, 59-60, 66, 69, 79, 86, 111, 126,
134, 138-141, 157, 172, 185, 192-193, Appendix C
Cats & Dogs 52, 141, 172-173, 185, 192
Chronic Asocial Student 185
Charlie Chaplin 124
Class Formation

Indicators 33-39, 52
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Classroom Cultures 135, 192
Class’ Values 72-76
Class Voice Patterns:

Interpretation 71
Collective Voice Volume and Identity Sizes 108

Cohen, Herb 126, 223
Collective Voice Volume and Identity Sizes 108
Columbine High 114
Confirming the Class’ Sanity 186
Confused, Stages of Irritability 85
Confusion & Permission 184
Contracts with Our Body 123
Controlling the Microphone 175
Costa, Bob 160
Covey, Stephen 8
Credibility 40-41, 59, 72, 179, 189-190, 192
Crisis 115
Cullum, Albert 136
Cultures 1-2, 135

Transcending 5-7
And Interventions 189
Classroom 135-136

Curriculum 7
Management Positively Affects Curriculum 157-162

Osmotic Learning 158-162

D
Dead Poet’s Society 6, 224
Decreasing a Student’s Status 99-100
De Vinci, Leonardo 10
Diamond, Neil 5
Disclaimer 70
Dissociate 122, 144
Dogs & Cats 52, 141, 172-173, 185, 192

E
Echo, EASY 44
EASY 51, 53
ENVoY 16-19, 27, 38, 43, 45-46, 59-60, 66, 69, 79, 86, 111, 126, 134, 138-141,
157, 172, 185, 192-193, Appendix C
Ewing, Sam 9

F
Fairness 88-89, 100

and Adolescents 92
F.a.l.o.w. 23
Fatigue 25-26, 123-124, 139
Favoritism 155
Fiddler on the Rood 5
Firsts 117
Fisher & Ury 125
Forest Service, U.S. 2
Fostered Leaders 76-79
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G
Gardner, Howard 7, 122, 144
Greeting Them at the Door 187
Grinder, John - see NLP
Guilt 90-91, 121,

H
Hallway Noise 113
Hemispherology 110
How well the students are known 34

Satisfy, Satisfy, Delay 35
Humor 1, 39

Healthy 155
Hurricane, The  6
Identity Size, Students’ 107-113

Collective Voice Volumes 108

I
Ignoring-The Fourth Stage, Stages of Irritability 88-90
Increasing a Student’s Status 97
Information Needs Help to Go Uphill (PIT) 213
Interpretation of Class’ Voice Patterns  71
Interpretation of Voices 188
Intervention and Cultures 188-192
Inventory of Preventive Management 173

J
Johnson, Debbie, 5

K
Keeping Them Away  188
Kounin 21
Kubler-Ross 114

L
Leaders 58-66, 174

Credible vs. Approachable 72
Fostered 76
Over Time 65, 156
Positive or Negative 63-64
Responding 64
Voice and Timing 60-62

Leaders, Barometers and Liaisons Over Time 156
Learning Levels and Transcending Culture 4-7
Learners, “What about” 174
Let Mikey Do It 188
Letterman, David 6
Levels of Teachership 117-120
Levine, Arthur 121
Liaison 74, 76, 156
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M
Manage the Behavior, Not the Person 137

Three-point Communication 138
Two-point Communication 137

Management Positively Affects Curriculum 157-162
Osmotic Learning 158-162

Manners 175
Mary Anne, Marcy Bryce and Lewis Radmacher 7
Marzano, Bob 162
Mead, Margaret 1-2
Microphone, Controlling, 175
Miller, George 159
Mississippi Masala 144
Montgomery, John Michael 156
Muir, John 144

N
NASA 121
NLP 45-46, 118-119
Norway 1

O
OFF/Neutral/ON 139-140
Osmotic Learning 9, 158-162
Over Time 65, 156

P
Pause 62
Person: Manage the Behavior, Not the Person 137
Peter and the Wolf 68
Pilot vs. Flight Attendant 40
PIT 126
Prior, Tim, 8
Positive or Negative Leaders 63-64
Poverty, see Payne
Powell, Colin 25
Power

Information and Time Patterns  126
Roots of Inappropriate Power 141-145
vs. Inappropriate Power 139-146
vs. Influence 95

Pressure = Withholding Information (PIT) 215
Preventive Management Inventory 173
Protecting an Individual Student 96
Pushing a Class 124
Pupil’s Perception 142

Q
Questions, Location for 176-178
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R
Reframing 46
Relationships 106, 113-114
Responding to a Leader 64
Right Brain Days 109-115

Hallway Noise 113
Use of “I” 113

Righting the Educational Conveyor Belt 107, 109-111, 173-174, 182
Robbins, Anthony 10
Rogers, Carl 49, 125
Roosevelt, Eleanor 126
Roots of Inappropriate Power 141-145

Accommodate, Accommodate, Explode 141
Rose, Charlie TV Show 10
RSVP 17, 20, Appendix C
Rumors 94, 100

S
SAD 25
SAG 25-27
Safety 37
Sandwich 135, 154
Satisfy, Satisfy, Delay 35, 175, 183-184
Sauer, Hank 6
Saving an Individual Student 90
Seasonal Energy, Teacher’s 121-124
Seasonal Giggles 115
Serenity Prayer 8-9
Shocked, Stages of Irritability 85, 94
Schulz, Charles 155
Seinfeld, Jerry  160
Senge, Peter 134
Silence, EASY 49
Sommers, Bill 38, 117, 121
Sowel, Thomas 159
Speed of transition back to the teacher 34
Speed of transition into an activity 33
Stages of Irritability 84-88, 184

Annoyed 86
Confused 85
Ignoring-The Fourth Stage 88-90
Shocked 85
Summary 87

Standard-bearers Foster Full Humans 153
Star Wars 203
Stengel, Casey 186
Stereotyping 146-157

Scapegoat 147
Teacher’s Efforts to Prevent 151-156

Favoritism 155
Healthy Humor 155
Leaders, Barometers and Liaisons Over Time 156
Standard-bearers Foster Full Humans 153
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Sandwich 154
Steinem, Gloria 8
Stromberg 80
Stress Students 173
Students’ Identity Size 107-113

Collective Voice Volume and Identity Sizes 108
Right Brain Days 109-115

Student’s Status:
Decreasing 97
Increasing 97

Subsidizing 121

T
Teacher’s Efforts to Prevent 151-156

Changing Role 39-41
Favoritism 155
Healthy Humor 155
Leaders, Barometers and Liaisons Over Time 156
Standard-bearers Foster Full Humans 153
Sandwich 154

Teachership, Levels 117-120
Teacher’s Seasonal Energy 121-124

Associated vs. Dissociated 122
Contracts with Our Body 122

Temporarily Asocial Student 185
Three-point Communication, Manage the Behavior, Not the Person 138
Thurston High 114
“Tradition, Tradition” 5
Two-point Communication, Manage the Behavior, Not the Person 137

U
Unisance of Response 38
Use of “I” 113
Using Barometers Proactively 69

V
Values, Class’ 71-76
Victim 123-127
Voice

Breathing 173
Interpretation 71
Timing, Leader’s 60-62
Volumes and Identity Sizes 108

W
Walker, Donald 32
“What about” Learners 174
Wheatley, Margaret 8, 106, 158
Where the class is looking 33
Wong, Harry 149
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Y
Yonek, Mary 13
Your Hands, EASY 49

Zoller, Kendall 144

Vignettes and Main Characters

Many readers remember concepts when they are associated with a story.
The following are the titles of the vignettes and a separate listing of the
main characters.

Vignettes
Barometers 68
Bar-b-cue 153
Clara Cool 116
Conspiracy of Love 78
Cross-cultural Colleen 184
Don Doormat 145
Don’t Touch the Furniture 124
Elsie Epiphany 162
Fading Leader 66
Fitness Fran 145
Food Fight 6
Healthy Harry 145
Helen Hub 118-119
How Not to Get Shot 39
Joann Buff 122
JR’s Bingo 112
“Look Up Here!” 138
Mary Martyr 145
Micro UN 50
Michelangelo and the Sistine Chapel 155
Opening Day of Junior High 60-61
Patti Patient Protects 96
Pearly Proactive 149
Puppy Training 177
Rearview Mirror 177
Role Play 112
Ron Respectful 47
Scales of Justice 142
Sense of a Goose 42
Sensitivity Training 76
Stages 89
Structured Mistakes, 152
“Tradition, Tradition” 5
“Why didn’t you say Allison’s name earlier?” 157
Yep, it isn’t me! 113

Characters
Abigail Acumen 78
Amiable Aimie 89
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Art Full 39
Bold Buddy 89
Clara Cool 116
Centered Cathy 90
Cross-cultural Colleen 184
Curt Culinary 6
Don Doormat 145
Donna Diplomat 50
Elsie Epiphany 162
Fitness Fran 145
Frank Baritone 61
Freddie Farsight 177
Gloria Global 152
Healthy Harry 145
Helen Hub 118-119
HS Lit 112
Hugh 124
Joann Buff 122
JR High 112
Long-suffering Susan 142
Malcolm 157
Mary Martyr 145
Melodie Pitch 68
Patti Patient 96
Patty Poodle 177
Pearl Proactive 149
Perceptive Priscilla 66
Pete Petree 78
Ravenous Roger 60
Ron Respectful 47
Samantha Swift 60
Solomon Faire 153
Thelma Thespian 61
Vivian Verify 113
Violet Visual 138
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ENVoY: Your Personal Guide to Classroom
Management
ENVoY is the flagship of the Michael Grinder and Associates Classroom
Management Trilogy.

Seven Gems

ENVoY is a collection of 31 classroom management techniques that
every teacher needs—techniques you can pull out of your “toolbox” the
minute you most need them. Chapter One is a summary of the seven
techniques that teachers have told us, time and again, are the quickest
to get results and the easiest to use.

Shifting from Power to Influence

ENVoY gives educators specific ways to manage from influence instead
of power. Use ENVoY with other instructors from your school to bring
out the strengths in all and create a vibrant, dynamic learning community.
Elevate from within… ENVoY creates systems that enable you to profit

from the wealth of abilities your school holds. It is only through sharing and supporting one another that the
collective wisdom of the staff emerges.

Complete System

Research shows that peer coaching is the single fastest way to increase professional growth. This book
makes it easy to do peer coaching on the 31 skills by including worksheets that can be used alone or with a
peer. Also included is an inventory of teacher management strengths. By completing this inventory as a
team, a teacher and principal can quickly determine the focuses for professional development.

Title

The unusual spelling of our title stands for Educational Non Verbal Yardsticks, with a small “o” added to
create the word envoy. The symbol for our envoy, a mouse, reminds us throughout the book of tips such as
“when managing, be quiet as a _ _ _ _ _.” Our envoy communicates the educational culture’s best secrets
both to newcomers and to established members of the culture. The second reason why the mouse is our
symbol is because the computer mouse allows us to work with speed and efficiency. We want to manage
with speed and efficiency so we can get back to why we became a teacher—to help students learn.

New Teachers

In spite of their importance, the ENVoY techniques are rarely taught in teacher preparation programs. The
number one reason that new teachers leave our profession is a lack of training in effective classroom
management. Research has shown that ENVoY techniques allow new teachers to concentrate on teaching.

$29.95

Management Trilogy
After 17 years of teaching experience on three levels of education, Michael visited 6,000 classrooms. He
wanted to find out, “What do the most effective teachers have in common?” From these visitations, he
identified the patterns that were almost universally seen in high-quality learning environments. He formulated
what he observed into clear and easily learned management strategies, sorted them into three major
categories, and published the results in this trilogy: 

• A Cat In The Dog House—How to establish relationships with the hard-to-reach students.

• ENVoY—How to preserve the relationships while managing.

• A Healthy Classroom—How to utilize relationships between the students—group dynamics.

Successful management is based on a positive working relationship between the teacher and the students.
Michael’s products and trainings are based on the following axiom:

We are inadvertently in love with the influence of Power
We need to be in love with the power of Influence.
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THE SEVEN GEMS

Non-verbal Strategies

for Classroom

Management

Michael Grinder & Associates Present

A Companion to the

book ENVoY

THE

SEVEN

GEMS

Michael Grinder
Founder of the ENVoY Program
(Educational Non-verbal Yardsticks)

Michael Grinder & Associates

Present

In-service Kit

Presenters’ Guide

CD

Produced by Stout Graphics
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In-service Kit

Transparency Masters

Michael Grinder & Associates Present
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The Seven Gems DVD: Companion to ENVoY
The top Seven Gems of classroom management are presented in this DVD. The footage
is from a training seminar so that you receive the actual sense of learning the skill. The
video demonstrates the techniques used to get the compliance from the students while
preserving the relationship with the pupils. $49.95 (Also available in VHS format while
supplies last.) (See the Seven Gems In-service Kit for school or district purchase.)

The Seven Gems In-service Kit: Companion to ENVoY
(Video, 60 Transparencies, 120-page Manual)

The Kit is intended for schools, staff development and training institutes. The
Kit is designed for each of the 7 Gems to be shown from the video and then
the tape is stopped and a series of transparencies allows the educators
watching to practice the practical skills. The Presenter Guide indicates what
to say while showing the transparencies and answers any questions that
may arise.  $295.00

Seven Gems Pamphlets
The very best skills from ENVoY are known as the Seven Gems. Each pamphlet is
devoted to one of the seven skills. The size allows the recipient to have a quick
understanding of a practical skill. The set is ideal for giving to an educator who
isn't quite ready to purchase a book. Set of 7: $5.00

A Healthy Classroom
This book sheds light on the most difficult management situations that teachers face—
group dynamics. Only by understanding the sophisticated patterns that affect both
the individual pupil and the class as a whole can the educator have all the possible
management choices. This seminal work includes: group formation and cohesiveness,
reading the class, identifying and utilizing the leadership, recognizing and adjusting to
the seasons of the year, the stages a group goes through and how each stage warrants
different responses from the teacher. A special section is devoted to fostering group
health. Book comes with rubrics, Post-its and screen savers. Book: $34.95

DVD

Produced by Stout Graphics
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book ENVoY

A Cat in the Dog House
ENVoY has struck a nerve in the educational community around the world. The book
has been translated into six languages. The purpose of the ENVoY program is to
preserve relationships with students during management.

The demographics of the classroom have changed. Increasingly, students seem to
resist the teacher’s attempts to form a relationship. Michael’s A Cat in the Dog House
addresses this dilemma and retools educators with successful strategies to form
working relationships with these hard-to-reach students. Book: Visit
www.michaelgrinder.com for announcement of publication. In the meantime we
recommend Michael’s book, Charisma—The Art of Relationships, which describes
relationships with adults.

ENVoY Book and The Seven Gems DVD
A special package of Michael Grinder’s best selling work at a great price! Get
the package of the ENVoY book and the Seven Gems DVD for $69.95—a savings
of $9.95.
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Charisma—The Art of Relationships
Why are some people easy to influence and work with and others are not? Charisma—
The Art of Relationships delightfully answers this question and instructs how to
increase your charisma. Using the analogy of house pets, this work provides methods
to help you:

• Understand and accept yourself and others

• Separate your and others’ intention from actions

• Interpret your and others’ behaviors more accurately

• Increase resolving conflicts and knowing which conflicts not to try to resolve

• Improve your leadership skills and manage difficult personalities

The concepts are highlighted with icons in the margins indicating that a worksheet
has been developed to practice the skill. Over 100 worksheets have been created
which are available free at www.michaelgrinder.com.

This paperback book is 5½” x 8½” with 144 pages. Its compact size allows the
reader to carry it anywhere. Book: $11.95.

Charisma CD of Worksheets and Screen Savers

We are all very busy and yet want to continue to grow professionally. Screen savers
address this need. When our computers are at rest, the concepts appear on the
screen with an attractive background. The page reference is listed to encourage us
to further extend our learning.

Free downloads are available from the MGA website: www. michaelgrinder.com.

Charisma—The Art of Relationships

Live from London, DVD and Audio CD Set

Spend 1-1/2 hours with Michael as he entertainingly applies his cat and dog analogy
to a wide array of applications. Topics include raising teenagers, understanding how
to manage difficult personalities, increasing the efficiency of committee meetings
and developing presentation skills. Michael’s engaging style, humorous anecdotes
and poignant insights will have you both laughing and reflecting at the same time.
DVD & Audio CD Set: $49.95. Also sold separately. DVD: $39.95; Audio CD: $19.95.

Righting the Educational Conveyor Belt
Successful teachers have a variety of management strategies and instructional
techniques. Righting the Educational Conveyor Belt is the curriculum companion to
the ENVoY Trilogy. Righting the Educational Conveyor Belt assists the teacher in
identifying and utilizing students’ learning styles, establishing patterns for their long
term memory and increasing the pupils’ visual capacity for test taking. All concepts
are explained in practical terms and easily implemented. While immediately usable
for all grade levels, the book directly assists “kids at risk.” Book: $23.95

Audio CDs
As much as we all enjoy DVD, many of us find that our driving time is the occasion
for professional development. Three Educational CDs on the At-risk Population,
Building Relationships and Avoiding Escalations & Confrontations. These are live
recordings from Michael presenting at a national conference. $19.95

For administrators: The Fundamentals of Group Dynamics (3 CDs) on How Not to
Get Shot!, Handling Attacks and Overcoming Resistance. $59.95

Charisma—Cats & Dogs

Screensavers for the PC

CD
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The Science of Non Verbal Communication
80–90% of all communication is nonverbal. Michael’s delineation of the 21 patterns
of what one can do with one’s eyes, voice, body (including gestures and location)
and breathing is a major breakthrough. Even more amazing is the fact that the
patterns are cross-culturally accurate. Included is a DVD of these 21 nonverbal
patterns and How Not to Get Shot! This DVD is designed to teach people how to
deliver volatile information while preserving the relationship. Book & DVD: $89.95

First Days of School by Harry Wong
The First Days of School is for new and veteran teachers from kindergarten to
college. You will learn about management, teaching for mastery and to standards,
and creating positive expectations. A graphic layout, with 302 photos and
illustrations, is partnered with text that flows smooth as silk. This revised and
updated version includes a 35 minute bonus multimedia enhanced CD. Book
plus CD: $29.95

A Framework for Understanding Poverty by Ruby Payne
This is a seminal work for teachers and professionals who work and assist people from
poverty. In a non-judgmental manner, Dr. Payne delineates the differences between
socio- economic classes. The book shifts educators to a more meaningful understanding
of how to offer, without imposing, assistance to students from poverty. Book: $22.00

Yacker Tracker
This device provides feedback to the class on their noise level. The traffic light is
computerized with adjustable sound level meter. Green light stays lit until noise in room
goes above set level, then a flashing yellow light comes on as a warning. When sound
level reaches 20 decibels above set level, a red light and (optional) siren sounds. $33.90

Teach Timer
This mechanism indicates the amount of time remaining for a task. An indispensable
“time management tool” for teachers and trainers. Teach timers are specifically designed
to use in cooperative leaning groups, timing tests, reading assignments, science
experiments or any other classroom or school activity. $45.00

Thinklers by Kevin Brougher
Want to warm up your students’ brains? Thinklers has over 300 pages with thousands
of thinklers as well as Commonyms and Twosome puzzles. Thinklers involve a few
words spelled either upwards, backwards, to the left or right, up or down, spelled in
different sizes or positions AND after careful study one will find an altogether different
meaning. This resource is ideal for an “Opening Visual Instruction.” (See page 48.)
Book: $16.50

Mentoring Matters by Wellman and Lipton
An invaluable reference for mentors of beginning teachers, this guide offers structures,
strategies and tools for developing expertise in teaching. Sections include specific
information about the mentor’s role, the needs of beginning teachers and the attributes
of effective mentor-protégé relationships. Tips for maximizing time and attention, an
extensive resource section and blackline masters to support developmental interactions
make this book a must-have for mentors. Book: $24.95
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Amazing Face Reading
Face reading is a means to a deeper communication with every person you meet. Fulfer takes
this art/science out of the realm of the mysterious and into a hands-on method of learning. The
most comprehensive, easy-to-use book of Face Reading available today. Amazing Face
Reading is organized in an encyclopedic format and superbly illustrated. It takes you through
faces, top to bottom, detail to gestalt, gesture to metaphoric meaning. This how-to guide is so
easy to use that you can begin to read faces before you finish the book. $17.95

Tear Soup by Pat Schweibert, Chuck DeKlyen, Pat Schwiebert
Tear Soup, a recipe for healing after loss, is a family story book. It recognizes and reinforces
the fact that every member of the family from the youngest to the oldest will grieve in their
own way. Taking their own time and in doing so, find those things which help them best.
Essentially, we each make our own batch of Tear Soup when we grieve the loss of someone
we love or for any major change in our lives. By emphasizing the individual process of
bereavement by making soup, Grandy’s brings a warm and comfortable feeling to an
otherwise difficult subject matter for many individuals. Book: $19.95

Teaching with Love and Logic
Do you find yourself facing a variety of classroom situations never covered in your initial
training? This valuable resource will help you increase your skills, enhance your professional
development, and maximize learning time in your classroom.

Discover why Love and Logic works in the school environment, and understand the
psychological reasons for its effectiveness. Jim Fay and David Funk’s truly positive approach
and time-tested ideas and strategies will empower teachers to effectively manage classroom
dynamics while bringing the joy back to teaching. Book: $17.95; Audiocassette: $19.95; CD:
$28.95

Parenting with Love and Logic
You’ll raise children who are self-confident, motivated, and ready for the real world with
this win-win approach to parenting. Your children will win because they’ll learn to solve
their own problems while gaining the confidence they need to meet life’s challenges.
And, you’ll win because you’ll establish healthy control without resorting to anger, threats,
nagging, or exhausting power struggles. Parenting with Love and Logic puts the fun
back into parenting! Book: $17.95; Audiocassette: $19.95; CD: $21.95

New Management Handbook by Rick Morris
Do you find that you love to teach but the paperwork kills you? Now you can learn the
simple system that is revolutionizing the elementary classroom. Based upon his incredibly
successful New Management seminar series, the New Management Handbook is a
step-by-step guide that will unleash the dynamic power of Rick Morris’s system of student
management, motivation and involvement. In just 10 easy lessons, you’ll find everything
you need to create a happier, more productive classroom and enable yourself to become
a more effective teacher. Book: $20.00

Classroom Magic by Linda Lloyd
This skillfully crafted workbook with 38 weeks of lesson plans shows teachers and parents
advanced communication techniques targeted for behavior and learning. Learn specific
methods to enhance perception in your students, speak directly to the unconscious
mind, deal effectively with special learners, promote profound and lasting behavioral
change, and have more fun while teaching! Practical and valuable for classroom or
home schooling and adaptable for all ages. Book: $17.95
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Rediscover The Joy of Learning by Don Blackerby
This book is in three major sections: Academic Skills for Students; Tips for Parents,
Teachers and Counselors, and; Learning Disabilities (primarily Attention Deficit Disorder
or ADD). The book is in a handbook format, very easy to read and apply. Anybody can
use the book without any specialized training. Specifically designed for educators who
work one on one, for example, special education teachers. To date, it has been used
by students of all ages—grade school to college and adults in corporate learning centers,
adults wishing to go back to school, teachers at all levels, and parents and counselors
of students who struggle in school. Book: $24.95

My Baby Can Talk, Doug and Kathleen Waidhofer

My Baby Can TalkTM is a series of products developed to teach babies to talk with
their hands before they can speak. Included in this series of products are videos,
board books and flashcards. The first video released by Baby Hands Productions
is My Baby Can TalkTM - First Signs. We plan to produce at least four more videos
with each video teaching twenty words that are most relevant for and most loved
by young babies. Each video will have a corresponding board book and set of
flashcards that represent the same words taught in the video. Board books and
flashcards are resources that can be purchased separately and used to reinforce
the signs taught in each video. Products listed and sold at ww.mybabycantalk.com

Ungame: Rhea Zakich
The Ungame is a board game that, as the name implies, is not intended for competition
for but communication. The author, at one time in her life, was unable to talk. After
meals of mostly silence, she wrote cards with questions on them and placed them at
her family’s plates. The circle of communication was revived. In time she became so
comfortable with her temporary affliction that she resumed giving dinner parties. Her
guests had such a great time that they encouraged her to publish the product; hence,
the board game. The board game comes with generic questions. The two decks we
carry are for couples and for family. Couples Cards: $9.00; Family Cards: $9.00

www.michaelgrinder.com
Visit our website for:

• free downloadable screen savers for Charisma—The Art of Relationships and A Healthy Classroom.

• free downloadable worksheets

• schedule of Michael’s classes

• list of recognized ENVoY trainers and their class schedules

• sign up for free email quote of the day

• latest announcements

• research on ENVoY

• additional products
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MGA PRODUCT ORDER FORM

Title Unit Price Quantity Total

ENVoY by Michael Grinder

ENVoY: Your Personal Guide to Classroom Management. Michael Grinder.
Book. 40% discount on 10 or more 29.95

ENVoY Seven Gems DVD, Michael Grinder 49.95

ENVoY Book and Seven Gems DVD, Michael Grinder 69.95

ENVoY & A Healthy Classroom, Michael Grinder 39.90

ENVoY Seven Gems Pamphlets (set of 7). Michael Grinder
10% discount on orders of 10 to 19; 20% discount on orders of 20 or more. 5.00

ENVoY The Seven Gems In-service Kit, Michael Grinder 295.00

Charisma by Michael Grinder

Charisma—The Art of Relationships, Live from London, Michael Grinder.
DVD & Audio Album 59.95

Charisma—The Art of Relationships, Live from London, Michael Grinder. DVD 49.95

Charisma—The Art of Relationships, Michael Grinder. Book.
10% discount on orders of 10 to 19; 20% discount on orders of 20 or more. 13.95

Charisma—The Art of Relationships, Live from London, Michael Grinder.
Audio CD 19.95

Charisma—The Art of Relationships. Cat & Dog Profile 7.50

A Cat in the Dog House - Download, Michael Grinder 24.95

A Cat in the Dog House - 4 CDs hard copy with Booklet & Bookmark 34.95

A Cat in the Dog House - 4 DVDs hard copy with Booklet & Bookmark 49.95

A Cat in the Dog House - Album of 4 CDs and 4 DVDs with Booklet & Bkmark 69.95

Other Products by Michael Grinder

The Elusive Obvious (The Science of Non Verbal Communication): Vignettes
of How Not to Get Shot! and Pentimento plus DVD, Michael Grinder 89.95

The Elusive Obvious DVD, Michael Grinder 49.95

Fundamentals of Group Dynamics (3 CDs): How Not to Get Shot!,
Handling Attacks, Overcoming Resistance, Michael Grinder 59.95

A Healthy Classroom, Michael Grinder 40% discount on 10 or more 34.95

Righting The Educational Conveyor Belt, Michael Grinder
40% discount on 10 or more 23.95

Educational (3) CDs on the At-risk, Building Relationships,
Avoiding Escalations & Confrontations, Michael Grinder 19.95

Rev. 07/09
*Check www.michaelgrinder.com for availability and price
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Other Educational Products
Classroom Magic, Linda Lloyd
NLP for elementary teachers; excellent week-by-week plan. 17.95

First Days of School, Harry Wong 29.95

Mentoring Matters, Laura Lipton & Bruce Wellman 24.95

New Management Handbook, Rick Morris 20.00

Poverty: A Framework for Understanding and Working With Students
and Adults from Poverty, Ruby Payne, Ph.D. 22.00

Rediscover the Joy of Learning, Don A. Blackerby, Ph.D.
A hand book for teachers, counselors and parents of struggling students. 24.95

Teaching with Love and Logic. Book. Jim Fay and David Funk. 17.95

Thinklers, Kevin Brougher 16.50

Teach Timer 45.00

Yacker Tracker 49.95

Other Corporate Products
Amazing Face Reading, Mac Fulfer 17.95

Presenter’s Field Guide, R. Garmston 32.95

You Just Don’t Understand, Deborah Tannen. 14.00
Men and women conversation styles.

Other Home Products
Parenting with Love and Logic. Foster Cline, M.D. and Jim Fay. 21.95

Tear Soup; A Recipe For Healing After Loss, P. Schwiebert & C. DeKlyen 19.95

The Ungame Couples Cards. Great conversation starters. 9.00

The Ungame Family Cards 9.00

SUBTOTAL
Shipping & Handling (does not apply to people purchasing in training room)
($25.00 or less, add $7.00) ($25.01 to $50, add $8.00)
($50.01 to $100, add $9.00) ($100.01 or more = cost of shipping)

Washington residents add 7.7% sales tax

TOTAL

All prices subject to change.

Name: _____________________________________________ Phone ________________________

Address: __________________________________________________________________________

City: _______________________________________ State: _____________ Zip ________________

Pymnt Method: Check enc. PO #_________. Credit Card: VISA. MasterCard. Exp. Date ____

Card No. ___________________________ Signature: ______________________________________

Michael Grinder & Associates · 16303 N.E. 259th Street · Battle Ground, WA 98604
Phone: (360) 687-3238 · Fax (360) 687-0595

Website: www.michaelgrinder.com

Rev. 07/09
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Other Educational Products
Classroom Magic, Linda Lloyd
NLP for elementary teachers; excellent week-by-week plan. 17.95

First Days of School, Harry Wong 29.95

Mentoring Matters, Laura Lipton & Bruce Wellman 24.95

New Management Handbook, Rick Morris 20.00

Poverty: A Framework for Understanding and Working With Students
and Adults from Poverty, Ruby Payne, Ph.D. 22.00

Rediscover the Joy of Learning, Don A. Blackerby, Ph.D.
A hand book for teachers, counselors and parents of struggling students. 24.95

Teaching with Love and Logic. Book. Jim Fay and David Funk. 17.95

Teaching with Love and Logic, Audiocassette. 19.95

Teaching with Love and Logic, CD. 21.95

Thinklers, Kevin Brougher 16.50

Teach Timer 45.00

Yacker Tracker 33.90

Other Corporate Products

Amazing Face Reading, Mac Fulfer 17.95

Presenter’s Field Guide, R. Garmston 32.95

You Just Don’t Understand, Deborah Tannen. 14.00
Men and women conversation styles.

Other Home Products
Parenting with Love and Logic. Foster Cline, M.D. and Jim Fay. 21.95

Tear Soup; A Recipe For Healing After Loss, P. Schwiebert & C. DeKlyen 19.95

The Ungame Couples Cards. Great conversation starters. 9.00

The Ungame Family Cards 9.00

SUBTOTAL
Shipping & Handling (does not apply to people purchasing in training room)
($25.00 or less, add $7.00) ($25.01 to $50, add $8.00)
($50.01 to $100, add $9.00) ($100.01 or more = cost of shipping)

Washington residents add 7.7% sales tax

TOTAL
All prices subject to change.

Name: _____________________________________________ Phone ________________________

Address: __________________________________________________________________________

City:                                                                                State:                  Zip _____________________

Pymnt Method: Check enc. PO #_________. Credit Card: VISA. MasterCard. Exp. Date ____

Card No. ___________________________ Signature: ______________________________________

Michael Grinder & Associates · 16303 N.E. 259th Street · Battle Ground, WA 98604
Phone: (360) 687-3238 · Fax (360) 687-0595

Website: www.michaelgrinder.com

Rev. 06/06




